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While educators h^ve long recognized the power of the arts to enliven and 

enrich any learning experience, only recently has the unique contribution the 

arts can make to the special learner been explored. . That exploration has 

strengthened the bei^ief that the arts provide unique arid powerful vehicles for 

eriharicihg learning for. handicapped students. Each art form can provide the ^ 
__ __ __ _ _ — ^ _ ._ 

haridicapped learner with a uiiique larigifage'^wit^which to perceive the world, 

to record ideas ^ to focus feelings^ to cdmmuriicaC^^with others, arid to develop 

Independence. . . ^ ; ^ 

All of the activities iri this guide |w:e intended .to demonstrate how the 

arts — dance, music, drama and visual a*ts ^- may be used to eriharice the 

teaching of basic career' and life skills to haridicapped , youth. . They were de- 

' r\ • * • 

veioped for studenjts with moderate and severe learning handicaps. However, 



those who have^ participated in their development have felt the activities 
would enhance, the learning experiences of other students. Ail of the edaca- 
tors who assisted in developing the activities demonstrated a special affinity 
for the creative arts in the teaching process. . Yet, the activities have been 
designed to require rid special training iri the arts. Each activity was created 
to address a specific skill* But^ with creativity, the art strategies util- 
ized^ rn^y be successfully adapted to other areas of learning. 

It is hoped the guide will be a source of pleasure arid eririchment for 
thbsiB who Use it. For while it is trUe that the arts cannot give a blind 
child sight, a retarded child clear compreherisibri or a physically haridicapped 
child free mobility, they ean provide ari excitirig, stimulating arid pleasurable 
way to learn about the world : 

* ,Eiieen Daniels 

Project Director 
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The materials presented in this guide were developed through NCAH's Ca- 
reer and Life Skills P^ioject^ a three-year research effort funded in 1979 bjt 
the Office of Special Education. The purpose of the project h^s been to dem 
bnstrat^ through research, that a Specializedf^ns trUct ional Program in the 
Arts can be successfully utilized to enhance the career and life-skiils of 
moderately and severely haridicappS'd ydUth, During its fir^t two years, the 
'grant 'allowed NCAH to bring together artists and special educators from four 

r ^ 

pilot sites across the cburvtry to share ideas and to develop strategies for* 
infusing the arts into the educational programs of moderately and severely 
handicapped youth. The -specific focus of these efforts was to develop a col 
lection of arts activities which would as^st educators in increasing the ba 
sic career and life skills of moderately and severely handicapped youth. 
During the third anjd final project yea^T-lzhes j activities were field tested 
at six pilot sites across Che Country. ^ This guide, v/ith its 68 arts activi- 
ties, represents 'a culmination of those efforts. 

» _ _ _ ■ 

Identification of Goals and Dbjjectives 

It is said that the longest journey begins with the first step. For th 
Career and Life Skills Project,- the first step in developing the Arts for 
Living -Guide was to identify the career and life goalsSa^d objectives upon 
which art activities would be based. to this end, a series of workshops at- 
tended by special educators, administrators and individuals involved with th 

_ ; _ _ _ _ •_ _ - ' - 

vocational: training and plac^ent of moderately and severely handicapped 
youth was held at each project site. The purpose of the workshops was to 

vii 



identify those skills which, i£ develbped, would insure the handicapped learn- 
er's passage into society at the greatest level of independent functidhihg 
possible* 

The result of those meetings was the identlf IcatioFi of a do^rehehsive^ 
if net exhaastive, list of 143 skills covering three areas — Personal Social 
Skills, Dally Living and Occupational Preparation. The ^sktlls identified' 
were, as diverse as maintaining a balanced checkbook to developing a positive 
self-image to performing daily hygiene activities; 

Having identified a comprehensive set of goals and objectives for moder- 
•ateiy and severely handicapped students, the next step was to refine the list 
so that it included those skills which were not only important to the handi- 
capped student's independent functioning, but were appropriate for an arts 
based teaching strategy. This refinement was accomplished by .surveying educa- 
tors participating in the project, with a questionnaire which examined each of 

• the identified skills against two criteria: (a) its importance as an educa- 
tional aim and (b) its appropriateness for an arts-based teaching strategy. 

• The twelve goals and fifty-six objectives currently included in the guide re- 
flect the results of that survey. 

(• Developmerit of Arts Activi^tA^ 

Since the goal of the projectwas to develop an instructional program. to - 
be utilized by special educators, the educators themselves, rather than artists, 
were given the more prominent role in the development process. The role art- 
ists played was that of providing technical assistance to teachers by defining, 
explaining and demciistrating techniques which teachers might apply to their 
work with students. Accordingly, a series of workshops in each of the arts 
areas vilual art, dance/movement, drama and music — was held at all proj- 
ect sites. At each workshop, artists spent a day working with teachers and 

' it) 
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students explaining and demdristrating the application of their art fdnh to 
the education of moderately and severely handicapped ydiith. Follbwirig the 
in-service training; teachers spent an additional day discussing the art tech 
niques presented and developing the specific activities now Included in the 
guide. 

this brief description of the process in no way captures the arigst which 
accompanied the development of activities. The task of capturing artists' 
creative and exhuberant approaches in a form consonant with current pedagogi- 
cal demands for task analysis, evaluation and instructional objectives was 

never easy^ even after practice. It was a task to V7hich ail involved dc- Dted 

- / 

^many hours of labor. / It required diligence, creativity and most of ail per-- 

severance. These efforts V7ill be amply rewarded, hov7ever, if those who now 

use this guide find that the activities enrich their teaching an.d fephance the 

learning experiehces of their students. 
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This guide to arts activities has been designed as a resource for teaching 
basic career and life skills to handicapped youth. The activities may be help- 
ful in motivating student interest; in reinforcing developing skills or in 
initiating learning in areas hot easily addressed by standard teaching strate-- 
gies. While the guide was developed to meet the special needs of moderately 
arid severely haridicapped stXidehts, it has been used successfully with many 
other special students. Each activity includes an adaptation section suggesting 
ways to modify the activity to a range of student needs. You may find it help- 
ful to develop arid record your own adaptatibris iri this sctibh. 

Use the 68 activities which comprise the Arts for Living guide iri a manner 

which best aids ybUir teaching. S^rice it is ribt a curriculum ybu rieed not start 

on page one and do each activity sequentially. Iri fact^ the Arts fbr Li\7^^irig 

t-^ _ - _ 

guide has. been designed to encourage flexible- Utllizaticri. Use the activities 

to develop particular skills, to teach a unit of skills or to develop ybur stu- 
dents' awareness of a particular art medium. 

The organization, format and content of the guide are explained in the 
following sections. 

Organization by Unit 

Three curriculum areas or Uriits are addressed by the guide: 

Social Develbpmerit (1.0) 
Daily Living (2.0) 

Vocational Preparation (3.0) 

_ _ .... . f . . _ . ' 

The arts activities related to each unit are found in iseparate sectibris bf 

the guide. The sections are designated by printed tabs bearing the names bf the 

■ is 



unit. The unit title is also printed at the top of each arts activity work- 
sheet. ;> . f 

Organization by -Ingtructional Goals and Related Qbrjectives 
Each activity has been developed to meet a general instructional goal and 
a related student objective. These appear in the upper left hand corner of the 

o 

activity worksheet's fist page^ as picture below: 



inStroctionai- goal 

1.1 To assist student in developing an awareness of self. 



RELATED STUDENT OBJECTIVE 

1.1.1 Student responds to his/her own name. 



The instructional goal is identified by a two-digit number aifc etie related stu- 
dent objective by a three-digit number. The first digit of each nun^ver indi- 
cates the unit to which the activity belongs; while the second number corre- 
sponds to the instructional, goal. For example, all activities with goals arid 
objectives in the 1.0 series relate to the. unit on Social Development; activi- 
ties in the 2.0 series relate to Daily Living and activities in the 3.0 series 
belong to the Vocational Preparation Unit. A complete list of goals and objec- 
tives appears on page G-i2 of this section. All the goals and objectives on 
the list were identified by educators as important for student learning and ap- 
propriate for an arts-infused instructional stra-gegy. 



OrRahizatibti by 



The art form in which each acti-vity is presented is indicated by a symbol 
or logo appearing on the right side of the first page, next to the title. The 
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logos are: 




Visual Art Dance /Movement • Drama Music 

A cross-reference of activities by objective, title, art form and page number 

9 

can be found on page G-16 of this section. 



Activity Format 



All arts activities are presented in the format picture^ below: 
Page 1 ^'age 2 



SOCIAC DEVELOPMENT 1 



iNSTBuCTiO**;. GOAt 



BtOTtO STUOCNT OBJCC'M 



TITLE 



ACiivirv p»*occDui«s 



11 



9 



----ID 



— —12 



-I 13 



A brief description of each cbmpbheht of the format follows; 



Page 1 

1, Unit Title 

2. Art Form Symbol 

3* Instructional Goal 



The title of each ^curriculum area for 
which goals, related objectives and 
arts activities have been developed. 

indicates the art modality — visual 
arts, dance /movement, drama, music — 
in which activity is . presented. 

A general instructibrial goal, written 

from the teacher's perspective, for which 
specific objectives and related arts 
activities have been developed. 
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4. Related Student Objective 



5. Title 



6; Illustratidri 



7; Student Experience 



8. Preparation 



A specific student behavioral 
objective related to Instructional 
goal and addressed by arts activity, 

The name of the activity. 

An lllustratlph. depleting a process 
or product related to the activity 

A capsule description of the arts 
activity 

Estimated time heeded to implement 
the activity, and descriptldns of 
the materials needed to carry out 
the activity. 



9. Special Comments 



10. Assessment 



11. Suggested Activity Procedures 



12. Adaptations 



13. Additions 



Ah optional feature which may highlight 
some aspect of the activity or provide 
special cues to the teacher. 

Suggestibhs for ihf brmal evaluation 
procedures which may assist teacher 
ih detetTiilhihg:studehtsV mastery of the 
related objective. 

A step-bg-st0p giiicj^ to .implemehtihg 
the arts activity. 

Suggestions for adapting the activity 
for specific handicapping cdnditixms. 

Other related activities you may wish/ 
to do with your students. 



Appendixes 

_ : • — . . .... . ^. ■ . _ _ _ 

A series of appendixes found in the final tabulated section of the 



guide provide additional; resources to assist you 
arts^ program. A list of ^Jts resources ^ techniq 



in implementing your 
es for adapting procedures 

to the special needs of yonr students, warm-up ajctivities and bibliographic 

_3_ _ ^ . / ' ; 

(b^eferences are included In this section. ' 
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Directlbiis for Implement liig Arts Ac^ivi€rle& 

How shoald you use the activities in this guide? Should you start at the 
beginning? Do one lesson a day? Use drama, music or visual art lessons in a 
particular sequence? There are no fixed answers to these questions. The ex- 
act manner of implementation will vary from school to school and from teacher 
to teacher. No one way is "correct;" each teacher will approach these mate- 
rials in unique and equally "correct" ways. 

While activities in the guide may be used in a variety of ways to compli- 
ment your ongoing program in career and life skills dei^elbpmeht ^ some standard 
practices should be observed. They are briefly descr,ibed below. 

1. Arts activities should be infused into or used in cbri3urictibn with your 
ongoing pr9gram* of instruction in career and life skills. They are 
meant to supplement^ hot supplant ybiir educational program. 

2. The arts activities in this guide may be^adapted and modified to meet your 
students* special education needs. Many activities already include sug- 
gested adaptations for students with special heeds. 

3. Arts activity lessons range from 15 minutes to three hours in length. You 
may arrange the scheduling of activities in a manner best suited to your 
needs. 

4. Remember^ the emphasis bf this program in the arts is on process, not prod- 
uct. It is not impbrtatlt that your istudents create outstanding works of 

s 

art as a result of their experience with the activities. Far more impor- 
tant is that they learn to experiment and to explore through the arts. 
In this way, the arts may serve as a catalyst — to encourage self- 
expression and to open the doors of learning. 

6-6 



Ybii will probably have some questions about the use of the guide. The 
fbllowlhg questions are ones most frequently asjied by teachers. 

i fldv shblild I use arts activities to teach ihstrtictibrial goals arid bb- 
j ectives ? 

The arts activities you will be using have been developed to assist ybu 
in teaching specific instruct ibrial gbals arid related bb^ ectives in the area 
bf._ca reer an d^ife skills. They are ^ot intended to be the sole strategy for 
teaching a skill. Rather, they suggeist alternative ways to introduce j rein- 
force or practice these skills with your studen'tis. 

• Should unit s^nd their ^oal:s— be taught in a prescribed manner ? 

The units and gbals addressed by these materials need not be taught in a 
prescribed sequence. Your own instructional goals for the year as well as your 
students* individual educational plans should be the determining factors to 
your choice of sequence. You may wish to treat each of the three curriculum 
areas as separate instructional units or as interrelated components of your 
total educatibhal program. In either case, it is Impbrtaht that ybu integrate 
arts activities ihtb ybur brigbirig prbgram of iristructibri. 



o Is itnecessary to teach the specific student goals of each anit in 
the order appearing iii the guidebook ? 

No. The specific student objectives designated under each instructional 
goal are sequential rather than hierarchical in nature. Consequently, the or- 
der in which they are taught may be treated with flexibility. A general rule 
of thumbs however, is to start with simpler objectives before undertaking more 
complex or advariced bries. Ybur students ' individual needs shbuld be the most 
important factor in determirilrig the brder in which lessbris are presented. 
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• Mujgt I aiwg^s USE grts ^ ggsic -^ iiance and drama exercises in the same 

This level of organization is neither necessary nor desirable. Feel free, 
to choose .lessons in whatever order suits the interests and heeds of you and 
your students. . * . ^ , 



• Unsi I teach an arts lesson daily ? ^ 

Ttiough you may choose to impl^ent arts activities bri a daily basis^ it 

is not essential. The most important consideration is that you provide your 

✓ _ _ 

students opportunities for spaced practice with arts lessens. Everyday or 

alternate day lessons may be equally effective strategies for meeting this 

requirement. What should be avoided is massed practice^ filling brie day a 

week or one we^k ^ month with arts activities. 

i Is it important to- designate a, specific tjiae^^ ach day for arts activi - 
ties ? 

Although^ your students' schedule ^^ay permit this type of organization, it 
is not essential. In fact> since arts lessons vary in tempo, complexity and 
implemeritatibri timej it may be desirable to plan flexible rather than fixed 
time slots for lessbris. Take advantage of the freedom to choose a lesson time 
which meets the needs and moods of your, students and yourself. 

• Are there^ any^-"musts" associated with implementing and field-testing 
thesp tTi?^tPrials ? : , 0 

Yes,, there are a few: 

DC integrate arts lessons into your overall program of iristructigj 

in career and life skills. 

l5o provide students with bppbrturiities fbr spaced practice with arts 3 

activities. ^ 

Do experiment i explore and erijby! 
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Additional Hints 



A program affiliate of NCAH, the Georgia Retardatlbn^"c^ter , 
developed these ^suggestions for their teachers involved in a curriculum 
ieveiopment effort • We hope you find them helpful. 

1. Be sure the student can comfortably handle the intellectual 
content. of the activity. However* do hot hesitate to give 
incentives to reach out and grasp new concepts. Gear the 

•activities so that students experience success riot 
frustration. 

2. Make every effort to Involve all students in the activitle^-r-'^ — ' 
either as par^ of a small group or on a one-to-one *basis with 
the teacher. 

3. Expect studerits to perform. Too much assistance from the 
teacher may diminish incentive • Without forcing participation, 

ericbiirage self-help arid iriitiative iri the studerit. 

* %. 

4. Be aware of develbpirig cbnmiuriicatidri skills. These may be 
indicatexi by verbalizations^ movements or .simply facial 
expressibnis. Learti tb interpret arid respond tb them. 



5. Whenever possible, assemble all materials you will need fbr 
the plariried activities before you begin to teach. Contact 
time with the students is limited, so preparation time should 
ribt^ detrEct from actual classroom sessibris. 

6. Endlrig a class session cari be jiist as importarit as begiririirig . 
one. IS materials need to be put away^ let the students help. 
Praise them for theilr efforts individually and ericburage them 
to look forward to the next arts activity. 

7. Make ev;ery effort to recpgriize studerits* progress before their • 
peers and others by providing opportunities for, display and 
perfbrtnarice. The display bf a pairitirig, th3 perfbrmarice of a daric 
learned, *or the singing of n^sqng are very val^iable reinforcing 
and affirming events fbr the studerit.s. 

8. Be creative. The mbst rewarding activities for you and the 
studerits may be those which you improvise > or develop with specific 



students in mind. 
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Develop iiie New Ar t s Aativj,tieg ^ 

it- may be that you wish to develop new arts activi ies,- either for career 
and life objectives hot included in this guide or fo^ still other ireas of in- 
struction. If sbi the st^ps below are essentially those used tb develop these 
ie materials and may be helpful to you as you undertake this process • 
Plahhihg - ^ • ; 

!• Select special Education teachers and individuals who iqay serve as 
artsjresburce persons to participate in developing new activities'. 

2. Identify insturct ional areas, goals and objectives for which activi- 
ties are to be developed. ^ 

Irnpl emen t a t ion 

3. Thfoucl)-group process* generate several petentiai arts strategies for 
eaching specific goals and objectives. Record all suggestions. 

4. Discuss all strategies generated and determine which seem most appro- 
priate. ^ ^ 

5. Divide into teams of two or chtee and as a group design an arts ac- 
tivity approach. Develop adaptations which will^make the basic ac- 
tivity appropriate to students. with special needs. Feel free to use 
the format in the guide if it suits your heeds. i 

Evaluation 

6. Read, the completed arts . act i\r'itf to the group for reviev/ and critique. 
In your critique, you may wish to consider the following questions: 

• Does the activity clearly relate to the ^instifuctibhal objective?- 

' _ _ _ _ — t 

• Are instructional procedures sequential,, comprehensive arid concise? 
^ • Are materials atid approaches age appropriate? 




Is instruct ibrial methbdblbgy apprbprlate tb students ability level? 
• Are any special adaptatibhs heeded? 

7. Develbf) ah informal assessment technique which will help yoix deter- 
mine whether the activity has helped students master the objective. 

8. i Discuss all suggestions and ihcbrpbrate the into the activity as ap- 

prbpriate. ' ^ .\ 

9. "Field-test" the activity informally with your students. Make mddifi- 
cations as heeded. 

10. Cbrigratulatibris! You have jUst created a new arts activity! 
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CAREER 



:tS MB dBJECtiVES 



0 Social Development 



Ihstructiohal Goal ' Related Student Objective 


i.i To assist student in 

developing an awareness 
of self. 

) ^ 

* 


1.1.1 Student responds to his or her ovm 
name. 

« - - 


1.1.2 Student identifies his/her own unique 
characteristics. 


1.1.3 Student identifies him/hernelf as part 
of a family and home environment. 


1.^^1.4 Student names school personnel and 
;other students and identifies their 
relationship to hiih/her. 


1.1.5 Studmit identifies his/her personal 
belongings and space. 


1.1.6 Student differentiates between 
personal and public property. 


1.1.7 Student demonstrates awareness of his/ 
her own body image. . 


1.2 To assist student in 
developing 

interpersonal skills. 
♦ 

1 


1.-2.1 Student observes appropriate , time and 
place for engaging in social 
interactions with familiar people. 


1.2.2 Student attetids and responds to social 
interactions initiated by familiar 
people . 


1.2.3 Student appropriately initiates social 
interactions with familiar people. ... — 


1.2.4 Student sustains social ihter-actions 
with familiar people. 


1.2.5 Student effectively handles everyday 
Bociai interactions with unfamiliar 
people. ^ 
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i;d Social Development (continued) 



Instructional Goal 



1.3 To assist student iti 
developing socially 
responsive behavior. 



1.3.1 Student engages in independent social 
activities at appropriate times. 



1.3.2 Student participates with others in 
^ activities requiring mutual 

cooper at ion. 



1.3.3 Student attends and responds 

appropriately to directions offered 
— by others . 



1.3.4 Student recognizes feelings displayed 
by others. 



1.3.5 Student responds appropriately to 
feelings displayed by others. 



1.4 To assist student in 
developing problem 
solving skills. 



1.4.1 Student recognizes a variety of 

problem situations In his/her 
environment. 



1.4.2 Student initiates activities to 

resolve problems which can be handled 
4nd^ end en 1 1 y ■ 



1.4.3 Student identifies p rob 1 ems which 
required assistance iti resolving. 



1.4.4 Student identifies ^ahd utilizes 

individuals' who can assist itl solving 
probl ams^ 



1.4.5 Student works cdbperatively with 
others to resolve problems. 



liS^ To assist student in 
i / ^^Y^^^P^^B S'^eater 
y knowledge and ^control 
of his/her body. 



1.5, 



1 Student names and indicates functions 
of body parts. 



i;5; 



2 Student explores expressive body 
movement • 



ii5i 



3 .Stud^nt^ recognizes and uses body 
language and gesture as a means of 
gommunl ca t Ion . 



ii5i 



4 Student'^ demonstrates conf/rbl bf bpdy 
In a variety of activities involving 
movement. * — — 



1^5^5 Student demonstrates appropriate 

posture and carriage in « variety of 
ig sltuacibhs. 
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.0 Daily Living 



Instructional Goal 


Related Student Objective 


2.1 to assist student in 
learning to function 
as a consumer* 


2.1.1 Student identifies various 
derioiDinatipns of inoney. 


2.1.2 Student correctly places orders in 

restaurants arid other, establishments 
where services are provided. 


2.2 To assist student in 
learning to care for 
personal needs. 

•< > 

• 


2.2.1 Studen^ identifies items and daily 
I activ^ies associated with 

maintainini ^^rsdttal hygiene. — 


2.2.2 Student carries out daily 
activities for maintaining 
personal hygiene. 


2.2.3 Student engages in a regular program 
of physical exercise. 


2.2.4 Student identifies the elements of a 
balanced diet. 


2.2.5 Student selects foods which make up 
a balanced diet. 


2.2.6 Student independently cares for 
clothing and other personal 
possessions. 


* 


2.2.7 Student selects articles of clothing 
suitable for occasion and weather. 


2.3 to assist student in 
accessing cbnnnuhity 
resources. 


2.3.1 Student identifies appropriate 
public restrooms. 


2.3.2 Student identifies various modes of 
transportation available within the 


2.3.3 Student observes safety rules and 
regulations for utilizationyof 
public transpor tat ion . 


2.3.4 Student dononstrates appropriate use 
of telephone in a variety of 

sitna^t ion 8 • 


2.3.5 Student seeks assistance from 

appropriate others in CTergehcy 
situations. 


2ak 


2.3.6 Student demonstrates khdwlctdge of 
functional signs. 

' WL ' ■ — 
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.0 Daily Living (continued) 



Instruct idhal Coal 


Related Student Objective 


2.^ To assist student in 

making use of leisure- 
, time. 


2.4.1 Student identifies a variety of 
leisure-time activitiest 


2.4.2 Student identifies appropriate 

times available for leisure-time 
activities. 


2*4,3 Stu'^ent plans leisure-time activity 
schedule. 


2.4.4 Student engages fh independent 
leisure-time activities. 


2.4*5 Student participates in 

recreational activities with 

others . _ 


Vocational Preparation 


Instructional Goal Related Student Objective 


3.1 To assist student in 

becoming aware of him/ 
herself as worker* 


3.1-1 Student identifies his/her own 
work responsibilities. 


3*1*2 Student identifies work 

responsibilities of familiar 
people. 


3.1.3 Student identifies a variety of 
occupational choices • 


3.2 To assist student in 

developing appropriate 
work habits* 

•at 


3*2*1 Student meets requirsnents of 
assigned tasks with minimal 
supervision. _ 


3.2*2 Student responds appropriately to 
work-reiated d-irection and 
guidance. 


3*2*3 Student cooperates with others to 
complete an assigned task. 


3*2*4 Student completes work tasks within 
a reasonable timeframe; 


3.3 To assist student in 

developing appropriate 
job seeking skills. 


3*3*1 Student identifies procedures tor 
applying for j:obs. 


3*3.2 Student demonstrates understanding 
of appropriate job interviewing 
techniques. 
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Visaai Arts (Ar) 

Jb^ective if 

1.1.1 

i.1.1 

1.1.2 

1.1.2 

1.1.3 

1.1.3 

1.1.4 

1.1.4 

1.1.5 

1.1.7 

1.1.7 

1.1.7 

1.2.2 

1.2.2 

1.2.2 

1.2.3 

l.'2.4 

1.2.4 

1.2.5 

i;2i5 

1.3. 2 

i.3.2 

1.3;3 

1.3.3 

1.3.3 

1.3.3 

1.3.4 

1.3.5 

i;3i5 

i.4.2 

i.4.2 



INDEX JIO-AMliS- AetlViTlES 
Dance (Da) Drama i^i) 



Art Fo rm 



Music (Ma) 
Page 4- 



In Name Ohiy 


At 


1 


Name Dance 


Da 


3 


Lights j Camera, Action 


Dr 


5 


Facts in Folk 


Mu 




Family Tree 


Ar 


9 


We Are Family 


Dr 


11 


Spotlight 


At 


13 


Name Game 


Da 


15 


- — 

Potato togo^ 


Ar 


17 


Bbdygram 


At 


19 


Touch and Tell 


Da 


21 


Veiled Stranger 


Dr 


23 


Progressive Painting 
Mirror, Mirror ^ 


Ar 


25 


' Da 


27 


Quick Draw MoGraw - 


Dr 


29 


Picture Perfect 


Dr 


31 


Murals ' 


Ar 


33 




Da 


35 


Hoe Down 




Masked Stranger 


At 


37 


Comings and Goings 


Dr 


39 


Trash Can Beautiful 


Ar 


41 


Bendi Stretch, Twist 


Da 


A3 


Listening^ Lines 


Ar 




Chance Dat|ce 


Da 


47 


Extended Simon Says 


Dr 


49 


Psychedelic Sign 


Mu 


51 


Feelings 


Da 


53 


Mood Moves 


Da . 


55 


Blues Swap 


Mu 


57 


Flim Flam 


Ar 


59 


Rag Doll 


Da 


61 
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Objective P 

1.4.3 

1.4.5 

1.5.1 

1.5.2 

1.5.2 

1.5.2 

1.5.3 

1.5.4 

1.4. 5 

1.5.4 

1.5.5 

2.1.1 

2,1.1 

2.1.1 

2.1.2 

2.2.3 

2.2.4 

2.2.5 

2.2.6 

2.2.7 

2.3.2 

2.3.4 

2.3.5 

2.4.4 

2.4.5 ^ 

3.1.1 

3.1.2 

3.1.3 

3.1.3 

3.2.1 

3;2;1 

3.2.2 



Title 

Takes More Than Me 

ehaik Board Abstract 

Hbkey Pokey 

Explore Yourself 

Mirrors 

Feel the Beat 

Projection Cbririectioh 

Body Silhouettes 

Iifiages 

Disco Beat 

Shadow Dancing 

Picture Perfect 

The Price Is Right 

Juke Box Jam 

What's On The Menu 

Body In Motion 

You Are What You Eat 

Grocery Basket Upset 

Jingle Rags 

Costume Crazy 

Moving Pictures 

Number Please 

S.O.S. 

eiay it Again i Sara 
Box Body 

A Tiny Little Gear 
What's My Mime? 
Career's Collage 
Positions Posted 
Work Sketches 
Impulses 
Human Machine 



Art Form 


Page # 


Dr 


63 


Ar 


■ 65 


Da 


67 


Da 


69 


Dr 


71 


Mu 


73 


Dr 


Z5 


Ar 


77 


Da 


79 


Mu 


81 


Da 


83 


Ar 


85 : 


Dr ^ 


87 


Mu 


89 


br 


91 


Da 


93 


Ar 


95 


Dr 


97 


Mu 


99 


Dr 


101 


Ar 


103 


Dr 


105 


Dr 


107 ' 


Ar 


109 


Ar 


111 






Da 


113 


Dr 


115 


Ar 


117 


Dr ; 


119 


Ar 


121 


Mu 


123 


Da / 


^\125 
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Objective ^ ^^&ie Art Form Page t 

3.2.2 Hand Jive Mu 127 

3.2.3 Assembly Line Mosaic Ar 129 

3.2.3 Contact Improv Da 131 

3.2.4 Mpving Sculptures Da 133 
3.2.4 Straw Oboe Mu 135 
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SOCIAL DEVELOPMENT 



iNSTRUeTiSNAt GOAL 

1.1 to assist student in developing an awareness of se'lf; 



/ 



RELATED STUDENT OBJECTIVE 

1.1.1 Student responds to his/her own name.* 



IN NAME ONLY 





students create a straight-line 

mobile to identify the letters of their 

own name. 



PREPARATION 

Time ; 45 minutes - 

^ j feterials * 

Wooden dowel or strong wire 

(coat hanger will do) 
String 

Colored cons true tio^^aper 
Scissors 



ASSESISMENT 



Following completion of activity, 
call out a student's name. Observe 
student's response, and allow him/her 
tp share the finished mobile with 
the class. 



EKLC 
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AetiviTY PRbeEbUFiES 

!• Explain the activity to students and show thein an example of a finished mobile. 
Provide several examples. 



2. Ask students to print their name on a piece of paper. If a name is rather 
long, consider using a shortened version such as Liz for Elizabeth. The 
student's preference should be the determining factor. 

3. Direct students to print the letters of their name (3" or larger), block 
style. If students have difficulty making letters without assistance, 
provide a dotted outline. 

4. Direct students to cut but the letters and tape a short string to the 

back. Attach letters to a rod, dowel, wire, or coat hanger in their correct 
sequence using a piece of string. 



ABAPTATIONS 

Some stadchts may need assistance in block printing their names. 

For those students who find this activity too simple, or for those who need 
additional work on identifying other unique characteristics, add three-dimensidnal 
objects reflecting student's likes, interest, and hobbies. 

For advanced students use a more complex form than a striight-line mobile. 

Some students may want to use cursive writing rather than printing. 



ADDITIONS 



Write a brief paragraph describing each student's mobile. Stories may be 
illustratad arid added to a class album where each child's name is prominently 
displayed. 



iff 
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Sg^lAI. DEVELOPMENT 



INSTRUCTIONAL GOAL 

i,i To assist student in developing an awareness of self. 

^ 

RELATED STUDENT OBJECTIVE 

1.1.1 Student responds to his/her own name. 



NAME DANCE 




PREPARATION 

Time : 15 minutes 

Materials : 

Drum 

Microphone (optional) 

Special Comment L This 
activity- is useful as an 
iritrbductibh to dance. 





ASSESSMENT 



Students develop simple body 
movements to accompany the 
syllables of their names. 



After completing the Exercise, 
go ardUiid the circle saying each 
student's tiame arid asking them 
to respond with tndvemerit. 



ACTIVirr PROCEDURES 

1. Gather students in a circle. 

2. Ask each student in turn to say his or her name and to simultaneously offer a 
spontaneous movement for each syllable; 

3. Accept all movements including student*s natural stance or minimal 
movement.^ Exaggerate these in. order to make them recognizable to others. 

4. Repeat the mbvemerit when the student responds and ask the rest of the 
group to imitate it with you. 

5. Continue around the circle until all have presented. 

6. Expand the experience by adding the last name with accompanying movement. 



ADAPTATIONS 



For students who find offering a spontaneous movement difficult, try imitating ar 
expanding any minimal body gesture you have perceived, such as a shrug, or foot 
tapping. Remember any movement is an acceptable starting point. 

To include seriously visually impaired students in the activity^ you tnay wish to 
verbally describe or physically guide stGdents through the movements of others. 

For students who are feticient use a microphbrie to encourage vocalization. 



The movemen 



t experience may be enhanced with the ur-e of a drum. 



ADDITIONS 

/__-"--■---- 

Ask students to strike a pose, creating a movement statue as they would like to 
be perceived. ^ 
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SOCIAL DEVELOPMENT 



iNSTRUGTieNAt G0AL 
l.i To assist student in developing an awarenesi^ of self. 

RELATED ST IDENT OBJECTIVE ^ 
l.i. 2 Student identifies his/her own characteristics. 



LIGHTS, CAMERA, AGTiON! 





PREPARATION 

Time: 2 hours 
Materi als : 

Micrdphdrte (external , if 
possible) 

. Audio or video tape recorder 



Special Comment ; 

when 

video-taped and greatly 
enjoyed by students. 



ASSESSMENT 



Using a TV interview format, 
students are interviewed about 
personal characterist ics while 
peers {Participate as studio 
aud ience. 



Each student will correctly 
identify his/hier voicie and 
personal data recorded on 
video or audio tape. 
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ACTIVITY PROCEDUP'Ib 

1: Explain that today each student will be a ipecial guest on a TV show and that 
you will be the interviewer. 

Prepare a liit of questions about students' characteristics and interests. 
Questions might include: t^hat is your name? What is the ^^1"^^ 
flow old are yoU? Where ■ do you §0 to school? When is ybur birthday? Waat 
is your favorite TV program? Why do you like this TV program? 

3. Prepare students for assuming the roles of gueit arid raetnber of the studio 
audience. 

4. Assign s-.udents roles in the studio: a floor director who cues the^_ 
camera; announcer who introduces the host. Some may wish to play the 
interviewer, others to operate the recording equipment. 

5 Stress importance of speaking loudly and clearly into the microphone;_ 
maintaining good posture; and facing the studio audience. Those in the 
audience should applaud each guest at the end of interview. 

6. Rehearse interviews. Provide studio rules and maintain a^propriay^b^^^^ 
by establishing TV studio atmosphere. Cue cards may be used for APPLAUSE 
or ON THE AiR. 

7. Tape interviews. Make them brief. Thank each guest, and cue him/her to 
acknowledge the applause of the studio audience. 

3. Replay taped interviews with guests. 



ADAPTATIONS 

Students who cannot speak or articulate well should be encouraged to respond 
using an alternative form of communication such as cards or signing, which is 
interpreted by the interviewer. 

For students with little experience or grace in social situations stress 
the importance of how they should present themselves appropriately for TV. 

For some students, questions probing greater self awareness may be appropriate. 
Such questions could be: How do you feel. .. , What would you do if .. . 
Encourage students to answer using more than one word -esponfes. 



ADDITIONS 

A short musical introduction may be used at the beginning of each interview for 
dramatic effect. 
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SOCIAL DEVELOPMENT 



INSTRUCTlbiMAL C30AL ^ 
1.1 To assist student in developing an awareness of self- 



REt^TED STUDENTteBdEeTlVE "^"-^ 
1.1.2 Student identifies his/her own unique characteristics. 



i 

FACTS IN FOLK 





PREPARATION 

Materials: 



Folk song with repeated refrain- 
Poster board or paper cut into 

large cards 
Magic markers 
Guitar ' 

Special Comment : 

You may. wish to ask a music 
resource person to assist in 
teaching students basic guitar 
chords by color cpdihg the frets. 




ASSESSMENT 



Students are able to describe ; 
their own unique characteristics. 



Students become aware of folk 
music as a medium for telling 
personal stories. 
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ACTIVITY PROCEDURES 

1. Ihtrdduce the genre by playing several folk songs for students which tell a 
story about an individual. For example: 

• John Henry 

• The Irish Rover 

• Davy Crockett 

2. Select one song with a simple melody and play it on the guitar while 
students listen, hum, or sing along. 

3. Discuss how we might write a song about ourselves by identifying 
personal characteristics to embody in song. 

A. Ask a student to suggest a characteristic they V7buld like to include in the 
song . 

5. Develop a verse for the student. Ask other students and continue adding 
verses to the song. 

6. Encourage students to sing their own Verse as well as the others. ■ 



V — ^ ^ 

ADAPTATIONS ' 

For students with visual problems, use large printing and/or color cues when 
writing information on card. 



ADDITIONS 



SgGIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 
i.i To assist student in developing an awareness of self. 



RELATED STUDENT OBJECTIVE 
1.1.3 StudcMit identifies him/herself as part of a fami^ and home environment. 



FAMILY TREE 





Em 



Stiulehts learn the collage 
LtH'liriiquu to create a family tre: 
luit i>f construction paper and 
photoj>raph.s. 



PREPARATI0N 

Time : 1 hour 

Materials : 

Construction papj^r 

Photos of family members 

Rubber cement 

Scissors 

Peric ils 

Markers 

Crayons 



Special Comment : Use a small 
amount of glue so that photos may 
be easily removed. 



ASSESSMENT 



Ask students to identify the 
members of their immediate 
family stating their names and 
relationships. 



/ 
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AeTlVITY PR0GEDURES 



1. Ask students to bring family phdtds to school'. Yoa may want to send home a 
letter explaining the purpose of the project. If photos are unavailable have 
students draw pictures of family tnemberis; 

2* Explain the collage process using examples to iiiastrate. 

3. Direct students to cut or tear a tree from colored construction paper arid glUe 
it to a cdristruction paper background. Use a 12 x 18 format size or larger. 

5. Assist students in arranging and pasting the family photos to their tree. 

5. Ask students to identify faSiiy relationships. You _may wish to fiave students 
share their collages with the class and name their family members. 0 



ADAPTATIONS s 



For visually impaired students., you may wish to bring in objects that represent 
family members, such as^ a;ribbon for mother^ a hairpin for sister, a tie for dad, 
etc. These can be arranged as a collage. 



ADDITIONS 

Arrange a display . of family trees in a prominent place within the, school. 

- - - _ - D 

Tape record students' describing their family cbmpdsition. 



ie 
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SOGiAL DEVELOPMENT 



INSTRUCTiONAL G0At 
1.1 To assist student in developing awafreness of self. 



RELATED STUDENT OBJECTIVE ^ - 

-1.1.3 Student identifies him/herself as part of a family and home erivirdrimeht . 



WE ARE FAMILY 





PREPARATi(3N 

Time: 1 hour 
Materials : 

Tempera paints with liquid 
detergent addedi 



Optional: 
Tube socks 

Magic markers (wateir soluable) 

Glitter 

Yarn/ 

Clothing scrapis . • 



ASSESSMENT 



Ask students to describe their 
families. 



Students are introduced to puppetry 
as a vehicle for self-expression. 



tl 
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iVITY PRdeEBORES 

tn.trodoce itadeSts to the basic elements of puppetry; Have a variety bf puppet 
types available; for experiiheritatibri. 

Demonstrate how a simple puppet can be made with the hand. 

Exptatn to students that they will make hand poppets in a theater game abbUt 
their family. 

Assist students in drawing basic facial features on their palms Using. paint 
or felt markers. Use yarn for hair, cloth for hair, and glitter for jewelry 
if desired. 

Select one student that ydU will help in developing -a brief skit about his 
family. Allow that student to select other students who will portray his 
family members with their hand puppets. 

Perform: the skit for the rest of the class. Continue to develop new skits 
until all have had an opportunity to participate. 

Expand student's knowledge of puppetry by using more sophisticated types of 
puppets to develop different themes of a student's choice. 



a,PTATieNS. • . 

r students who do Sot wish to paint bn their hands, use simple tube socks and magic 
rkers to create puppet faces. 

r students with fine motor control problems, stick puppets may be more 
proper late since they may be grasped or taped to the hand. 



DITIONS 

udents may decorate their puppets, using materials such as yarn for hair, cloth for 
othing and glitter for jewelry. 
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5EVEI.gPMENT 



INSTRUCTIONAL GOAL 

1;L To assist student in develbpirig self awareness, 



RELATED STUDENT OBJECTIVE 



1.1.4 Student names school persbrihel arid other students arid identifies their 
relationship to him/her. 



SPOTLiGHT 





PREPARATION 

Time ; 3 hours 

j laterial s^ : 

Sample silhouettes; 
Light source; 
Overhead projector; 

Dark construction paper - IS" x 24" 
t^hite or light colored construction 

paper to serve as base for 

silhouettes. 
Glue or paste. 
Scissors . 

Felt markers (black or chalk) . 



Students create a figure/ground 
silhouette of tlioir prof:'.le. 



ASSESSMENT 



Observe students' ability to identify 
classmates and other school 
personnel through their silhouettes. 



ERIC 



13 



ACTMIY PROeEDURES 



1. Assist students in identifying other students and school persdririel. 

2. Make arrangements for sittings;; 

3. Set up a strong light source that projects against a _v7all or chalkboard. 
Supplies should include dark construction paper and felt markers. 

4; Place the person whose profile is to be tracedbetween the light source and 
the wall. Trace carefully around the shadow of the profile on the dark 
construction paper. 

5. Assist students in cutting carefully around the ''outline** to create a profi 

6: Select a piece of paper, in a c mtrastirig color, to serve as the background 
to which the profile is glued. 

7. Utilizing the silhouettes,, ask students to idieritify school personnel and 
other students by name and relationship. 



adaptatiqns 

Students with motoric problems may need assistance with cutting. 



ADDITIONS ~ 

Find an appropriate place around the school or room to display -- be sure to label 
each profile with the student's name. 

For more advanced students make two identical profiles. Place profiles 'nose-tb-nose' 
for a mirror effect and glue on a contrasting colored background. 



SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 

1.1 To assist student in developing ah awareness of self. 
RELATED STUDENT OBJECTIVE ' 

1.1.4 Sttadent names school personnel and other students arid identifies their 
relationship to him/her. 

0 

NAME GAME 

PREPARATION 




Time ; 30 minutes 

M a t e ria ls : 
None 



ASSESSMENT 



Agk students to identify school 
personnel arid other students by 
name and functidri. 

Students learn rhythmic clapping 

as an aid to name identification. ^ 

4 
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AeTiVir/ PROCEDURES 

1; Assist Students in identifying schdol staff arid classinatii by Same arid 
function, tist on board or chart pajier.- 

2. Demonstrate how to rhythmically clap name and function of brie of the 
individuals: For examfsle: 



Say: Mr. / Schv7drtz / is / tny / teacher / 
eiap: 1+2 / 1 / i / 1 / 1 / 

3; Practice to reirifbrce rhythSi arid name identification. 

4. Assist students in creating their owg rhythmic patterns for the other 
individuals. 



5. Repeat procedure for any names you wish students to learh* 



ADAPTATIONS 




SOCIAL DEVELOPMENT 



iNSTRUCTIpNAL GOAL 
L.l ; To assist student in developing an awareness of self; 



RELATED STUDENT OBJECTIVE 

. 1.1.5 Student identifies his/her\-owri personal belongings and space. 



POTATO LOGO 




Students design personalized logos 
for printmakirig using potatoes. 
Logos are then used to identify 
.their individual belongings. 



PREPARATION 

Time ; Ih hours 

fcarge potatoes cut in half (or 

other vegetables). 
Blunt utensils for catting 

designs (table knives, forks, 

spoons , etc - ) . 
Pie tins. 

IJon-^ toxic tempera paint. 
Dark magic markers. 
Drawing paper. 

IJnliried 4" x 6" index cards. 
Fabric scraps. 

Special Comment ; 

Sponges, styrofoam, linoleum, 
cardboard or other printing mediums 
may be substituted for potatoes. 

ASSESSMEfsJT 

Observe students' ability to 
correctly identify their own 
own pbssessioris . 



"17 4B 

o 

ERIC 



ACTIVITY PROCEDURES 



1. Describe arid design a logo to be used as_ ah example. Help students identify 
logos dr. symbols which are familiar ..to them. Cdmmercial prbductis, such as 
McDdriald's Gdlderi Arches^ arid drgariizatidris , such as the Boy Scbutis, have 
Ibgds that are easily recognizable. 

2. Ericdurage students to think of a logo or symbol to represent themselves. 

: It might relate td a physical feature or a personal interest or a design; 

3. Prdvide students dppbrtiiriity to practice dlesigning their logo on a piece of 
paper. For students who have difficulty with the logo concept, suggest 
using their initials as a logo. 

5. After some paper practice, assist students iri drawing their design on the 

flat surface of a potato half, or other printing medium. Color design with a 
dark marker. 



5. Using blunt Utensils, students should now cut out the potato surface around 
the design. Plastic picnic knives work well. Provide physical assistance 
as needed. 

6. , Set up one or more painting stations supplied with several pie tins of non- 

toxic tempera paints. Have students dip potatoes* iri paint for pririting. 

7. Assist students in printing their own personal belongings with their pdtatd 
logos- You may wish students to print onto blarik index cards of fabric 
scraps which may then be fastened to belorigirigs. 



ADAPTATIONS 

Include all students in this activity. Even those students whose logo may only be 
a simple mark will enjoy and benefit from this activity. 

Ndn- toxic paint is 43rit ' because some students may want to eat their logos! 

For students who are allergic to potatoes , other vegetables or sponges may be 
used. Styrofoam, linoleum and cardboard also work well. 



ADDITIONS i 
Have students use their potato logos to make a group wall hanging. 

Plan a trip to the local office supply store to order rubber stamps df their logos 
for future markings. 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 
i.l To assist student in developing an awareness of self, 

RELATED STUDENT OBciEeTIVE 
L.i.7 Student demonstrates awareness of his/dSer own body image. 



BODY GRAM 




PREPARATION 




Time : IH hbiirs 
Materia ls : 

Butcher paper — appropriate body 

length sizes. 
Paints. 

Brushes — varying sizes. 
Markers , crayons . 
Scissors. 

■Giae, pastes other adheaives. 

Designated painting stations 
where floor is covered with 
newspaper and painting supplies 
are available. 

Fabric scraps ^ V7ool buttons 
arid whatever else students may 
use to "dress" their images 
(Optional). 



Students create a "body-gram" 
through drawing and painting 
to explore their unique physical 
features; 



ASSESSMENT 

Ask students to identity body 
characteristics such as hair 
and eye color, height, weight 
and body size. 
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ACTIVITY PROCEDURES 



1. instruct students to lie down on butcher paper which has been placed on the 
floor. Ah alternative is to attach paper to a smooth wall and have students 
stand against the wall. 

2. Trace around each student ' s. body using a non-toxic marker. For students who 
heed assistance developing body awareness, explain what you are doing — ''Now 
I am tracing around your hahds^ feet, etc." 

3. Divide students ipto groups of three arid four; Assign groups to painting 
stations. : 

4. Assist students in paint:^ng, cbloririg arid decorating individual ^'body Grams." 
Also, be creative — use buttons, fabric, yarn, etc^ to emphasize texture. 
Questions such as "what cdldr is your hair^ eyes?" may stimulate activity. 

5 . Display f irijjhed_^^bgdv- gr^^ hall o r other s chool setting. 



ADAPTATIONS 

For visually impaired studerits, feelirig along body contours will be helpful in 
tracing. 

' Do involve orthbpedically handicapped and wheelchair-bound students in this 

activity. It is an excellent way to expand their understanding of their bodies 
and apparatus. 



ADDITIONS 

Make up a self description from the bodygram. 

Some students may erijby decorating their bodygram as their favorite super herb. 
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SOCIAL 



DEVELOPMENT 



INSTRUCTIONAL GOAL 

■ / 



1.1 To .assist student ±n developing an awareness of self. 



REtATED STUDENT OBdECTIVE 

1.1.7 Student demonstrates awareness of his/her own body image. 



TOUCH AND TELL 





Students engage in simple body 
movements which reinforce 
understanding of their bodies. 



PREPARATION 

XdMS. z 30 minutes 
Materials: 



10. foot loop of ace bandage or 
elastic 

GjpelS space 

Body map (optional) 



This activity is particularly 
good for beginning instruction. 



ASSESSMENT 



Ask students to descrih/'' their 
body. 
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ACTIVITY PROCEDURES 

1; Gaihei stadeHts in a circle. Review the names and fuhctibris of major body: 
parts; 

2- Give the group a stretch loop and assist them in graspirig.it iri front of themsilves 
with both hands. Practice a sitnple series of movements with the loop. 

3. Model and verbally cue students through a series of movements which draw 
attention to body parts. For example: 

• • i touch the top of niy head with the loop. 

• I rub my back with the loop. 



ADAPTATIONS 



ADDITIONS 
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SOeiAL. DiVELOPMENT 



} 



INSTRUCTIONAL GOAL / 

s 

1.1 To assist student in developing an awareness of iself. 



RELATED STUDENT OBJECTIVE ; " : - 

1.1.7 Student demonstrates awareness of his/her own body stature and image. 




description presented by the 
Students role play in a "Mystery teacher. 
Theater" situation and practice 
identifying and describing their 
own characteristics. 



ACTIVITY PROCEDURES 

1. Ericburage each student to identify several salient physical^ characteristics; 

2. Discuss the differences between peopie by describing those characteristics that 
distinguish one person from another. 

3. Role play with students an encounter with a person whom you. cannot see. Put on 
a blindfold and have students designate one person whose identity the teacher 
will guess through questioning. 

4. Ask a variety of questions that relate to a variety of unique personal 
characteristics as well as obvious physical characteristics. - 

5. Ask for a volunteer to take your place and assist that student in asking 
questions about another student. 

6. eontinue until all students have had an opportunity to participate. 

7. This can also be played by placing a mystery guest under a veil or behind a 
screen. 



ADAPTATIONS 



ADBITIONS 

Invite school personnel such as the nurse or principal to become the mystery guest. 
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SOQIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 

1.2 To assist student in developing interpersonal skills. 



RELATED STUDENT OBJECTIVE 

1.2.2 Student attends and responds to social interactions initiated by, familiar 
people. 



PROGRESSIVE PAINTING 




PREPARATION 

Time ; 30 minutes 

Materials : 

~ Ne^^sprint 
Crayons 

Markers or paints 



ASSESSMENT 




Students work in. pairs to create a 
common painting* 



Design a series of drawing 
activities carried out by pairs 
of students. Observe arid/br 
record progress. in cooperative 
interactions. Drawings 
themselves _may offer visible 
evidence of increased 
cooperative interplay. 
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^CTIViry PROCEDURES 

1. Help students choose partners. 

2. Explain that each pair will be_ drawing a pictur^. Suggest a familiar topic 
for all to draw such as the school, home, or a familiar landmark in the 

. y community. 

3. Instruct one student in the pair to contribute Jthe first element o£ the 
design. This may be as simple as a mark or more complex. 

4. Ask the second student to contribute the next element. 

5. Instruct students to take turns adding to the picture. 

h. Continue process with students alternately adding elements until the drawing 
is completed. Encourage students' cooperative interaction in the process. , 
The fun of this activity is in the e\^oiution of the design. 

7.^ Discuss and display completed drawings. 



ADAPTATIONS 

For students who have difficulty controlling paints or markers, the fingerpaint 
bag is useful. It is made , by sealing different colored fingerpaitits between two 
pieces of heavy duty plastic. Two foot squares make a convenient-sized bag and 
heavy duty tape a strong sealer. 

< . 

For visually impaired students, use wood scraps or chunks of modeling clay to 
create a sculpture. 

For more artistically able students, a comic strip can be drawn. 



AODITIONS 

Pairs or groups of stu^nts may be aisigned Sore complex cooperative activities 
such as latch hooking a rug or making a small quilt. 
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SggiAL DEVELOPMENT 



INSTRUCTIONAL GOAL 

1.2 To assist student in developing interpersonal relations. 



RELATED STUDENT OBJECTIVE 



i.2.2 Student attends arid responds. to social interaction initiated by familiar 
people; 



MIRRQR, MIRROR 





PREPARATION 

' Time ; 30 minutes 
M aterials : 
large mirror 




ASSESSMENT 



The student performs simple 
movements mirroring a partner. 



Observe students in other social 
situations and ridte frequency of 
appropriate interactions. 



27 



as 



ACTIVITY PROCEDURES 

1. use a large mirro^ So -demonstrafce basic principiei of mirroring. Allow each 
student an opportunity to practice with mirror. 



2. Help to choose a partner. 

3. Designate one student in each pair to be the leader, the other as^the "Sirror' 
Explain that the "mirror" is to follow the movements of the leader. 

4. Instruct students that when the music begins, thi leader should follow the , 
movement of the teacher. The mirror should imitate the movement of the 
leader. 



Cue students through a variety of movements, each using different parts of 
the body and different temoos. 



5. 

6." Have students change roles and begin again 



ADAPTATIONS 

For students Who have difficulty imitating, join partners hands with ribbon to 
facilitate mirroring. 

Try placing an ambulatory student in a wheelchair as a partner for a wheelchair 
bound student. 




S9GIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 

•i.2 To assist student in developing interpersonal skills. 



RELATED STUDENT OBJECTIVE 



1.2.2 Student attends and responds to social interactions initiated by familiar 
people. 



QUICK DRAW MeGRAW 





PREPARATION 

Time ; 45 minutes 
Materials ; 

Simulated "dueling" implements — 
a bouquet or single flower to be 
pulled at the draw signal. 




ASSESSMENT 



S^age impromptu social 
situations and observe behavior. 



Students use an imprdvisational 
theater game to practice everyday 
social interactions. 
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ACTIVITY PROCEDURES 
«> ' 

1; Explain and model the fbllowihg procedure; One person plays the role of "Quick 
Draw" wh5 speaks first arid aribther the role of the dueler. who gives an 
appropriate response. For example: 

Q.D. McG.: "Hey, you look happy today! You've got a great smile you know;" 
RESPONSE: "Why, thank ybU. I've always liked your smile too! 

2. Select two "duelers" to try the exercise. Have them stand back to back; 

3. Set the scene for the duel: 

"It's raornirig and you've run into Quick Draw on the school bus;" or "You 
run into Quick Draw on the lunch line." It can be a different scene for 
each duel. 

4. Instruct students to take 10 paces away from each other as you count to ten. 

5 Instruct students t6 tuSi as music sto^s. Command them to *'draw" and let 
Die Quick Draw deliver the greeting. The_ student who plays Quick Draw 
should have something prepared to say. (You may want to help with this 
initially. ) 

6. Allow time for the Receiver to deliver a response. You or other^st^dents 
may coach at first. With practice, students should be able to think ot 
responses in less time. 

7, Vary Quick Draw and respondent roles until all Students have had an 
opportunity to participate. 



ADAPTATIONS ' . 

For students with expressive language problems , spbritanedus greetings and respoi 
may be difficult. They may be assisted by prepared cards which depict responsei 
or by pantomiming rather than verbalizing their responses. 

Some students may be more familiar with exchanging negative comments. They may 
need practice to accasLoni them to the exchange of compliments. 



ADDITIONS 

Record some of the best responses on cards. Set up a display with a pictu 
Quick Draw in the middle and response cards all around. 



SOQiAL. DEVELOPMENT 



INSTRUCTIONAL GOAL 



l;2 To assist student in developing interpersonal skills, 

t 



RELATED STUDENT OBJECTIVE 
1 . 2 , 3 Student appropriately iriit-iates social iriteractibri with familiar people* 



PICTURE PERFECT 





PREPARATION 

Time : 45 minutes 
Materials : 

Photographic slides of different 
set tings and situat ions in 
which people might interact. 

Slide p r b j iec t d r . 

Recbrd player (optional) . 



Scudents dramatize a variety bf everyday 
scH'i.il interactions using photographic 
slides to set the scene. 



ASSESSMENT 



Student interacts appropriately in a 
setting suggested by a picture. 
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AGTIVITY PROCEDURES 



1. Prepare or gather in advance color slides that depict different settings wTiere 
students engage in social interactions. Include such .settings ae a 
restaurant^ store^ bus station/stop^ party^ school cafeteria^ etc. 

2. Project one slide onto a wall or screen and discuss: 

• What place is this? . 

• Who would you find there? _ _ 

• What would you do in this place? 

3. ^ssumiB one role arid assign aridther to a studerit. For example' you are a 
clerk in a clothing store; the studerit is a (zustbiher; she is Iddkittg for a 
new dress. Rehearse dialogue. 

4. Act dlit the scerie, (Bricdiiragirig apprdpriate behavior. 

5. Vary situations arid sdcial iriteractidris required; Project ths slid^ as 
large as pdssible/^td heighteri dramatic effect. You may wish adci tiiusic 
to enhance the staging quality. 



ADAPTATIONS : 

For studerits who h^\/e dbvidiis haridiizaps, dd riot iritrdduce the SQcial Interaction 
problems that they might ericduriter imiiiediately . Iriteract with th^m as^ though the 
"clerk," "waitress/' "persdri waitirig fdr the bus," etc. knows them as v>ell as you 
do. VTheri studerits begin to exhibit more poise, natural problems can be 
iritrdducied. 



ADDITIONS 

Use the settings to introduce and play through practical life problems, i.e.^ 
ordering a balanced meal in the restaurant, discussing sjmiptoms with a physician, 
finding clothes that fit, etc. 
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SQCiAL. DEVELOFMENT 



INSTRUCTIONAL GOAL 
\,2 ^'I'n assist student in developing interperisonai jskills. 



RELATED STUDENT OBJECTIVE 



1.2.4 Stadont sustains social interaction with familiar people; 



MURALS 




PREPARATION 



Time; 



3 hours 



Ite^er^als : ■ 

Examples of murals. 

Dark or light butcher paper. 

Assorted tiempera paints, crayons, 
colored chalk or felt markers, 
and brushes (itl many sizes'^ . 

Available wall dtl which to 
display murals. 



Special Comment : You may 
want to do P r o g r e s slv e Pa in t i 
before undertaking this activity. 



ASSESSMENT 



Students cremate a "wail 
murai" with a unified theme. 



Observe the social interaction 
within the small groups. 
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ACTIVITY PROCEDURES 



I. Present examples of murals such as early Egyptian hieroglyphics, . Indian art, 
cave drawings^ etc. Discuss the stories they tell and the functions they 



serve. 



2. Explore possible themes for a mural. Suggest themes such as everyday 
events and scenes in the school or community. It is important to select a 
cdmmbri theme that is known to all students. 

3. Assist' students in designing the general layout and content of the itiural; 
Kepresehtatidnal as well a6 abstract art needs to be considered. 

4. Delegate teams to work on each section of the mural. Team members need to 
interact with one another to determine their team's contribution. 

5. Assist students drawing or painting their portion of the mural. 

6. Display mural in a prominent place in room, school, or community. 



ADAPTATIONS 

Students who have difficulty with representation art, should be encouraged to 
contribute to the mural at their level. Even a simple mar*^ -an be an 
^ important contribution to the group effort. 

For stadentsJ^^ho have difficulty working on the floor, be sure to provide an 
alternative forking surface. 



ADDITIONS 

Discuss other settings in which piedple must work cooperatively. 
Use as a cuiminating experience for any unit. 




SOCIAL DEVELOPMiNT 



INSTRUCTIONAL GOAL 

1.2 To assist student in developing interpersonal jskills. 



RELATED STUDENT OBdECTIVE 

.1.2.25 Student sustains social interactions with familiar people. 



HOE DOWN 




Students learn square dancing to 
enc^ourage social interactions. 




PREPARATION 



T-dm&; 45 tniiilites or more 



Materials ; 



Record player 

Any square dance record that 

is not too fast 
Open space (in classroom or 

gymnasium) 



Special Comment ; Plaid shirts, 
bandanas or full skirts enhance 
this activity. 



ASSESSMENT 



?^^^^^y sustain 
interactions with others in this 
activity. 
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ACTIVITY PRdCEDURES 



1. Ask students to choose partners i Explain that they will be learning a 
special kind of folkdance called a square dance. 

2. Arrange four couples in square dance fbrmatidri. 

. . _ _ 

3. Tell students that ^ a square danca the caller directs the activity and 
tells each couple what to do. Emphasize the importance of cooperation 
between partners, group and caller. 

4. Begin with simple calls such as: 

"Gentlemen to the center; gentlemen back again 
Ladies to the middle, go back to your friend; 
Everybody turn around, turn the other way_ 
Talk a walk around the block and come back home to stay. 

5. Provide practice time without music with enough time between calls for 
students to move easily, 

6. Add music, but only when the students are ready. They must be 
familiar with the required mbvemerits. 



f 



ADAPTATIONS 

For students who have difficulty following directions, provide special calls to 
assist witw identifying center, right, left, etc. 

For students who have difficulty hearing the calls, sign or otherwise 
visually represent calls. 




\ 



ADDITIONS 
Try other types of folk dancing. 
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SOCIAl. PiViLOPMENT 



INSTRUCTIONAL GOAL 
1.2 To assist stiulont in clevGlbpihg iriterpersbhal skills. 



RELATED STUDENT OBJECTIVE 



Stiuicnt effoc'tivoly hanclles everyday social interactions with unfamiliar 



MASKED STRANGERS 





PREPARATION 



time : 2 hours 

Materials : 

Paper plates 
Markers 
Crayons 
Paint brushes 
f arn 

Fabric scraps 

Pre-cut facial Teaturej; 

Glue 

Scissors 

Wooden tongue depressors or 
popsicle sticks.. 



Students c rente masks representing 
an Uh familiar person in their 
eiiv LrDhnien t . Masks are used to 
prai^tiee nieetihg arid greeting 
Unfami 1 Latr people. 



ASSESSMENT 

Observe appropriateness of 
students* everyday interaetions 
with unfamiliar individual s. 
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AGTlViTY PRQGEDURES 



1. Give each stucleht a paper plate arid a supply of materialis necessary to produce 
facial features. Materials should be in a variety of textures, shapes and 
colors. 

2. Assist students in cutting eye arid itiduth hdleis. Make available a number of 
pre-made facial features for students who have difficulty shaping or cutting 
their own. 

3. Students decorate the itiask by gluing yarn, coloring or otherwise decorating 
the m^sk. 

A. Glue a wbbderi tongue depressor or popsicle stick near the chin so that the 
rh'^sk can be held in the haridi. 

5. tJlieii masks are completed, give each student an pPP^^tunity to assume the 
persona of the mask while ^others practice meeting and greeting this 
unfamiliar person. 

6. Identify and practice appropriate behaviors. Develop hypothetical social 
situations in which students can interact. 



ADAPTATinNS 

Students who have difficulty pretending may need coaching. 

Take extra care with students who are fearful about covering their faces with 
masks. 



ADDITIONS ' 

f 

Paper bags can be substituted for paper plates using the very same construction 
procedures . 
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SOCIAL DEVELOPMENT 



INSTRUeTIONAb GOAL 
1.2 To assist student in developing interpersonai skills; 



RELATED STUDENT OBJEGTIVE 

1.2.5 Student effectively handles everyday social interactions V7ith unfamiliar 
people. 




ASSESSMENT . 

Students role play interacting with Provide opportunity for individual 

unfamiliar people. ' students to utilize their skills 

with people in the school or 
community. Observe apprdpriateness 
of behavior. 



SB 
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:TIViTY ^RdeEDURES ... ^ 

Talk with students about the many sit-Uations in which they must meet and obtain 
iniormation from people they know dtily slightly or not at all. 

\. identify a list, of these persons arid situations; Diicass the role of eacb arid 
where they may be ericburitered. 

\. Develop "Sitiiation CUE Cards" that briefly describe typi'-al circumstances in 
which students might .find themselves, 

^» . • , 

For example: . \ * 



You are dbwritbwri arid must ask a polic* man ' how to get to a movie theatre. 
You are bri a riew bus route and must ask the driver the proper fare.'\ 
"You must tell a hospital nurse you do not feel well." 
"You. are in a grocery store and need to use the bathrooin.'* 

Place two students, back-to-back, in designated stage area. Assigri one role 
of questioner, the other rbie of respondent, 

3. Have questioner select a "Situation CUE Card" V7hich he/she or the teacher 
reads aloud, ; ; 

Assist students in turning and acting out what they think tV^ appropriate 
responses should be. 

7, Use costumes as visual prbps to assist role playing and character . 

identification. Ericburage use of >;e3tures as stage movements to accompany 
questions aad ariswers. 



DAPTATiaNS 

:'or severe b/ hea ring-iirpaired students, cue cards may be signed or picturo used to 
Identity situations, 

some studeriLs may havo s^-.c Lil 'needs which require the assistance of s'.rangers, 
3e,sure V'^ Include th^^ situatibris, 

p-or stud.' vho require special help in thxs^aiG;^, use school ^tf-f: In -ole plays, 
Darticula. :v r iv^s.e _ v7hGm £;tuderits frequent ly encomitdr , These mav lude Lhe lurich 
ie;pors, .he >ol riurse, psychologist, social wor!;er, principiiJ , .tc 



DDlllOMS 

Exterid this acztivity to inclade telephon. Lntorac bloh- 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL 60AL 

1.3 To assist student in d^eloping socially responsive behavior; 



RELATED §tUpENT OBJECTIVE 

i:.3.2 Student participates with others in activities requiring mutual cooperation. 



TRASH CAN BEAUTIFUL 




Students explore the use of design 
and stencils to beaut if >^ common 
oh jectH. 




PREPARATION 



Time- : varies according to numbers 
of items decorated . 

Ma terials : 

Spray paint of various colors. 
Construction paper or tagboard. 
Masking tape. 
Scissors or Xactd kni fc?. 
Nev;spaper . 

Special Comment : Organize tiiis 
activity as a^ srrial 1 business in 
"wastebasket: beautif Icat ion. " 
VJbrk in small groups; set up work 
stations; take work orders. You 
can even have the class develop 
a business name and logo. 



ASSESSMENT 



Observe cooperative 
iriterciction. 
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AeTlVltY PROeEDURES 



i; Make students aware that they can use their skills to contribute to the 

character and appearance of the school. introduce the activity by deihbrist rating 
how the use of spray paint will transfer the design of a cut stencil to any 
surface. 

2. Borrow wastebaskets from other classes fbir at le»ast 2 days. 

3. Assign students to groups. Ask them to design simple, cut-line stencils bri 
drawing paper. Basic motifs such as flowers^ leaves, sun with radiating 
lines, or geometric shapes work best. 

4. Help students rrace stencils onto heavy coiistructibri paper using carbbri 
paper, and cut out the iriteribr bf the stencil. 

5. Be certain the area of the can to be painted is cleat. 

6. Instruct students to tape the stencil secir^ily ori i he can as tightly as ' 
possible. Use newspapers to cover surf'ac^':s ^/ua do hpc wish to paint. 

7. , Assist students in painting the can: 

• hold spray paint 12 to 18 inches fron trash can 

# spray from directly overhead 

# remove stencil 

• allow to dry 

3. Encourage students to use a variety of colors and design^ on each can. 



: % 

ADAPTATIONS 71 

0 

If students have difficulty in designing their own stencils, consider using 
templates. 

If the scope of the activity is tod large for your class, decorate smaller items. 



ADDITIONS 

Make a collage with your stencils using multiple, overlapping images with a 
variety of color. 
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SOOlAb DEVEbOPMENT 



INSTaUCTIONAL GpAL 

1.3 To assist student in developing socially responsive behSvibr. 



RELATED STUDENT OBJECTIVE 

1.3.2 Student participates with others in activities requiring mutual 
cbbjperatidh. 



BEND, STRETCH, TWIST 





PREPARATION 

Time ; 15 minutes 
Materials : 
Open space 

Percussion instruments 



ASSESSMENT 



Students work with .partners to 
explore a series of stationary 
movements. 



ACTIVITY PROCEDURES >^ 

1. Gather students on the flbbr, allowing enough space for each to move 
comfortably. 

2. Explain, model arid guide students in experiencing the fblloWing 
stationary movements on different levels: 

• Bending 

• Stretching 

• Twisting 

3. Add the dimens.^'Dn rf level: 

• Bending: «: high, medium, and low levels 

• Stretchiii;;.. at high, medium, and low levels 

• Twisting: it high; medium, and low levels 

4. Assign partners. Ask each pair to develop a dance using the three 
movements. 

4t 



ADAPTATIONS 



ADDITIONS 

Gradually expand the number of students working together.- Vary the tempo a 
variety of movements. ■ ' ' 



ERIC 



SOGiAL DiViLQPMiNT 



INSTRUCTIONAL GOAL 

To assist student in developing socially responsive behavior. 



RELATED STUDENT OBJECTIVE 
1.1. 3 Stiuiont attends and responds appropriately to directions offered by othiers. 



LISTENING LINES 




Students create a "Blind'* 
Abstract drawing by following 
verbal directions. 



PREPARATION 

Time : 45 rniriutes 
riaterinals : 
Chalkboard 

1 set of colored chalk 
A blindfold. 



ASSESSMENT 



Evaluate s tudent s ' response as t hey 
respond to dirrccions. 



I 
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ACTIVITY PROCEDURES 

1; Group students in pairs. Send one pair to the chalkboard at a time, blindfolding 
one student; 

2. explain that students "will be drawing a . line connecting two pdlrits Dn the 
chalkboard. Since they will be blindfolded^ they will have to Ije good 
listeners. 

3; Make two marks on the edge of the chalkboard opposite one another. Place the 
hand (with chalk) of the blindfolded student on one tiiark. Instruct the 
student's partner to guide him/her to_the second point with sitnp^^ veirbal 
directions such as UP, DOl^N, RIGHT^ LEFT. If the student lose^ contact with 
the chalkboard simply reposition the hand at the point of departure. 

4. Take turns until all s tudehts have had the opportunity to direct and to draw. 
Vary the position of yo^r beginning arid ending tnarks for variety ii^^- 
In no time at all you will have created a class "Abstract" whicti may then be 
colored with chalk as a group. 



ADAPTATIONS - , ' 

If directionality is a problem for a student, have the guiding student tap the 
left or right shou.' ier of his/her partner to indicate direction. 

For students who cannot hear the verbal directions, prepare a code in advance such 
as: tolich on the head indicates up, touch on the leg indicates dowA,. etc. 

Allow time for students who are fearful of being blindfolded to became accustomed 
to the activity. 

For orthopeaically handicapped students you may wish to use a head piece for 
holding the chalk. , 



ADDITIONS 



Follow up with a group discussion on the importance of following directions.., 
at home, at work, and at school. 

Develop competition with pair§ of studerits^_as ■ they "race" to connect the points, 



ERIC 



SOQIAL. PEViLOPMENT 



INSTRUCTIONAL GOAL n 
1;3 To assist student in developing socially responsive behavior. 



RELATED STUDENT OBJECT^VE . 
i;3;3 Student attends and responds appropriately to directions offered by others. 



CHANCE DANCE 





Students perform simple dance 
movements and practice following 
directions. 



PREPARATION 

Time : 30 minutes 
Materials: 



4 colors of cohstructibri paper 
. cut into large shapes (about 
4 of each color) 

Open space 



Special Comment : 

This is a good preliminary 
activity for Hoedown . 



ASSESSMENT 



Observe students' improvement in 
following directions. 
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ACTIVITY PROCEDURES 



1. Select four colors; Decide on a movement to be associated with each color. 
For example: 

Yellow squares: a series of 3 Jumps 
Blue squares: 2 turns 

2. Provide guided practice reinforcing the association of color with movement. 

3. Explain to students that they will be playing a dance game in which the 
object is to follow directions. 

^ 4. Direct students* movements. Each call must direct a part of the_ class to 
one color shape, and another part of the class to a different color. 
Students must move, according to call, to the appropriate color arid 
perform the color* s movement-. For example: 

"Boys move slowly to yellow (3 jumps) 
"Girls hop to blue (turn twice) 

5, Invite students to assume role of caller. 




ADAPTATIONS 

For students who have difficulty recalling color movements, write of draw each 
color's moveiherit on the paper. - 

For students who have difficulty chaining directions, add one direction at a 
time. 



ADDITiQNS 

Develbp a series of movements in a particular cultural style, for example, 

flamenco, or Russian. Chain movements to create a dance routine. Add appropriate 
music and costumes! 
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SOCIAL. DEVELOPMENT 



INSTRUCTIONAL GOAL 

1.3 To assist studeht in developing socially 
responsive behavior. 


RELATED STUDENT OBJECTIVE 






i.3.3 Student attends and responds appropriately to 






directions offered by others. 






EXTENDED SIMON SAYS 




^^^^^^^^^^ 




PREPARATION 

Time : 45 Minutes 
Ka^tar4al s ; Norie necessary 




ASS^'S;:'5fs^ENT 

Observe students' ability to 
follow directions. 



Students explore through role 
play some reasons for following 
directions or making choices. 



ACTIVITY PROCEbURES 



1, 



Explain that today you will play a game called Simon Says. The students 
are to do what yoii tell them to do, but only when you say **Si[non Says" 
first. Start with simple, one-step directions and model the behavior. 

2. Extend Siiiidn Says to role play problem situations that might be experienced 
by studenus. FREEZE the action when the problem poi^t in the scenario is 
reached. Hielp students identify the problem. Discuss why it is a problem 
and discuss solutions. For example: 

"Simon Says": You are waiti^R for the bus. A woman comes to the 
bus to wai|, C'.', She starts to talk to you^ "Nice 
Day if it doesn^t rain. I am going downtov/n to shop. 
Where are you going?" You say, "I am going to the 
country to visit my uncle." The bus pulls up and you 
both get on. Simon Says FREEZE. 

3. Assist students in identifying the problem and possible sblutibris, 

A. Encourage students to develop imaginative scenarios around problems 
they have encountered. 

5. A±i students to role play the characters and Simbh. 



ADAPTATIONS 



ADDITIONS 

Try situations requiring quick decisions based on evidence other than the verbal 
directibn. You're sitting in a restaurant and you smell smoke. A waiter stumbles 
out of the kitchen coughing and says, "Please leave quickly and carefully by the 
front entrance." What do you do? 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 

i.3 To assist student in developing socially responsive 
behavior 



RELATED STUDENT OBJECTIVE 



1,3.3 Student attends and responds appropriately to direction 
offered by others 



opri 



PSYSHEDELIG SIGN 





Students 
a populai 
addition 



are aided in learning 
■ song through the 
of sign. 



PREPARATION 

Time : 1 hour 

Materials ; 

Records of bid '50's rock and roll 
songs — 45 's or albums 

White gloves — a pair for each 
student 



A black light (ultra violet light) 
A very dark room 



Special Comment : 



This is a good performance activiny 
which can be readily adapted for 
holiday seasons . 

ASSESSMENT 

Observe students' ability to follow 
directions correctly. 
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'^^TiyiTY PROCEDURES 



1. Help students select a .= ong they enjoy^ Develop a simple repertoire of 
gestures or use standard signs to "sign" the chorus. 

2. Teach the signs to your students' and have them follow you. Keep the- signs 
simple arid don't sign every word; use only the section of the song with a 

: very simple, repetitive phrase; 

3^ Play the song for the class and demonstrate the signs to the chorus, 
ExampliB: 

Blue Suede Shoes by Elvis; Presley 



Chorus: Blue, blue, blue suede shoes 
Blue, blue, blue suede shoes 
Don't you step on lay blue suede shoes. 

4. Replay the record having the class sign along with you, 

5. Practice signing with the class until they can do the song without 
hesitating. This practicing can be exterided over a week-Ion^ periud, 
a few minutes a day. 

6. Give each student a _pair_ of N^^hite gloves and sign the song as a group using 
only a black light for illumination. 

7. Try painting the gloves with dayglo colored spray paint and signing -again. 
The efiect should be fairly spectncular. 



ADAPTATIONS ' 

If the students have problems with hand movemerits, develop signs that can 
be executed by whatever parts of -their bodies are functional. 

>^ 

A wheelchair student can be the star of this show'. Play a song like Roll Ov 
Beet hoven . Decorate wheels with strips of dayglo-painted fabric and have hi 
'circle the room for the length of the tune. Use the black light for 
illumination. 



ADDITiSNS 

Develop other sdrigs with your class in which direction following is important 
for success. 
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SOOBAL DEVELOPMENT 



iNSTRUetiONAb GOAt 
1,3 To assist student in 


developing socially responsive behavior. 


• 


RELATED STUDENT OBJEGTiVE . 
1.3.4 Student recognizes 


feelings displayed by others. 






FEELINGS 





PREPARATION 

T ime ; 30 minutes 
Materials : 

Mood evocative music 

Masks depicting fe.Llings — 
several of each 

, Videotape (bptionai;; 

Special Coitanent ; 

See Visual Arts Mask activity. 

ASSESSMENT 

Observe student ability to 
recognize feelings of others. 





\ : Ciitiicr students and discuss ah embtibh you. wish them to recognize. Ask 
stiidents to share personal experiences with the embtibh. 

J: Assist Htndeiits in identifying and practicing iribvemerit qualities 

nssociated with different feelings. Dramatize the emotion by modciing the 
movt'mont qualities associated with it. For example: 

Foelini; -J'lovement Qual: i r y 

. S'ui Heaviness, dragging, slow 

exhalation of breath, etc. 

Siliy Jumpy, light, energized 

'■ivv c:\c\\ performer a mask depicting the emotion. 

... IMav music which evokes the feeling and encourage students to express the 
t'lnoiitMi in niovemerit. 

Divide class so that some watch as others move. ^Reverse groups. 
fi. W-.rv eiinu Loh explored in each session. 



DAP'-MIONS 

Tor students wh(^ :wive d^iTicnltv ;retendLng, provide _stor ies , pictures, role 
M Living; er ether expe r i enr-es to assist discussicn and understanding. 

i;^r M luirrUK '^siio nre initial Iv rc^lnrtnnt to move?, assign other participatory 
r.^l-s such iis .-ostumer, or sound, e f fee L s persc^n. However, be sure to cncourag 
.i!ui t'XP.ind thj-M r level of mvwemeht (wer.tinie. 



>>st.nnin-, s..,und effects .:nd other props to i-nha;i the dance drnm/i. 



SOCIAL DEVELPPMENT 

INSTRUCTIONAL GOAL 

t.3 To assist student in develbpirig socially respbrisdve behavior. 



MOOD MOVES 



V 




* PREPARATION 

T iihe ; 30 mihui:es 

Open Space 
Hand Druiii 



RELATED STUDENT OBJECTIVE 

L.3.5 Student responds appropriately to feelings displayed by others., 





Studt-nts learn movement repetition 
arid sequence to assist them in 
identifyirig emotions. 



ASSESSMENT 



Provirde f-. tndents opportunities 
^ to identify and comment upon 
responses to emot ions in 
c lass room s i tua t ions . 0* serve 
appropriateness of students* 
response to emotions in schooi 
situations . 



ACTIVITY PROCEDURES 

1. Catlier stucUMits. Assist them in identifying How Liiey feel when someone else 
displays a strong embtioh, 

2. Dramatize _ah emotibh with, students arid identify rr mt responses. Add an 
clumuiit bt surprise to enhance the experience; 

3. Ask.Btudunts to describe how they felt and what their bodies did. Some 
stuclerits may back away, cringe, shake or fold their arms protectively, 
etc. 

^. Model response with the group, heightening movement elements and asking 
stiKlorits to perform the movt^ment with you, 

5. Use technique of repetition and sequence to create a dance. - )r examp 

l^L-pt't i t i on : Shake, shake, shake. . . 

S^Hjuenc-e : Hide, ran, fold... 



ADAPTATIONS 

Vor studcMits who are reluftajdt to move, play the role of pappetee>- working behind 
l\w student to physically assist movemerit. 



ADDITIONS 



Assist, pairs of students in deveiopiiig a du-^t with one stuueat p lay i ng tue emotion, 
the other tlie response. 
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SOGIAI. DEVELOPMENT 



INSTRUCTIONAL GOAL 

1.3 To assist students in developing socially responsible behavior. 
RELATED STUDENT OBJECTIVE 

1.3.5 Student responds appropriately to feelings displayed by others, 



BLUES SWAP 





Students develop srimple blues routines 
to assist them in expressing their 
fe€?l Indus'. 



PREPARATION 

Time: i hour 



Materials ; 



Records of Blue 3 singers 



Special Comment : 



The Bluest as a musical form, has a 
simple, straightforward pattern which 
provides a powerful emotional release 
through its simplicity . The blues_ 
form for this activity, is called 12 
bar blues. Good examples are "Good 
Mo^nin' Blues" * "Stonny Monday"^ 
arid ^'Karisas City." 
ASSESSMENT 

Observe studc.ts as they express 
tltems-jlvps and interact with others 
in Lv^ninionly oc/urring classroom 
sir.uat ions . 




ACTIVITY PROCEDURES 

1. Play the blUeis recdrdis for the claiss several t±mes before trying to sing the 
blues oil your own, 

2: Seat the istudentis in a circle 3nd begin to ciap in a blues rhythm. 

3; Sing a simple blues refrain. Example: 

*'f got the blues today, 

oh, i got 'em bad . " 

I feet so sad, oh, I feel so sad."- 

4. Add a slow 4/4 clap. Example: 

T got the blues today 
1. . (clap) 2. . (clap) 

Oh, i got 'em bad I got the blues 

(clap) (clap) (c]ap) (clap, clap, clap .... (clap) 
3. . . 4. . . 1. . . 2. . . 3. . - 4. . 1. . . 

5. Encourage everyone to join in bri the refrain. 

6. Ask one student if he does have the blues, why he 'feels so sad'. Thrn 
fit his response into the refrain: Example: "I got the blues today 

Oh, I got ' em bad 
^-didn't sleep last night 

(student's line) 
...And I feet so sad." 

7. Cbritiriue ardurid the circle with each student doing one refrain. 



ADAPTATIONS 

rf student is ribuverbal, the refrain can be modified zo inrinde any sound 
they wish to make. 



ADDITIONS 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 
1.4 to assist litudeilt in dove Ibpi rig problem solving skills. 



RELATED STUDENT OBJECTIVE 



,4.2 St'/Jent ^'nitiates activities to resolve those problems which can be 
hand led independently . 



FLIM FUm 




■-tiui fills i-rL'aL" simple ''film strip" 
: i-; iv; i n.i;s wliii'!i >lt ;uct steps for 
soiviri;; p rol ■ i < -IM, ! t ii- situations. 




PREPARATION 

Time : 1 hour 
Materials : 

Transp:;renr f o s for dve rhead 

prdje- /nr. 
Overhe^rivi pi o ^ ec Lor. 
Colored t r..7; spar eric y pens . 
Cellophane, Sc^ctch taoe (Optional) 



ASSESSMENT 



Note sciidonc s ' 
a i ist ic s(^ ! 
tin 



il/ i 1. i t y t o >U'sr r i 
! t I Ow ^t- a p roi> 1 om 
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ACTIVitV PROCEDURES 



1; Present a specific probiem to the class: 

• What woaidt you do if you discovered you had taken the wrong bus? 

• V/hat would you do if you discovered you were ^birig to be unexpectedly 
late for your after school job? 

2: Assist students in generating several solutions to thie problem; F^ach soid^io: 
should be divided into a series of steps and recorded dri board or chart 
paper. 

3. Divide students .'nto small groups arid assign each group a soiation which they 
- will illustrate. 

4. Assist students in drawirig a picture representing each step of the solution 
on overhead transparericies. There should be one step per transparency. 
Transparencies cari be drawn at a desk or table with :-7hite paper placed 
underneath them or witL the transparency taped to a window. 

5. Assist students in arranging transparencies in sequence for viewing. 

6. Provide each group an opportunity to show their "film strip" on the overhead 
projector and to discus?^ their problem solution with Ihe class. 



ADAPTATIONS 

Vary the com'^lexity of '-he problem arid sblutibri according to the needs of your 
students . 

For some s tudents it may be more appropr ^* att; to tape record the series cl 
step? . 

For soMo oLU'Jentt; the^.r contribution might be to hold the transparency down while 
other'3 draw. 



ADDITIONS 

Use regular sized 35" clear fill.' strips /ind iiow on t ilm ^ pr^i«u-toi 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 
i.4 To assist student in developing problem solving skills. 



RELATED STUDENT OBJECTIVE 



1.4.2 Student initiates activities to resolve those problems which can be 
handled independently . 



RAG DOLL 




PREPARATION 



Quiel , relc?y 



'.^ical select Lons. 




Special C- 

This reiaxat »:on exercise may be 
done wi th individuals or . ,mall 
groups . So ft music wz 11 enhance 
the experience . 



ASSESSMENl 



Observe students ' ability 
to relax tension. 

Stiiderits learn a self relaxation 
exercise v;hlch may be used to 
wlieve the problems of tensidri 
or stross. 
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ACTIVITY PROCEOURFS 



1: Assist students in identifying^, -'s^Vi itu^jn'ou in th-^lr everyQdy lives. 

2; ;\cquair.t then? with the Reeling of rensicv' th-^ t w«:ornpniu f^-; j-" ress . 

Demonstrate by having students s^hi^ In . rircle and tighriv grasp_and pull an 
K^e bandage. Point but the tightri':S; f.e'lL ;a their own body as well as the" 
taiitnesp of the bandage. 

3. Acquaint them with the feeling of relaxation. Demonstrate by having 
students gently release grasp on banda ;e 60 that arms come to rest in a 
comfortable, relaxed position. Rest band-'^^ge across arms arid pdirit out the 
absence of tension in both their arms and the bandage; 

4. Explain that yoo are going to teach them a relaxation exercise which the> 
may use to relax t'^nsion caused by stress. : 

Demonstrate the technique. Ask students to lie on fiooi and p^hysically: 

• I.ift students legs, one at a time, at the calf; softly move ieg back and 
forth, gently return to its place. 

• Grasp both hands firmly, alternately pulling and releasing each arm 
until finally lifting torso slightly from the floor. 

• Return arms to floor, somewhat outstretched with palms down and 
massage fihgeri gently to reTPove all tension from fingertips. 

• Gently move head ^ucked chin and move hands over eyelids to close. 

6. Encourage students to be aware of the release of terisibri from each body 
part. 



ABAPTAPONS 



F(>r children who are tactilely deiensiA^e, work up to the full exercise very 
s loudly, beginning v;ith use o f non- threatening touch. 



Wheelchair-bouUvi 'Students should be included in this exercise. They may remain 
i. : the chai' and participate as much as possihij, or may be gently removed from 
the chair. 

For stuc^ents who are p »T-f.icularly tense or who have poor motor control^ 
emphasize slow; deep rhythmic inhalation and exhalat^'^n. 



ADDITIONS 



YoD rnay alst^ wish to teach students simple mo' ements such as massaging or gentle 
shaking which they m.iy do on their o^^m to reLieve tension. 
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SOCIAL DEVELQPMiNT 



1 



INSTRUCTIONAL GOAL 

L;4 To asi^ist studint In 


developing problem solving skil.ls; 




RELATED STUDENT OBJECTIVE 
1.^.3 Student Identifies 


problems which require assistance in resolving. 






TAKES MORE THAN ME 




PREPARATION 




Students • .intomik::e :^,^lutxon'3 to 
common j^rcnlems mvoivLng 
ass is t an r* o." others. 



Time : 45 minutes 



Materials : None are required 



Spe cial Comme nt : 

This can also be used a-D a role? play 
activity. 

ASSESSMENT 

Observt: student's ability to 
identify prnhienis wh:'ch require 
assistance in resolving . 



ACTIVITY PROCEDURES 



1. Review basic elements of pin t.omiTne_ with students arid explain that they are going 
to play a problem solving game using pantomime. 

2. Paritdmiitie a simple problem for students to identify: 

* • Breaking the lead in a pencil. 

• Missing the bas- 

• Arriving late to school. 

3. Continue pantomime until students can idencxfy the problem. Ask students to 
pantomime or role play solutions. 



Invite individual or small groups ;udents to develop their own problems 

to mime before the rest of the o 



ADAPTATIONS 



More complicated L.ircumstances with cdmbiriatidns of problems can be used to meet 
individual student needs. 

Use ve^rbai role playing for students who need language dev^lopme^.t experiences. 



ADDITIONS 
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DAILY LIVING 



INSTRUCnONAL GOAL 

l.A Ti> .issLst sLiKkMit In cioveloping problem solvLn,^: skills. 



: *ED STUDENT OBJECTIVE 
I. •- ) SLiuIlmiL worlcs pe ra t L ly with others to rest^lve problems. 



STRACT 



5 




PREPARATJON 

Time: 1 hour 



Materia l_s : 

1. or 2 sets of colored chalk. 
Examples of abstract art. 



Sp c la l ComnK^ n t s : 

SL'uc ;iits sh 'uld have soita 
knowlodgu of abstracts. 



ASSCSSMEN'T 

v)i)sr/ve s^'uients Mitc r-i* 



65 



94 



ERIC 



ACTiViTY PR0GEDURES 

1. Explain that the object *of the activity is to work cooperatively and to create 
an abstract design; Emphasize that an abstract heed hot look "real" or 
representational; 

2. Show examples- of abstract art to reinforce concept. 

3. Draw a border on the chalkboard to define the working space for the students. 

n. Create the first element of the abstract by making a line or shape witnin the 
space, 

5: Call on a student to add to the abstract. It may be any geometric shape^ 
line or mark. 

8: Ask that student to choose someone else to add another element to the design. 
7: Take turns until all students have cdhtributi-d Ll> the design. 



8. Assign small group:; of students to fill in the shapes with color. Emphasize 
rreativity in color selection and applicatioi* . >s well as group dynamics 
involving choices. Develop simple guideline- vhich students will observe. 

9. If a chalkboard is uhavailc^ble , try this sai.. activity with large pieces of 
butcher paper anc tempera paint. 



ADAPTATIONS 

If students p-rseverate on one design, introduce a new shape. 

Head point- aaaptations or mouth-piece chalkhoiders may be required for some 
stuc'ehts. 



ADDITIONS 

ii:Jividua. abstrpic desi-ris in other nicrila such as corn paper, tempera, or colored 
inV ma.e ati e>:cellerit follow-ap activity. 
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SOCIAL DEVELOl^MENT 



INSTRUCTIONAL GOAL 

1.5 To assist student in developing greater knowledge, and control of his/her 
body. 



RELATED STUDENT OBJECTIVE 

1.5.1 Student names and indicate.^ functions of body parts. 




PREPARATION 

Time: 30 minutes 




VSSESSMENT 

At another time, cxFik students to 
Students use mo^'eme.it and dance name and explain function ol 

to learn body paiTts and functions. major body parts. 



ACTIVITY. PROCEdURES 
1. Gather students in a circle. 

2; Model and lead students in performing the dance; 

3. Focus ou parts of the body you wish students to learn. include their 
functions. For example: 



"Put your knees in, put your knees out, put 
your knees in and (Send, kneel) them all about" 



or 

"Put your feet in, your feet out, your feet :vn and 
(walk, run) them all about", etc. 

4. Students often enjoy leading this activity themselves. 



^ : 

ADAPTATIONS 

Develop special calls for students who have difficulty moving their bodies. 

For students who have difficulty hearing directions clearly model or 
sign calls. 

r ■ 



ADDITIONS 
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SOCIAL DEVELOPMENT 

I 



INSTRUetiSNAt GOAL 



1:5 To aisisiist studiBrtt in devieldping greatier knowledge and control of his/her 
body. 



RELATED STUDENT OBJECTIVE 

1,5.2 Student explores expressive body mbvemeht. 



EXPLORE YOURSELF 





PREPARATION 

Time : 30 minutes 

Materials : 

bruin 

Several masicai selections which 
reflect different tempos or 
energies. 

Open space. 




ASSESSMENT 



Students explore and extend familiar 
movements to expand their repetoire' of 
expressive movement, j 



Observe students' ability to 
use body movements expressively. 



k 
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ACTIVITY PROCEDURES 

l;** Model a familiar movement such as brushing hair (long hair); patting on a 

pullover sweater, opening an umbrella, etc; Ask students to imitate your; • 
mos^ment; 

2; Explain that they are now going to perform the same movement using different 
movement- energies . 

3. Perform the movement in different ways. For example, if you are poiiing a 
sweater over your head , use : 

Stow motion: Use larger, exagerated movements; stretch more of the body and 
extend the movement as far as you can. 

Stacatto: Use sharp, short, jerky movements which take them step by 

step up the ladder^of the movement (Note: you may want to 
* use a drum beat to punctuate and freeze. each step of the 
movement ) . 

Swinging: Use swinging, circular movements ^ giving into gravity by 

suspending on the up mbvemerits arid drbppirig into gravity 
^ on the down. . 

4, Select and guide students through several movements performed at different 
* energy levels. Cha'in movemerits, add drum and enjoy the dance. 



ADAPTATIONS 

For students with motor control problems, stress the breath qualities associated 
with each movement. Face thejChiid, breathe with them, and move with them. 
Let them experience the qaality of movement with you. 



ADDITIONS , , 

Discuss the emotional qualities associated with each movem.ent. Assist students in 
identifying circumstances and feelings they have experienced which have been 
reflected in their moveritejits; 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 



t.5 To assist student in deveioping greater 
knowledge a^d controi of body; 



RELATED STUDENT OBJECTIVE 

1.5,2 Student explores expressive body movement. 



MIRRORS 




PREPARATION 



^4me;, 15 minutes 




J^laterials : Mirrors for each 
student . 



jpecial Comment : # 

This is a good introductory 
activity. 




Students identify and practice 
facial expressions which convey 
feelings. 



ASSESSMENT 



Observe' student's ability to 
exprressiveiy use his/H^ body. 



ACTIVITY PROCEDURES . 

1. Demonstrate how we use buir facial featured, to c5nvey different feelings. 

2. Describe several situations which would elicit different facial expressions 
ti-g-, g^s fumes, bairking aniitial, given a gift. 

3. Provide a mirror for each student and ask tiem to act out a variety of 
feelings to situations which you cue. 

4. Encourage students to observe their own changing expressions in the mirror 
arid identify the associated feelings. 



ADAPTATIONS 

Some students may require coaching to assist them in utilizing the mirror. 

For students who have difficulty exploring their emotions, consider using 
instructional materials that are commercially available. 



ADDITIONS 

Use full-length mirror in order to view full body expression , 
Deal with a fuller scope of human emotions and causes. 
Consider how "others'V feel when they make "such'' faces. 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 
1;5 To avSBist student In developing g 
body; 




ter knowledge arid cdritrbl of his/her 



RELATED STUDENT OBJECTIVE 
1.5.2 Student explores e^tpresislve boS5^ movement ; 



FEEL THE BEAT 





PREPARATION 

Time : 30 minutes 
Materials : ; 

Simple rhythm iristr^jplerits 
Musical selections with clearly 
identified rhythms 



ASSESSMENT 



Observe student's ability to 
move expressively . 



Students use music to explore 
expanded and constricted 
movement styles. 
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ACTIVITY PROCEDURES 
L. each stuUetit a simple rhythiti instrument; 

2. Play mil: iciil seiection and instruct students to listen for the dbmiharit 
heat ^of the music/.- 

3. Pliiy a rhythm Instrument to the beat. Ask students to play theirs. 

4. As studfc?nts become confortable with the instruments^ direct them in adding 
simple movements to the music. 

Shut eyes.,. .3 ...4 Open eyes... 3 ...4 sway... 3 ...4 

-Arms up... 3 ...4 Arms out . . . 3 ...4 

^. _ . . 

5. Divide students into two groups, one to play the rhythm instruments the 
other to move to the beat. 

r _ _ _ . . . . ^ 

6. Usrn^ different body parts as movement focal points, guide students 
through a series of rhythmic movements. 

7. Contrntie using instruments to assist students in identifying and 
moving with the beat j 



' ADAPTATIONS 

For students who have difficulty identifying the beat, counting, clapping or 
stomf)ing out the beat first may be of assistance. 

liHieelchair-bound students can be moved around the room to the music ^ changing 
• directions to show the contrast between expansion and contraction movements. 



ADDITIONS 



To attend to the development of. fine motor control by directing motions which are 
very stoll, restricted to eyebrcw/s, tongues, chins or other fine muscles. 




SDCIAl. DEVELOPMENT 



INSTRUCTIONAL GOAL - - 

1.5 To assist St utltMit in developing greatoi'- knowledge and control of 'his/her 



RELATED STUDENT OBJECTIVE 



..S, 3 StiidL'nl recognizes .md rises body langaai;e and gesture as a means of 
eoninuin i.fa t i.on . : _1 ■ 



PROJECTION CONNECTION 





Students uLili2:e photography to 
heighten awiireness of body \ 
posture and ;^esture. 



PREPARATION 

Time: 45 minutes 



Materials : 



Projection light source (slide 

projector, overhead, etc.) 
Projection screen." '-^ r 
Camera . ' . 



Optional: Drawing paper, pencils 
or markers and cellophane. 



Sf>^ ia 1 Gbmmen t : The use of 
phbtbgrciphy great ly enhances • 
this activity but i s- hot . cr i t ical 
to its siiccess. /\ 



ASSESSMENT 



Arrange a group activity in which 
the c lass members madci and 
interpret body postures or gestures. 



ACTIVITY PROCEDURES 

1. Demonstrate examples of bbcly postures that represent ^^niot ions ; such as a 
i5lumpirig Figure to express sadness or fatigue. Step in^^ont o^^^^ i^^^^ 
source to project your silhouette on the screen ^nd continue with examples. 
Be sure to include gestures such as extended palm to express "stop," rocking 
of the index finger to signal "come here," etc. 

2. Arriihge a projection lamp and screen (or bedsheet), *so that silhouettes can be 
eiisily seen by the claiss: 

3. Ask students to come' to the front and strike a pose represeritihg a given 
emotion such as happiness, anger, shyness, etc. Initially, students may need 
c-onsiderable prompting and modeling v/ith this phase.. Encourage the class to 
respond to the appropriateness of various poses until settling bri brie that 
best expresses the amotion or mood. 

- , .... 

4. When the appropriate pose is struck, ask students to quickly photograph the 
pose as the model "freezes" in a certain pbsitibn. 

5. Alternate models so that all or most can be included. 

6. Foijow up^ith a group discussion and a sharing of photcgraphs. 

\ 




ADAPTATIONS ' 

Some studerits may be able to draw, rather^>than photograph poses. Sijrhouette 
drawings cari be cut oat, painted and displayed. 

(Mality of voice (tone, pitch and loudness) is a particularly important cue fo 
seriously visaaiiy impaired s tudent s to recbgnize arid use. Be sore to provide 
experiences with this for all students. 

Students with orthopedic impairments br irivoluritary motor involvements might b 
seated in chair as they project their silhouettes. 



ADDITIONS - . 
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SOCIAL DEVELOPMENT 



INSIHUCTIOISJAL GOAL 

1.^ r{> assist sLi;cicMU in clove i(ip i 4j;reator jcnowleti^^e ancl coqj^ol of iiis/her body. 



RfLAIFTJ SrUDENr OBJECilVE 



I . > . StuUL'iu iKMiu)nsl t'ati's i-onti'ol i>f Iiociy In a variety of activities involving 



BODY SILHOUETTES 




SLndL'Uls rrealL' s i 1 hoiiL' 1 1 l'S antl 
t'XpltU'L' tlu' I'L* 1 a (. i push i p 'tween 
fom ancl sliaJow in a scTil^s of 




PREPARATION 



T iniL' : 1 lunir 



riator ia Is : 



I. i j^h t sourc-o ( spo t 1 igli t or 

pro j L'otor) 
I^iitrluM- iiapor (tliro.e, four or 

six foot lerigtlis for cacH 

stiicU'rit) 
Tonlpc'ra paiilts iil shades of 

v;ray from darl: to progressively 

1 i ^'Jiter va laies 
I,arf;e pa Lnt lirnr5hcs 



Spe*' i a I Coinnien t : You nay wish to 
involve students in body-movement 
/iWi'^reness e>^erciscs to prepare for 
this activity. 



ASSESSMENT 



Provide oppbrtiinities for students 
Lb demons t ra t e con t i"b I of the i r ' 
bodies in nibvemci.t exercises. 



AGTIVITY PROCEDURES 

1; iJxplore the relationship between body mbvemenL arid shadows with students. 
Simple hand exercises will serve the purpose. 

2. Explain that you are going to create a record, of their body mbveiriients ; 
performing a particular activity by tracirig their shadows. 

3; As a grcHip decide which body movements will be portrayed ~ mdvetr.ent of a 
basketball player as he shoots, a darice mbveirierit , a runner, etc. 

4; Designate 1-4 students of similar stature, as models for the movement : 

The number of models will vary for each phase of the activity. You may use 
only one model for all phases. 

5: Tape butcher paper to wall and set up light source. 

6, Wave each model assume a "pose" between the light source and^ butcher 

paper while someone traces the shadow. Models will need to "hold" their 
position until it is traced. 



Assist students in painting each pose in progressive shades of gray so that 
the color progression reflects the progression of movements. 



8. Assist students in cutting out profiles for display. 



ADAPTATIONS 

For some students, you may wish to simplify the activity by limiting movement to 
a single body part- such as an arm or lee. 



ADDITIONS 

If your students' themes a?e sports-related, posters would make an excellent 
display for the gymnasium. 

Project different coiors of transparency film, celdpharie or slides on the waii as 
a backdrop to evoke different moods. _ _ _ 
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SOeiAL DEVELOPMENT 



iNSTRUCTiONAL GOAL 

To nssist student in devjj loping greater knowledge and control of his or her 
body: 



RELATED STUDENT OBJECTIVE 

1.5.4 Student demonstrates cbntrbl of his/her body in a variety of Activities 
involving mbverheht. 



IMAGES 




Students mo^e interpretively to 
music, translating specific visual 
images Into movement: 




PREPARATION 

Time : 30 minutes 
Materials : 

Music conveying different emotions, 
moods arid tempos . 

Maskirig tape for marking two 
parallel lines on ^l"^^. f lc>o?^ 
creating an "aisle'' about 12 
feet Ibrig. 



ASSESSMENT 



Observe student's ability to 
demonstrate movement contt-ol- 
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ACTIVITY PROCEDURES . . 

' 1; Lead itadents as a group through several improvised movements. For example: 



•*J.et 
'*Let 
"Let 



s all wiggle like jellp."_ . _ 

s aii float up. like a balloon, and down like a feather, 
s ait bounce like a ball." 



Include a variety of movements in your examples; 

2. Assist students in lining up along the sides of the tape. 

^ _ _ . 

3. Play music and ask individual .students or fairs of students to move/dance down 
the aisle.' Prompt movemerit with Images such as: 

• popcorn popping, 

• swimming through honey * ^ * • 

4. Continue until all have had an opportunity to move. j • 

5. Select individual students to dance interpretively with or without music. 



ADAPTATIONS 



r 



ADDITIONS* 



Add special effects such as scarves and simp 
dramatizing expressive movements. 



simple cbstuihirig to assist students in 



SOCIAL DEVELOPMENT 

/ 

J 


INSTRUCTIONAL GOAL 




1.5 To assist student iri developing greater knowledge and control of his/her body. 


RELATED STUDENT OBdECTIVE 




1.5.4 Student demonstrates control of body in a variety of activities irivblvirig 


movement. 




DISCO BEAT 








PREPARATION 




' Materials : 






Record or tape_ player 
Several musical selections with 
different rhythms 



ASSESSMENT 



to control body movements; 



Students differentiate musical 
rhythms through movement. 
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ACTIVITY PRdCEDORES v 

1. Review body parts arid furictidriis with students; Guide students through A series 
of movements for each part without music; - 

_ . . . _ . .._ \ ' _ , 

2. Kxplairi that students are now going to perform these movements rhythmically 

to the accbmpariimerit of iiiusic. 

3. Play music which has a distinct and repetitive beat. Assist students in 
ideritifyirig the beat. 

A. With musical^ background, lead students through a series of movements. Begin 
with head and continue emphasizing different body parts, such as: 

""v 

Head: lip and down, left and right^ ^ 
Shoulders: up and down, in and out. 

Arms: Extended and contracted, extended and contracted. 
6. Change music. Repeat steps three through five using a changed rhythm. 



ADAPTATIONS \^ 

For students who are seriously visually impaired , physical guidance may be 
helpful in masteririg the routine initially. 

Students who have difficulty in identifying and moving with the rhythm^ may 
be assisted by having the beat clapped, counted or identified by drum beat. 



ADDITIONS ^ ^ 

As students gain facility with movement control, progress from individual to duet 
to syncopated class routine; 
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SOCIAL DEVELOPMENT 



INSTRUCTIONAL GOAL 

... 

i;5 To assist student in developing greater Rridwledge and cbritrbl of his/her 
body. 



RELATED STUDENT OBdECTIVE 



1.5,5 Student dGmonst rates appropriate posture and carriage in a variety of cdinnidrily 
occurring situations . 



SHADOW DANCING 




PREPARATION 




^ Students explore shadow dancing as a 
means of practicing body posture arid 
carriage , 



. TiiTle : 1 hour 
Materials ; 

Light source (projector) 
t^ite bed sheet 
^ Masking^tape 

Special Comment : Stretch sheet 
across a section of the room and 
set up light source behind it. 



ASSESSMENT 



At another time simulate or 
, present; actual situations in-, 
which appropriate body posture 
arid carriage are iiripbrtarit. 
Observe arid rib^te studerits' 
perf brmarices , 
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i ACTiViTY PRdCEDURES 



^ 



1. 



Discuss several familiar situations which require different posture and 



behavior. For example: 



Greet i rig sbmeorie for the 
Creetirig ari old friend 
Daricirig 

Sittirig in the classroom 
Relaxing at home 



first time 



2. 



Dembristrate the creation of 



shadows using screen and light. 



3. Choose a situation. Ask a student^ to demonstrate it through movement in 
front of the light so that the shadow is projected on the screen. 

4. ' Allow students to plan specific scenarios around the identified 

situations . 

5. Perform each scenario. Add -nusic and vary pace op. tempo to encourage a 
variety of dance effects. 



< 



ADAPTATIONS 




V 



/J^DDITIONS 



To heighten dramatic dance effect use flashing lights; freezes; etc. 
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INSTRUCTIONAL GOAL 
2:1 To assist student in learning to function as a consumer. 



RELATED STUDENT OBJECTIVE 
2.1. t Student identifies various derioiriiriatibns of money. 



PiGTURE THAT! 





EPA RATION 

Time-: 2 hours 
Materials ; 

Camera (preferably a 35mm) 
Print f ilm. . . 1 -roll of 20 or 

36 exposures 
Coins of all values 
Tripod (optional) 
Tagboard 

Cardboard box 13" x 24" 
1 sheet gray construction 
paper 

Special Cbmm efi^ : Photography 
is a wonderful medium which can 
be applied to many learning 
isitUatibns. Encourage your 
students to pursue photography 
as a hobby. 



ASSESSMENT 



Students use photography to 
familiarize themselves with the 
basic denominations of money. 



Require students to correctly 
identify, each coin studied 
in the activity. 



Hi 
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ACTIVITY PRdeEBURES 

1. Help students set up a photography station where ample light is available: 

• Place the camera on a tripod or other stationary object. 

• tape a sheet of gray cbhstriictibri paper to one side a> cardbdard box. 

• This will serve as a background fbr the coin. The gray is neutral and 
will aid in determining the correct exposure. 

• Place the box on a desk 18'-24 inches from the camera lens. 



2. Instruct and guide students in the following steps in taking the picture: 

• Tape a coin to the center of the gray paper^ - 

• Alligh and center coin in camera view finder- 

• Focus camera. ^ 

• Oetermine correct exposure with a lightmeter. 

• Once the camera is foc'used and aiiigned all that is necessary is to 
change coins betw'een photographs. 

3. Engage services of your school photo lab' or use a coiimiercial business 
' to develop the film. 



4. Use photos to facilitate coin recognition. 



/ 



{3 



AbAPTATiSNS : ■ 

All students can be Involved in s^me aspect of 'this activity. 



ADDITIONS 

Yoc may wish to use the remaining film to take individual student's pictures which 
could be used as a reward when mastery is achieved. 



Extend this same Idea to paper currency later. 
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* • ■ 

iNSTRUeTjQNAt (30A^^ 

• - * 

2;i To assisir student in learning to function as a consumer. 
RELATED STUDENT OBdEGTiVE 

2.1.1 Student identifies various dehdminations of money. 



THE PRICE IS RIGHT 




PFIEPARATlbN 




Time; 45 minutes 



Mate^^iais : 



^mali iteips students might be 
expected to buy, or cards 
with pictures of th6 items. 

Simulated or real money. 

Simulated microphone — a 
styrofdarri ball stuck on a 
dowel stick. 



Dicing a TV G^me- Show format , student 
assumes role of contestant td identify 
price of chosen items. 



ASSESSMENT 



Student will select from an array 
of moneys the appropriate coins 
and currency to pay for the 
object, or item pi^ctured. 
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AeTIVltV PRSeEDURES 



1. Explain that today you-ire going to play /'The Price is Right" just as if you 
were on a TV game show. You can make this much of a production as you 
wish. Much of the fun will cprhe in how much ybU dramatize the format. 

2. Place game props in a bag^ or .shuffle ards for presentation to students. Ask 
each "contestant" to select arv item or card without looking. 

interview each contestant ,^king him/her to identify the object chosen and 
\ its use. Ask contestao^^ indicate how much they would expect to pay for 
. * 1 the object • 

4. Take out a handful of money arid say that you are ready to make a deal. _ Ask 
each student how much she/he warits for his/her object, and offer specific 
pieces of coin or currericy. StUderit must select the right amount without 
going under the askirig price. i . 

5. Reinforce "good" deals With applause from other contestants. 'As the g^e 
progresses, become more strict with rules — i.e., cbrit estarits mUst select 
the next higher round dollar, for example, a hairbrush marked $1.50 will only 
be purchased if contestant selects two one dollar bills. 



7 



ADAPTATI0NS 

If you have a token economy in tKe classroom, play a roands^^ two with tokens, and 
then introduce the idea of monetary value for tokens held, 

Students who have difficulty recognizing money, may Require cc^hing on the Value of 
each denomination. ^ " • 

Limit the number of dehdmihations shown, asking a contestant to select from only^^ 
two choices for his/her object. Gradually increase the number of choices available. 

Visuilly^paired studnnts may need coaching to utilize appropriate money handling 
prbcedi^es. ■ 

. ^^=- 



ADDITIONS^ 

Allow sttidents to bid on other items using the ioney they acquired in .the deal. . 
Select a student to play announcer while you coach. from the sidelines J Form teams. 
\Each team pools resources to trade money and- items. * . 
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2. 1 To assist student in 


learning to function as a consumer. . 








RELATED STUDtNT OBJECTJvE 
2.1.1 Student identifies 


various denominations '^f money. 


■ , t . — 








JUKE BQX JAM C 






I ^ \ ^ ^ \ \ 




Students are encouraged to appreciate 
different kinds of music through the 
use of a simulated jukebox. 



PREPARATION 



Time ; 1 hour to make box; flexible time 
for music appreciatioh> 

Materials ; 

One large packing crate' (large enough to 
, hold a dishwasheif or dryer) * 
Acrylic paints ^ 

Knife_ _ • _ ' .. - _ 

A collection of records ~ your students 
favorites as well as J^bur own. Include 
a variety of types of ^music - — folk, 
popular, classical, ethnic. ' 

Speci al— C dmm etvt : Enjdytnent of music is 
an excellent; leisure time activity for . 
most students • 



ASSESSMENT 



Observe students ability ^to correctly 
identify dehomiriatibhs of money. 
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ACTIVITY PROCEDdHES 

1. Assist students in cutting but brie side of a packing crate: Use the other three 
sides to make a jukebox. Paint arid decorate as much or; as little as you choose. 

2. Collect a variety of. records.. Set up a table behind the **jukebox" for the 
record player^ records arid cbiri box'. . * • 

3. Dcturmirie a price fbr playirig each selection. Be sure to vary P^^ices so that 
students have an bppbrturiity to use different denominations of money. 

4. Label the selections — Al, A2, etc. Just as on a real jukebox.^ Make up a 
chart showing the name of- the record, the call letters, and the price. 
Display the chart i3rbmirierit ly . 

5. Allow. students to take turns being the "jukebox jockey." The jockey will 
sit at the table, t^ke requests and mal^e change. . 

6. Familiarize students with the guidelines for Jukeb-.x Jam, Sample guidelines 
might be^ 

• Jukebox Jam might run for 15 minutes after lunch each day or for 30 minates 
every Friday. ^ _ ^ .. 

• Each student will be given an opportunity to be the "Jockey. 

• The class will have a supply of* simulated mbriey to use for Jukebox Jam^ 

• The "Jockey" and ail piaye^rs must learn to make correct change in order 
to play records daring Jukebox Jam, 

7.. Enjoy Jukebox Jam time> Vary the types of music, the number and type of 
coins used. 



ADAPTATIONS . 

!5tndents with problem's reading song titles should be allowed to ask the call numbers 
for their favorite tunes. 

]^>r^students who^ have difficulty recalling coin values, tape replica of the 
^Ins you are using riext to the title on the chart. 



ADDITIONS 



.Plan a field trip to a place^ in^the community in which the students will need to 
exercise their money-handling skills as well as their music appreciation. 
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iNSTRUeTliSNAb G0Ab 
2.1 To assist student in learhing to furictibh as a cbrisunier. 



RELATED STUDENT OBJEGTIVE 



2.1.2 Student correctly places orders in restaurants arid other establishments 
where services are provided. t^. 



WHAT'S ON THi MENU? 





in this simulation exercise, students 
set up a res taurant environment and 
take the roles of restaurant 
personnel and customers. 



PREPARATION 

Time : 1 hour or mo'se 

Materials ; 

Restaurant props: 
Silverware 

Napkins and tablecloths 
' Dishes 
Menus 



ASSESSMENT 



Observe, students • sbllltv^ to 

_ ! _ V' 

correctly choose and order' 
items from a menu. 



ERIC 
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AetjVitY PROeEBORE? 

1. Help students set up a mock restaurant in the classroom. 

2. Identify the different restaurant roles the students will assume; waiter, 
buspersbri^ dishwasher^ customer^ owner, cook, etc. 

3. Assign roles: a hostess to seat people, bus person to set the table, 
waiter to take orders^ cook to prepare the food. 

4. Provide guided practice in role playing arid iscripting their parts. 

5. Present the simulatibri. * 

6. Make arrangements with the cafeteria or through parents bring the 
simulated restaurant to life. 



ADAPTATIONS 



ADDITIONS 

Have a monthly supper clu^featuring different cuisines and' student 
entertainment. ^ 

Have students prepare menus and invitations. 
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2.2 To assist student in 


learning to care for personal 


needs. ^ : 





RELATED STUDENT OBJECTIVE 








2.2.3 Student engages in 


a regular program of physical 


exercise* 














BODY IN MOTION 


— - — ~ — - -^...^ — — - 






Students explore a variety of movements 
in a f ollow-the-leader type exercise. 



PREPARATION 

Time ; 15 minutes 

Material : 

Open space 



ASSESSMENT 



Provide daily ti^6_^or 
students to ex^fcise. Note 
students V level of 
participation. 
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ACTIVITY PROCEDURES 



!• Explain that students will be taking an imaginary trip on a bus, train,* 
plane, boat, helicopter, horsey etc. ~ your choice, or let them choose. 
Sell imaginary tickets and invite students to climb on board. 

2. Describe the motion of ■ the journey in terms of landscape, speed; and 
^' weather conditions. For example: 

Lean back, go slov/ly, up the hill_. 

Lean forward and run down the hill. __ _ 

Soar high, tip yoiir wings to one side as the wind comes up. 

Turbulence, (rough water) makes the boat rock from side to side, 
to. ' % 



3. End the journey and discuss each motion in terms of specific body parts. 
Demonstrate specific exercises for. each body part to keep it in 
condition. 

4. Kxplain that, like a Grain, plane, bus or boat, your body is a vehicle 
for transportatibri. To keep i^ ±n shape, it must be exercised every 
day or it will break 'down! ^ ' 



ADAPTATIONS 

Include movements in which all students can participate. 



\ 



ADDITIONS 

Use this activity • to introduce other simulations — take the bus to thi "store" or 
the "restaurant." Let & student be leader. Use a map to chart your course. 
Discuss the environment and climatic conditions. Respond with appropriate 
movement to cold, heat^ rain, ice, etc. ' , 
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INSTRUCTIONAL GOAL 






2.2 To assist student in learning to care for personal needs; 


1 

\ 




RELATED STUDENT OBJECTIVE 






2,2,4 Student identifies the elements of a balanced diet. 

v 








YQU ARE WHAT YGU EAT 







PREPARATION _ 

-Xime: 2 hours 
Materials-: 



Magazines 

Glue 

Scissors 
Tagboard 

12 X- 18 drawing paper 
Pencils 
Magic Markers 

Tagboard template of a body shape 

s 

r- 

Special Gomment : 

This activity assumes some 
knowledge qf basic food groups; 

ASSESSMENT 

Ask students to identify each 
food group represented in the 
collage. 

Students develop a collage arid 
identify the elements of a balariced 
diet. 
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AenvlTY PRSeEDURES 

1. Review the basic food groups; 

2. Have the students trace around a tagboard template of the human body. 

3. Turn the paper over, hold the drawing up to a window and trace the drawing on 
the back side; Use the backside tracing later to cut out the figure; 

4. Ask students to choose pictures representing the four food groups from 
magazines. 

5; Help students create a collage by arranging pictures and gluing them on 
the drawn figure. 

6. eut out the figure. Mount on colored tagboard or construction paper. 



7. Discuss the collages emphasizing the need for a balanced diet. 



r 



ADAPTATI0NS 

Artistically advanced students may draw their own bodies and work in o 
mediums than magazine pictures. 

Pictures can be torn rather than cut. 



ADDITIONS 

Create paper Sache examples of balanced meals. Paint, shellac, and display; chey 
make wonderful wall hangings. 
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INSTRUGTIONAL GOAL 

2.2 To assist student in learning to care for personal needs. 
RELATED STUDENT OBJECTIVE 

2.2.5 Student selects foods which niake up a balanced diet. 



GROCERY BASKET UPSET 





PREPARATION 

Xiine ; 2 hours 
Materials: 



"5 



Props : 

Shopping baske^ 

Cans of food and other items 

found iq^rocery store 
Cash register 
Advertising signs 
Price markers 
Simulated money 



ASSESSMENT 



Student selects items which make 
up a balanced meal. 



Studeritsj ^tage and dramatize a 
grocery shopping experience as 
preparation for a community- 
based excursion. 



EKLC 
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ACTIVIPK PROCEDURES 



1. Help students set the stage for a mock grocery store. 

2. Divide students into groups and assist each group in deyelbpirig a vignette 
which includes shopping for a balanced meal. For example: 



• Planning a family picnic 

• Developing a school lunch menu 

• Holding a Halloween party 

3. Encourage the inclusion of problem situations in your vignettes i such as 
getting spoiled food or receiving the wrbtig food, 

4. Help each group develop a shopping list for their meal. 

5. Help students choose individual roles for their vignette^ include 
characters you typically find in a store. .. clerk, manager , check-out person, 
Assist students in developing dialogue and characterizations to dramatize 
the experience. 

6. Role play the vignettes. 



ADAPTATIONS 

Students who are unable to read grocery lists. Say be assisted by simple picture 
coded lists. 

Students who are seriously visually iSpaired 'should be provided with a shoppini 
list which has been punched in braille or taped on a cassette recorder. 



ADDITIONS 

Print calculators to keep an ongoing tally of the cost and t5 feihforce student 
skills can be an important teaching aid. 
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Instructional goal 

2;2 To assist student ±n learning to care for 
personal needs. 



RELATED STUDENT OBJECTIVE 

2.2.6 Student independently cares for clothing and 
other personal possessions . 




yiNGLE RAGS 




PREPARATION 

Time: 3 hours or more 
Materials ; 

Videotape Recorder 

Props 

An assortmeht of props ^ 
depending on type of 
cdinmercial 
Costumes 

Videotape equipment 
; Backdrop to serve as stage 
Cue cards 
Clapboard 



ASSESSMENT 

Develop Individual student progress 
charts to monitor students' care of 
clothing and other personal possession 



Students develop, stage and 
film original commercials related 
to the care of clothing and other 
personal possessions. 



ACTIVITY PROCEDURES 

« 

1. Discuss television cdinmercials . Help students identify the ones 
they like best. 

2. Invite -individual students or small groups of students to demonstrate 
their favorite cdmraercial for the class. 

3. Explore with the class how a commercial might be developed: 

• What do you want to sell 

• To whom do you want to sell it 

• How are you going to sell it 

4. Review these questions regarding the commercials students identify as 
their favorites. 

5. Assist students in developing an original commercial on various topics 
including the care of clothing and other personal possessions. Be sure 
to include elements such as: • , 

• scripts 

• staging and scenary, however simple 

• props 

• actor, director, camera roles 

6. Provide rehearsal time and videotape the commerical 

7. Stage sneak previews and grand bperiirigs for others in Ehe school and 
community. 



ADAPTATIONS __ , 

Students with expressive language problems may be given roles in the 
"production" which are not verbally demanding. 

Fprstudents with problems in verbal recall, provide "cue cards" on which 
their lines have been written. 

For students who c^not read the cue cards, prepare a simple tape of their 
lines. 



ADDITIONS 
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DAILY LiViNG 

s 



iNSTRUeftQNAh 60AL 

2.2 To assist student in learning to care 
for personal needs. 



RELATED STUDENT OBJECTIVE 

2.2.7 Student selects articles of clothing suitable 
for bccasibh and weather. 



GOSTUME CRAZY 





Students create a short role playing 
scene using costumes to depict their 
preparation for a variety of social and 
weather situations. 



PREPARATION 

Xirae: ' 30-45 minutes 
Materials ; 

Wearing apparel designed for 
sprcific qccasibhs and cdnditiohs 
to be used as costumes 

Props 



ASSESSMENT 

Note appropriateness of students' attire, 
in a variety of social and climatic 
conditions. You may also wish to get 
parental report data oh this. 
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mCtivity procedures 

li Discuss a variety of wiBather cdriditibns and isocial situations 
which require appropriate clbthin Choose relevant situations 
iilcliidirig social i work and school settings, 

2. Demonstrate how to use costumes to depict a scene; For example: 

"It is raining outside and you need to put on raincoat and 
use umbrella,** 

"You are going to be working outdoors on a hot day and v/ould 
select work clothes," 

"You* re getting ready for a dance and select party clothes," 

p 

3; Arrange^cio thing to be used as costumes oh a coat rack, 

4. Ask individual students or small groups to select costumes and 

act out a situation. Assist students in developing a series of stage 
movements to demonstrate sequence of scene, 

5. Encourage students to complete s,cehe by returning costumes to rack as 
a preparation . for next students part ic ipation , 

6. Allov; all students to perform a scene for other members of class, 



ADAPTATIONS 

For students who heed extra; help with dressing, provide costuraer. You 
may also wish to simplify the scene to include very basic self care tasks. 



ADDITIONS 

Slides can be used to create background scenery. They can be examples 
of a rainy day, a garden or party and projected oh classroom wall. 
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DAILY blVING 



INSTRUCTIONAL GOAL 
2.3 To assist student in accessing commanity resources; 

RELATED STUDENT OBJECTIVE 

2.3.2 Student identifies various modes of trahspdrtat ion available within the 
community • 



MOVING PICTURES 




PREPARATION 



. Time : 2 hours 




ASSESSMENT 

Students create a photo-display . Ask students to demonstrate 

to chronicle their exploration their knowledge of public 

of public transpbrtation. transportation available 

in their commanity. 
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ACTIVlPi' PROCEDURES 



1. Irittdduce the concept of transportation by discussing hbw students travel short 
distances. Walking between classes, bicycli^^^ the neighborhood, roller 
skating and riding in the car are good examples. _ 

2. Expand the discussion to include other modes of trahspdrtatiori available in 
the community, identify all the modes available in your cbttnnunity. 

3. Locate the public transportation s^s nearest your school. Plan a walk 
there with your class. , 

4. Instruct students in the basic elements of photography. Identify the sites 
you will photograph. Include transportation sitris, logos, stop enclosures, 
and, a photo of the vehicle when it stops! 

•5. Take pictures of your trip; process the film and create a photographic 
record of your : journey. 

6. Plan an outing on public transportation. Provide experience in reading bus 
maps, handling fares, and behaving appropriately. ^ 

7. Chronicle highlights of your trip in a photo album or a mural. 



ADAPTATIONS 

Students who are particularly skillful in drawing may wish to sketch scenes at 
transportation stops. Finished sketches may be arranged to create a mural. 

Special attention should be given ^to familiarizing students with transportation 
arrangements available for wheel-chair bound individuals. 



ADDITIONS 

Invite a representative of the public transportation system to speak to your^iass. 
Make a large map of bus routes within your community as a group project. 
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DAILY LIVING 



INSTRUCTIONAL GOAL 

2.3 To assist student in accessiixg cdtfimutlity resources* 



RELATED STUDENT OBdEeTIVE 

2.3.4 Student deinonstrates appropriate use'^f telephone in a variety of situations- ^ 

J ■ ^ _ _ _ 



NUMBER PLEASE 




PREPARATION 




Time ; 

Materials ; 

Telephones secured from the 
educational services of the 
local telephone company. . 

Personal telephotres can be 
used, however inability to 
actually use the telephones 
limits the value of the 
activity. 



ASSESSMENT 

Students role play telephone Use an actual telephone to 

situations, and dial the * 
operator for assistance. ^^_^9?^^?iy_?^^1^2?_^®^®P^°^^ 

a variety of situations. 
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ACTIVITY PROCEDURES 

1. Dis-zuss proper telephone usage with students. You njay. wish to arrange for a 
preseritatibri on this topic through the educational services of your Ibcal 
phone cbmpatiy. 

2. Explain to. students that you are going to play the role of sbmeorie us,ing the 
telephone to ask for assistance, and that someone will be the operator. 

3. Provide telephones and role play a variety of situations with students. Be 
sure to include situations such as emer^§hcy calls ^ operator assisted calls, 
long distance telephoning and normal telephone cbriversatibn. Examples could 
be: ? 

*'You need to call your mother at work because you aire sick^ 
*'You need to call the oi>erator to report a fire." 

"You need to tell your family you missed your bus and will be tate." 

4. Assist students in preparing at least two cards, one for the wallet and one 
for the home phone, listing impprtarit phbrie numbers. The card should 
include addresses and phone numbers bf parents at work, fire station, police 
station, ambulance, and relatives br frierids to call when parents cannot be 
reached. 

5. Provide regular practice with these skills until students have achieved 
mastery. 



ADAPTATIONS 



Students who are hearing impaired or language disordered may require coaching on 
TTY equipmerit. Provide situations in which they, must _ acquire assistance from 
sbmeorie else in the class in order to complete the call. 



Set -the stage for a role playing conversation 'that cari include additional props 
such as a note pad and pencil, table and chair and telephone book^ You may want 
to use a divider screen to separate caller from the operator in order to minimize 
distractions. 

If telephone company Tele^Trainers are used, a student can op^r^ate the controls of 
dial tone,. busy signal and volume control. 

^ : ^ 



ADDITIONS 



Ask a phbrte cbmpany representative to visit the class tb demonstrate appropriate 
use of the phbrie, and to roie-piay with the students a conversation with the 
operator. See activities: J^Comings and Goings/' "To the Rescue, and Pass 
Ybiir Prbblem" for other suggestions. 
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INSTRUCTIONAL GOAL 

2.3 To assist students in accessing cdnrmuhity resources* 

RELATED STUDENT OBJECTIVE ^ 

2.3.5 Student seeks assistance from appropriate others in emergency situations^ 



s.o.s. 




Students role play emergency 
situations. 



PREPARATION 

Time : 10^20 mijiutes daily 
Materials ; 

Emergency procedures secured from police, 
_ fire, and medical personnel. 

Telephorres, 

List of emergency numbers for each member 

of the class. 

"Number Please" may be a good 

introductory activity. 

Special Comment : Emergency situations 
generally require the ability to 
clearly and calmly provide ha§e^ address, 
and a description of bhe problem- While 
a telephone is frequehriy used in, 
emergency situations, students should be 
coached in a variety of emergency 
procedures. 

ASSESSMENT 

Provided' with a scenario of ah emergency 
situation, students identify appropriate 
source of aid^ locate telephone, 
identify ahddlal appropriate number; and 
calmly and clearly state problem. 



s 
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AeTIViTY^RiSeEDURES 



1. Help students identify emergency situations which require different responses. 
For example; 



• Fire in the wastebasket 

• An automobile accident in front of your home 

• A cat stuck in a tree 

2. Rehearse students in the use of the telephbhe to respond to these situations. 

3. Distribute emergency cards for all students to post near the phone at home, 
and also to carry with them_at all times. Cards should have symbols for type 
of aid, as well as v7ords. For example, a star for police, a heart for 
medical, etc. 



V 



ACfAPTATIONS 

Nonverbal students require training in alternative steps in emergency situations. 



ADDITIONS 



in addition to securing emergency procedures, ask community police^ fir^^ medical, 
emergency, and phone personnel to visit the class. They can discuss situations and 
specific procedures to follow. 



VOCATIONAL PREPARATION 



jNSTRUeTIQNAL QOAt 




2.4 To assist student in making xise^^f leisure time. 

■' . . _ 




RELATED STUDENT OBJECTIVE 
2.4.4 Student engages in independent le^^g^e-time activities. 


CLAY if AGAIN, SAM ^ 





PREPARATION 

Time ; 3 hours 
Materials : 

Low fire clay (25 lbs.). /. 

Tin cans. 

Newspapers* 

Special Cbimneht : If clay shapes 
are to be stored^ they should be- 
covered vith plastic to prevent 
drying. 





Students develop skill in simple 
pottery making technique which 
they can use during leisure time 
activities. 



ASSESSMENT 



Ask' student to report 
periodically dh their leisure 
time activities. 



AeTIViTY PROGEDURES < _ _ . _ 

1. Coil pots are fun to build, but sometimes they_can prove difficult for 

beginners. In this activity, the various components of the coil pot ar$ created 
separately iti small groups and, finally i assembled individually . Try to match 
ability to level of difficulty to assure success for all. 

> Assemble cans of various sizes* one for each student. Tail cans work best. Cut 
a piece of newspaper to the height of the can and roil the paper loosely around ^ 
the can to create a "sleeveV" Tape the paper to the paper (not to the can) to 
fasten. The can should be able to slide through the sleeve easily. This will 
be your, MOLD for the clay pots. 

^: There are three clay .components for this activity. Divide the students into 
groups and assign each group one cdmpqrieht to make. Every pot requires . 
approximately 10 of each component. If you have 10 students, plan on making 100 
of every component . This will vary^ so be flexible. 

COIL... A coil is a "snake" shape made by rolling a piece of clay oh a 
tabletop with your palm, back and forth, as it stretches out. They should 
be 12 inches long and 1/2 inches thick.. Strive for consistent thickness 

thrbughdUt the coil iength.^ _ _ 

SPIRAL COIL... A coil is wrapped into a flat, spiral forth like the element 

of a stove burner'. ^ 

CLAY BALL... Clay is rolled between both palnis until round. They should be 
consistent in size. 

4 Assemble as a large group with each student working on his/her. own. Wrap the 
coils around the can until the ends meet and trim off excess clay. Do. 
several layers^f coils, then add spirals arouhd the can. Small openings 
between the spirals ate filled with the clay balls. Vary the use of coils, 
spirals i and balls to create patterns. 

5. Remove can by sliding it out from the paper sleeve. Join the coils together 
on the inside and smooth. . 

6. Add a flat bottom to the coil pot and join oh the inside. Allow a week to 
dry and kiln fire. Glaze or paint. 



ADAPTATIONS ' . 

Be sure that students with motoric problems are included in this activity, 
^fhey may have difficulty with rolling or shaping, but it is important for them to 
have this experience. ' 

An assembly-line approach can bfe used to simplify the steps and to shorten the 
time needed to complete the activity. 



ADDITIONS . ^ 

This is an excellent leisure time activity. Parents may need to be encouraged to 
provide children with clay and other materials. 

ebnside? a hobby club with clay activities as one of the options. 
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INSTRUCTIONAL GOAL 

2.4 To assist student in making use 6i leisure time. 



RELATED STUDENT OBJECTIVE, 

2.4.5 Students participate in recreational activities with others. 



BOX BODY 





Students cooperate to construct a 
body parts sculpture using cardboard 
boxes and cylinders. 



PREPARATION 

^ime: 2 hours 
Materials ; 
Small boxes. 

Cardboard cylinders from paper 

towels. 
Masking tape. 
Giue. 

Construction paper. 

Cellophane. 

Fabric scraps. 
. Paint. 

Markers. 
' Brushes. 

Scissors . 



ASSESSMENT 



with materials for cardboard 
sculpting. Observe their ' , 
recreational interaction with, 
others. 



ACTIVITY PROCEDURES 

1. Prepare students for this' activity by discassing body parts and fuhctibhs. 

2. Ask each student to select a box that will be used to represent a body part. 

3. Assist students in arranging the boxes to represent a body. 

4. Help students assemble body parts using staples, tape, brads or glue. You may 
wish to prepare cardboard strips to reinforce joints. 

5. Use paint or markers to paint facial features or clothing. Fabric scraps arid 
construction paper can be glued on sculpture to complete body features and 
clothes. 

6.. Use paper scraps and paint to add adornments to sculpture such_ as glasses 
for seeing, earphones for hearings or variations of shoes or clothing for 
expressive purposes, e.g.^ running shoes^ etc. ^ 



ADAPTATIONS 

Additions can be included on the sculpture to help understand the riature of a 
disability, e.g., a hearing aid, braces, etc. 

For students whose fine and gross mbtbv ^bility permits, cylinders may be used 

to. represent neck, arms and legs. Students can use scissors to cut openings for 
inserting cylinders. Leg cylinders can be iriserted into flat boxes so that 
sculpture can stand. , 



ADDITIONS 

Jntrodace students to other forms of cardboard sculpting such as dioramas, model 
baiiding, box decbratibhi etc. 
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VOSATI^NAL PREPARATION 



INSTRUCTIONAL GOAL 

3.1 To assist student in becbmirig aware of him/herself as worker. 



RELATED STUDENT OBJECTIVE 



3,1.1 Student identifies his/her own work responsibilities. 



A TINY LITTLE GEAR 





PREPARATION 

Materials ; 

Musical background — ■ a fast- 
paced selection or sound 
effects record of the 
machinery running. 




ASSESSMENT 



Using mime and music, students act 
together as a "human machine'* to 
perform a job responsibility they 
aii share in common. 



Observe student's ability to 
contribute to the successful 
cdmpletipri of the task. 
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ACTIVIPi< PROCEDURES 



1. Explain that students will be creating a musical human machine to represent 
a job responsibility they all perform together^ 

2; Select a resportsibiiity to "mechanize" P?^®?" class 

to play a small but important parti Some responsibilities you might 
mechanize are: 

• participating in a fire driii, 

• boarding the school bus, and 

• cieaning/straxghtening the room for going to lunch. 

3. Assign each student a separate job in the machine — turning off the lights ^ 
putr:ing up the chairs, closing the door, etc. Make it clear how important 
each part is to the operation of the whole machine. 

A. Assist students to decide on a clear ^ definite movement which exemplifies - 
their job in the machine. 

5. Rehearse each movement in its proper sequence. 

6. "Assemble" the machine parts, turn bri the miisic, and go! . 

7. Remind students that if one part breaks down, the whole machine will stop 
furictibriirig. 



ADAPTATIONS 

Be sure to* involve wheiichair-bound and orthopedically handicapped students 
in this activity. Assign roles appropriate to students movement abilities. 

For students reluctant to participate in group mpyemerit acttyitieSi assign 
non-dema ':ng but participatory roles. Praise all cbhtributibhs . 



ADDITIONS 

Begin a "cycle of work" illustrating how each person's function affects the 

wbrking pattern of the whole school. Include ail the people working in a school, 

especially the students. ' - 
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VOCATIONAL PREPARATION 



INSTRUCTIONAL GOAL 
3.1 To assist student in becoming aware of him/herseif as a Worker; 

RELATED STUDENT OBJECTIVE 
3.1.2 Student identifies work responsibiiities -of famtiiar people. 



WHATS MY MIME? 





PREPARATION 

Time ; 30 minutes 
Materi als ; ^ 

Work props (optional) , dishes, 
iroii, bucket, rags, brddm, etc. 



Speciaj Comment ; Prepare 
students with an introduction to 
simple pantomime techniques « 




ASSESSMENT 



At another time, ask students to 
represent^ In mime^ a honied school^ 
or job task iiivolvihg at least 
three- steps. 



Through mime, students dramatize work 
activities in which responsibilities 
are identified. 
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ACTIVITY PROCEDURES ^ 

1. Explain that everyone works whether at a Job, in school, or in the home. 
Ask studerits,;to describe some of the work activities they perform; 

2. Choose one job arid demonstrate it through pantomime • Clearly identify and 
delineate the steps required to complete .the job. For example, if you are 
miming car washirig: fill the bucket, add the soap, put the rag in tU.e 
bucket^ wring it but, wash the car, rinse the car, etc. 

3. Demonstrate several jobs and encourage students to perform the mime with you. 

4. Continue creating' mimes so that work responsibilities of many individuals 
in the home and school environment are clearly identified. 

5. Record responsibilities on a chart that can be displayed in the room arid 
used for future reference. 



ADAPTATIONS v 

Many students may have difficulty pretending unless they are provided with 
props. Use props (clothes to fold, bucket, broom, etc.) and gradually reduce 
the number of props until they are working with air. 



\ 
\ 
\ 



ADDITIONS 
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VOCATIONAL PREPARATION 



INSTFIUCTIONAL GOAL 

3;1 To assist student in becdming aware of hiiji/herself as worker. 



RELATED STUDENT OBJEeTIVE 

3.1.3 Student identifies^a variety of occupational choices; 



CAREERS COtLAGE 







Students create a collage from pictures 
portraying work activities available 
to them in the home and community. 



PREPARATION 

Time ; 1^ hours 

Materials : 

Pictures of people wo¥5^ing. 
Sample collages. . ~ . 

White glue thinned with -^ater. 
Paint brushes (for applying glue). 
Tag or cardboard for each ^ 

student (9. X 11 x 8) .'^- 
Colored board or paper for 

matting. 
Waxpaper, --^'s^^ 
Weights (books do nicely). 



Special Cbimne nt; Be sure to 
include a wide variety of 
magazines from which to select? 
fjictures. 

ASSESSMENT 

Ask students to identify ^nd 
discuss th'^ work activities 
they have . elected for th^ir 
collage. 
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ACTIVITY PROCEDURES 



1; Introduce students to the collage form. A trip to a local museum^ library^ 
or school art exhibit is an excellent way to do this, 

2. Explain to students that they vtll be creating their own collages picturing 
career opportunities available in their community. 

3. Show a sample collage you have prepared in advance^ and explain how it was 
made. 

4. Assist students in gathering and cutting career pictures from magazines. 

5. Students should now decide bh picture arrangements. Layout is quite 
important if a pleasing effect is to be achieved. 

6. Once layout is decided * paste up collage. Pictures should be pasted in 
layers. After pasting each layer, a sheet of wax paper should cover the 
work arid a weight (book) , applied to eliminate packers. Tfair bubbles 
emerge, prick with a pin To allow air to escape and then smooth with a 
firiger. - 

7. Mat finished collage using colored paper or tag board. 



ADAPTATIONS 

This is a visually^briehted activity that would be difficult to adapt for 
the blind. 

If this activity is too complex for each individual student to complete^ have 
the eritire group cooperatively prepare one collage. 

Pairing a student with fine or gross motor deficits with another more agile 
student may be helpful. 



ADDITIONS 

Career_cbllages can make an excellent display for your library or exhibit 
for a Careers Day Fair. The collage form may be used to identify special 
iriterests other than career. 
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INSTRUCTIONAL GOAL 
3;1 To assist student in 


becoming aware of himself /herself as a "worker; 




RELATED STUDENT OBJECTIVE 
3.i,3 Student identifies 


work responsibilities of familiar people. 


> 




POSITIONS POSTED 





TO 




PREPARATION 

Time ; 3 hours 

Materials : 

Camera (bptidrial). 
Cassette tape recorder. 
Poster board. 
Magic markers. 



Special -Ccmuneng : Studentis will 

"??^_?^Y?"^?_P^^P?^^^^^" on the 
use of the tape ^ gcorder and 
camera for this activity. 



ASSESSMENT 



Students stage mock interviews 
to become aware of the work 
responsibilities of familiar people. 



Ask students to identify 
individuals within the home and/or 
school environment and to describe 
their work responsibilities^ 
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ACTIVlTy PROCEbURES y* 

!• Discuss a variety of bcicupatidriai positions held by people in the school 
etivirbhmeht • ) 

2. Assign or let student^ select partners. . Aisk each pair to choose a school 
worker they would lik^ tb interview. 

3. Assist students in developing a list of simple questions they will pose 
during interviews (e.g. J What are the chief responsibilities of your job? 
What do you like about it? etc.). 

4. Provijde practice time [r or students. 

5. Arrange a convenient tttme for students to interview^ tape record ahd/br 
photograph school staff. Schedule in advance! 

6. Provide giiided practice until students master the interview fbnmat. 

7. Assist pairs of students in dphduc ting interviews. You may wish to add a 
"helper" to each dub to prbvide guidance and assistance as necessary. 

8. When interviews have been conducted^ assist students tb transcribe their 
interviews and share with the class. 

■ / 



ADAPTATIONS 

If it is difficult for the 3tudents to leave the classroom, ask workers to come tb 
the class for a presentation. 

Nonverbal students can sign or be helped in preparing questions. 

i 

For chiidren with memory problems ^ prepare cue cards tb assist in recalling 
quest ions • 



ADDITIONS ^ 

if your students enjoyed this activity^ the drama described in "Career Day" might be 
an excellent follow-up! 
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VOCATIONAL PREPARATION 



INSTRUeTldNAt GOAt 

To assist student in developing appropriate work habits. 



RELATED STUDENT OBJECTIVE 
5:2:1 Student meets requirements of assigned tasks with minimai supervision. 



WORKING SKETCHES 



Plant Water ing 






/ 

















Students draw individual work tasks 

I'u i.irds itlustrating the job 

rc si^t)ns i h 1 1 it ies they carry out in 



PREPARATION 

Time : 30 minutes to 2 hours 

Ma^feegials-: 

Large poster board. 

List of jobs performed by students 

at home or in school* 
Squares of drawing paper* 
Markers or crayons- 
Glue. 



ASSESSMENT 

Obsefve students as they perform, 
classroom jobs. Keep, a record of 
. accomplishments. 
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ACIIVITY PROCEDURES o 

1. You will probably wish to relate this activity to other work you are doing in 
tlK» area of job responsibility; 

2: identify the different "job" responsi^bilities students may carry but in the 
class or home environment, for example, sweeping ^ floor ^ watering plants, 
- wasiiing boards, etc. 

\: Ask each student to select a job he or she would like to carry but for £i 

pcM-iod of time. Assist them in identifying the steps heeded to complete the 
task successfully. 

A. Assist each student in sketching each step required to complete their job on 
a separate piece of paper. 

'■>. (Uve each student poster bbard with class jbb printed on it. Help students 

arrange task pictures in brder oh their boards. 

i 

6. Caiitle students in using the cards as a visual aid for completing task and as 
a work- check form. 



o 



S;daptations ' , 

riie number of steps included in the jbb should be varied to accomodate individual 
students' needs. 

Vor students who- experience difficulty with representational drawing, you may wish 
to provide illustratibriS arid ask students to sequence them, or allow students to 
use a more abstract visual symbol to represent the task. . 

. index _cards : iv €fe used as a substitute for paper if the drawings are going to be 
used fbr repeated references by students. 

Photographs of students performing task sequences may be used as a substitute for 
drawings. - 

ADDITIONS 

c 

Have each studerit keep" a job file box for his or her tasks thrbughbut the year. 
Share accomfrtlshments with parents on a regular basis, Cards may alsb be made f or 
student chores within the home environment. This activity cari be expanded to 
include work responsibilities in the home or community. 
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VQCATIONAL PREPARATION 

lisiSTROCTIONAL GOAL 

1.2 To assist student in developing appropriate work habits. 
RELATED STUDENT OBJECTIVE 

3.2.1 Stucloht meets requirements of assigned tasks with minimal supervision, 

IMPULSES 

PREPARATjON 

; " Time : 30 minutes 

Mater ials : 

k '~~ ( 

Cymbal ^ 

r 






S.t;:dencs respond to musical cues 
CiJ «;reat:e an imp rbvisat ional 



ASSESSMENT 



Observe students' ability to 
perform tasks with minimal 
sapervision . 



ERIC 



123 



152 



ACTIVITY PROCEDURES 



1. Introduce ^^he sounds of the cyrnbai and the drum; Point out the different 

sounds made by each; Pay special attention to the intense; lingering sbuhd^bf 
the cymbal, and the brief; resonating beat of the drum. 

2; Help students to create movements which embody the two different sound 

qualities; The cymbal movement should suggest a sudden movement from a body 
part followed by a sustained continuation of the movement. The drum should 
suggest a sudden stat>^e-f reeze movement. 

3, As leader, piay each instrument at your discretion, being sure to provide 
variation. Continue to add a variety of instrument sounds. 



r 



ADAPTATIONS 



ADDITIONS 
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VOCATIONAL. PREPARATION 



INSTRUCTIONAL GOAL 

3.2 To assist student in developing appropriate work habits. 
RELATED STUDENT OBdEeTIVE 

3-2.2 Student responds appropriately to work-related directions arid gUidarice. 



HUMAN MACHINE 




PREPARATION 

^ime: 15 iniriUtes 



Simple machines such as' 

eggbeater 
clock 

popcorn maker 



Students perform a patterri of ASSESSMENT 
interrelated arid cddrdiriated rhythmic 

movements to create a human machine. Observe students' ability 

to follow directions- 



id 
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ACTiVITY PROeEbURES 

1. I'xhibit a variety of simple machines such as eggbeater^ can opener, popcorn 
maker, clock, etc; Demonstrate how they work. 

1: Select one machine and identify its moving parts. 

\, Select a student to imitate each mdvirig part. Practice movements; 
-A. Make the human machine operational by adding ttidvemerits one by one. 

5. Cue the operation of the human machine at different tempos — slow motion, 
very fast. 

6. Kmphasize the cooperative element of the activity by demonstrating the 
consequences of one or more parts breaking down. 



ADAPTATIONS , 

Al L students should be able to participate in this activity with careful 
selection of machine part roles. , 



ADDITIONS 

Background music and sound effects add other dimensions to this movement 
exercise. 



VOCATIONAL PREPARATION 



INSTRUCTIONAL GOAL 
3.2 To assist student in developing appropriate work habits. 



RELATED STUDENT OBdECTIVE 
3.2.2 Student responds appropriately to work-related directions and guidance. 



HAND JIVE 




Students practice various rhythms 
by developing and performing a 
hand jive. 




PREPARATION 

Time ; 30 minutes 
Materials ; 

Hand Jive Recording (There's a 
good one by Eric Clapton) 



ASSESSMENT 



Give_ students a series of 
simple wbrk^irelated directions 
and observe correctness of 
responses. 
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AGTIVItY PROeEDURES 



t; Help students identify several work responsibilities regularly performed in the 
ciassroom and record on board or chart paper. 

2. Gather students in a circle and explain that they will develop a hand Jive 
portraying the jobs they have identified. 

3. Listen to a recording of "Hand Jive/' Model a simple hand j ive movement to 
the music. Encourage students to imitate your mbvemerits or to invent their 
own hand jive. ^ 

4. Assist stuc -^nts in developing hand jives for their jobs. Hand jives should 
consist of tv7o or three simple movements which exemplify the job. 

For example^ you might say: 

y/'Way but Willie's gbriria wash the board" 
^ Hand jive, hand jive, doin' that crazy hand jive 
He's gbriria take the eraser, wipe off the chalk 
Theri wet a sporige and clean it off." 
Repeat hand jive refrain. 

5. Call on individual students to lead the rest of the group in their hand jive. 

6. Continue rounds of hand jive until several students and jobs have been 
covered . 



ADAPT/^TIONS \ 

For seriously visually impaired studerits , wrist bells may be^\attached so that 
students may hear the rhythmic harid jive movementis. v 

c Students with motoric cbritrbl problems may benefit from a hand jive performed 
in slow motion. 



ADDITIONS 



Some studerits miay erijby participatirig in a march or robot-style dance 
demonstrating their ability to^ respond to directions quickly and accurately. 



ERIC 



VOCATIONAL PREPARATION 

iNSTFiUeTIGNAL GOAL 

}.l lo assist student in developing appropriate work habits. 
RELATED STUDENT eBdEGTIVE 

3.2, \ Student cooperates with others to complete all assigned task. 



ASSEMBlY-UNE MOSAIC 




^. tn<!t'ius croatc a group mosaic 
t«» v-viitip 1 L'to a specific task; 



PREPARATiOfsj 



Time: 2 hours 



Materials : 

Colored construct ion paper. 
Several hole punches. 
Glue sticks or rubber cement. 
18x24 white drawing paper. 
Black felt marker. 



ASSESSMENT 



At another time, assign istudent a 
task in a group work project. 
Observe performance. 
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ACTIVITY PROCEDURES 

I. Show examples of mosaics to the class and explain the' process by which they 
Wi're constructed: 

J, IdLMitify a scene For the class mosaic, On white paper develop a simple 
Urnwin^ that depicts the scene. Use large outline shapes such as a tree, 
skv, grounds of house. Drawings should be age-appropriate .Yoo may want ^ 
vour most capable student to do the actual drawing or you may wish to do it 
vourself. Limit your design so that only 3 or 4 colors will be needed. 

3; WiiLMi tiie drawing Is completed, outline the forms with thick black lines. 

•1. Set lip stations of 2 or 3 students. Assign each group the task of creating 
mosaic pieces using a hole punch, or tearing construe tion paper into very 
small pieces. Each station will be responsible for only 1 color. The 
nuniher of stations will be determined by the number of colors in your 
LK'si^n. You've started your assembly line! 

5. Arrange the stations in a sequence: Each station will then glue . it s mosaic 
niece^ cm the design (i.e:» the station with blue may do the sky)._ Upon 
completion of their assigned area, students pass the design onto the next 
station arid begin another: Continue until your mosaics are completed. 



ADAPTATIONS • . 

If students nave difficulty with rc?p reseh ta t ib..-i 1 drawings, use a simple 
al>st y ic t des i gn . 

i verv student should he ahle t) make a contribution to this project . If 
tearin:^, punehing or cutting is too d i f f icult , then the work might be 
pastiiii; or carrving drawing from brie station to another. 



ADDITIONS • ; 

Displav vtnir mosai(^s around the school or room. 

Kmphasi7.e the way in which each part of the assembly line process cbritributes 
in the • whole. 
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VOCATIONAL PREPARATION 



INSTRUCTIONAL GOAL 






3.2 To assist student in 


developing appropriate work habits; 




RELATED STUDENT OBJECTIVE 






3.2.3 Student cooperates 


with others to complete an assigned task. 












GGNTAOt iMPROVi 




PREPARATION 



Time: 30 Minutes 
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ACTIVITY PROCEDURES 



L. Ask studerils to choose a partner, 

2. Kxpiairi that each pair's taisk will be to perform a dance in which 
partners must cdbperate in following simple directions. 

], Model two or three simple movement directions for partners to follovz. 
For example: i 

• partners move to an opposite side of the room when the music plays. 

• partners must touch the floor maintaining a physical conriectiori with 
one another at aii txr::es. 

Vary directions reminding partners that they must alv/ays be in 
contact with one another. 

4.- Explore different movements and different connections such as elbows, 
shoalciers, backs, hands. 



ADAPTATIONS 

For students who find maihtairiihg a physical connection difficult, a ribbon 
or scarf may be used to join them together. 



\ 

I 

ADDITIONS 

Enfinite variations are possible. Vary the tempo and timing of the music. Change 
rildvement directions, add additional conditions. 



B 
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.- ' ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

II) VOCATIONAL PREPARAflON 

z . INSTRUeTlONAt (30Ab 

3; 2 To assist student in developing appropriate work habits. 

• RELATED STUDENT OBJECTIVE 

3.2.4 Student completes work tasks within a reasonable time frSme. 





ASSESSMENT 



- Otiiizing mov'ement , students create 
; living scaiptares in a specified 
timeframe. 



Observe students' ability to 
complete motrentent task 
within specified timeframe. 



. : 133 1 " 
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ACTIVIT" PROCEDURES 



Iritrbduce the idea bf using movement to create living sculptures; 



Denbristrate a variety of shapes that can be easily made with the body. 



3. 



Provide guided practice for students. For example. 



• by placing ktiees and hands on the floor in a crouching position, a 
bridge can be created 



• by drav7ing knees up to forehead and curling the body a ball can be 
made 



^. I'se a drumbeat to define a time fram«2. For example, the movement must be 
completed in 4 drumbeats. 

3. Ask students to create a shape within a specific time frame. 

6. Vary the amount of time in which shapes are formed using the drum to 
cuide the pace. 



ADAPTATIONS 



Sircie r.Qvenents and an expanded time frame may be necessary for students v:ho 
h.ive difficulty novirig. 



ft 



::^::Di'^!ONS 




Vse a viariety of means for defining time — a clocks a rhvne ^ a nusical 
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VQeATIDNAI- PRiPARATION 



INSTRUCTIONAL GOAL 
J. 2 To assist student in developing appropriate work habits. 



RELATED STUDENT OBJECTIVE 
3.2,4 Student cdmpllBtes work tasks within a reasonable timeframe. 



STRAW 0BOE 





Students learn to makie arid 

play a simple musical instrument 

bv making an dbdie from a straw. 



PREPARATION 

Time: 30 minutes 

Materials: 



Scissors 
Scotch tape 

Plastic .drinking straw 
^heet of plastic 8^^" x ll'j 
^overhead transparency) ,| 
Paper may be_ used but itl 
is less durable. | 
Ready made straxi? oboe 
(example). 



ASSESSMENT 



Observe students ability 

to complete each step within 

a reasonable time frame. 




135 



1S4 




AeriVITY PROeEDURES 

1. Display a straw oboe to th^ class and play it briefly. 

2. Prepare illustrations of each task in step 3; 

3. Assign a reasonable amount of time for the completion of each task, 
a. Cut a large drinking straw to i%" leiigth to serve as the reed, 
b- Press one end of the "reed" together and cut a "V" shape. 

c. Ro'll plastic sheet into a cone with one end large enough to Ijbld the reed. 

d; Secure narrow end of cone with tape. 

e. insert reed into narrow end. 

4; Assist students to play the oboes by leading them in a straw oboe chorus. 

5- Encourage students in experimenting with the oboe. Bring in examples of 
other instruments which can be h^hd made. 



ADAPTATIONS 



Students with visual or motoric problems may need some assistance with cutting and 
taping. Adapt 've sc-ssbrs may be appropriate for some. 



For sci:cr:;.us who have difficulty following illustrated directions, consider 
prepar .:ig*a cassette tape which clearly descr ■ bes s^sch step in the process. 



ADDITIDNS ; 

Students may play ':heir s.traw 6bbe:V with orchei^tral music as background. 
, studenc may b.^: selected as the "orchestra" conductor. 
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Visual Arts 

Films/Media ft-± 

PUblicatibris A-8 

Organizations ;i . ft-i2 

Dance/Movement 

Films/Media ..................... A-13 

Publications. ............ T ...... . A-17 

Organizations .................... A-21 

Drama 

Films/Media ... ..... A-22 

Publications; A-24 

Organizations A-26 

i 

Music 

Films/Media A"'28 

Publications. A-3d 

_ . _ _ __ _ I 

Organizations A-*31 



/ General 

Films/Media . A-33 

-_i ^_ . 

Publications. .................... A-39 

_ - _ - _ 

Organizations A-43 
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ART nua/toBJM. 



ANNA SHA£i 

(16rnm, color, sound, 10 ntin. J 



Content: Anna Shafer , an 85- 

year-old artxst conmen;t8 on ftmr 
drawing and subject matter: j 
animals, lovers, deaths 
dren, cars and taxicaib drivers* 

Suggested use : _ Ihf brmatioh 
for general audience. 

Available. from: Realist/ 
Juhgels*^ 745 West Dele van Ave- 
nue, Buffalo^ New York 14222. 



ART E XPRESSION VIITH TW B^ mZVG 
{16inm, color, sound, 20vs^m • ) 

Content : Demonstrates ti:;e use 
of art therapy as a modality to 
meet the needs of the agin? in-- 
dividuai. 



Suggested use: Information for 
general audience. 

Available from: Community Rela- 
tions, Good Samaritan Hedical 
Center, 800 Forest Avenue, 
Zahesville, Ohio 43701 



ART IS ______ 

(16mm, cbldr, sound, 30 min.) 

Content: An overview of what__ 

the different art forms are and 

what they mean to various artists 

Suggested use: in-service ^ 

awareness for teachers. 

Available from: Sears.Roebuck 
& Company^ Department 7Q3/H 
7447 Skbkie Boulevard, Skokie, 
Illinois 60076 



(16mm, color, sounds 45 min.) 

Content: A doctimentary film 
illustrating the use of art 
therapy in a mental, health e6h«^ _ 
text. Featuring f bur plbheeri of 
art therapy: Hargaret Naumburg; 
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Interview with Judith Rubin; ^ 
Elinor Ulman, Diagnostic Drawing 
Series; HazmaYaza KWiatkowska^ 
Family Art i^aluation; Edith 
Kramer, Diagnostic Procedures in 
Art ^erapy with children^ 

____ 

Suggested use: Appropriate for 
teaching training. 

Avail able from: ^erican Art 
Therapy Association, 428 East 
Preston Street, Baltimore, 
Maryiamd 



ART THBRAPY,TOCBWISUES FQR BE- 
TAabSD CHIliDREN WITH AUTISTIC 
TENDENCIES 

TT^STi color, scfind, 28 min.) 

Content: The use of art therai^ 
to ehamnel hyperactiy and 
o^rcosRS the withdrawal and self - 
denial which are characteristic 
of retarded children with autis- 
tic; tendencies. 



Suggested use: Teacher training 
and to promote program develop- 
ment. 

Available from: Kay Hartihez, 
Art Therapy, Parsons State 
Hospital, Parsons, Kansas 67357. 



APT S AND ^RAFTS^<3R THE SLOW 
LEARNER 

(16mm, black/white, sbtirid, 26 
min. ) 



Content^ Emphasizes the values 

and contributions of arts and 

crafts to the total development 
(physical^ social emotional 
and a^ntal) of the slow learner 
and the mentally retarded. 
Students in public schools par"^ 
ticipate in numerous types of 
arts and crafts. Hahy of the _ 
projects shown are done with free 
or inexpensive materials and are 
correlated with different aca- 
dcosic areas. 
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ART FILMS/lffiDiA (cont'd.) 



Suggested uses: Teacher t«ining 

programs , and appropriate for 

advocacy of arts for handicapped i 

ftvaiiable f romj _ SWS Educational 
Films, aeaiKallin Avenue, Long 
Beach, ealifdrnia 90808. 



. AS WE ARE 

(16ram^ color, sound, 29 mxn.) 

Cbhteht : Documentation of ah 
art program for retarded chil- 
dren at the Tempus Art Center, 
demonstrating a wide range pf 
creative experiences for chil- 
dren . 

Suggested use: Teacher train- 
ing. Advocacy filjn. 

Available frbm:_ Phoenix Films, 
inc., 470 Park Avenue South, 
New York, New York 10016 i 



. AT YOUR FINGERTIPS 

(16mm^ sound, color, id min.) 

Cbhterit: Series of six films 
which deal with arts and crafts. 
Each film suggests ways to ex- 
plore materials and techniques, 
in addition to introducing con- 
cepts and principles. 

Suggested use : For art teacher s 
special educators and regular 
classroom teachers. 

Available from: ACi, 35^West 
45th Street, New Ybrk^ Sew York 
10036 



I CHILDREN WHO DRAW PICTURES 

(I6iran, black/white, sound, 38 mini) 

- A^2 
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_ _ _ - J 

Content: Nine-mdhth bbservatidn 
of first graders in Tokyo school 
translating their developmental 
needs and emotion^ into drawings* 

Suggested use: Teacher training* 

Available from: Audio Visual 
Services, The Pehhsylvania State 
University^ University Park, 
Pr nsylvahia 16802. 



- CL AY IN A SPECIAI^^WAY 
{16mm, 14 rnin.^ 

Content: Focuses on a pottery 
workshop treating blinds deaf ^ 
and otherphysicaiiy handicapped 
and non-hatndicapped children. 

Suggested use: For art teachers, 
special educator r* and regular 
classrocm teachers. 

Available from: The Stanfield 
House ^ 12381 Wil shire Boulevard , 
Suite 203, Lbs Angeles, California 
90025. 



(16mmr color r sotind^ 30 min.) 

Content: Df i Harry Wilmer at 

Audie £ i Murphy Memorial veterans 

Administration Hospital _ demon- 

strates the use of vjdeo and art 
therapy with schizophrenic pa- 
tients. 

Suggested use: Prof essional 
and general audiences* 

Available from: tearhihg Re- 
sources Center, University of 
Texas, Health Science Center, 
7703 Floyd Curl Drive, San 
Antonio, Texas 78284. 
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ART FZEHS/MBDZA (cont'd.) 



COULD YOU ...7 

(16inm, color, sound, 28 ailn.) 

Content : Features internation- 
al foot and mouth artists at 
work in their homes or studios. 

Suggested use: Appropri^ for 
motivation of handicaj^ed^ 
teacher training or general 

?.adi€nceo 

Ava: .able from: Association of 
fandxcapped Artists^ Xnc.^^ 1634 
itcvrd Building^ Buffalo, NeW 
York 14203. 



CREATIVE GR0Pn .P 
(Film, 25 min. T 

Content: A description of the 
Creative Growth Prpgram in 
Oakland^ California which 

serves handicapped adults • 

Emphasized is the use of crea- 
tive self-expression in the 
visual arts. 

Suggested use: General and 
professional audiences^ uni- 
versities^ rehabilitation cen- 
ters^ hospitals, community 
centers. 

Available from: James Stan- 
field Film Associates, Siimta 
Monica , California 




(3/4 inch cassette and 1/2 
inch reei-to-reel^ sounds 
biack/white^ 26 min.) 



Cbhteht: Documentary dembh- 
stratihg techniques iri teaching 
and using art as a motivational 
tool to teach develofiiientai ob- 
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jectivesto^ children with varying 
degrees of handicapping^ condi- 
tions and levels of ability. 

Suggested use: Teacher traihihg 
cmd general audience* 

Available from: Kitchen f/yhc 
Videos S9 Hintrbp Avenue^ Albany, 
New Ybrlc 12203. 



. PEHSilSTRATIOH OF A_DI«aOSTIC 

IHTEgyiEW DSIHS ART THERAPY 

TOgHHigUES: MICHAEL, A'SIX-^YEAR- 
OLO BOY _ _^ _ _ 

(16inm, color, sound, 12 min.) 

Content : Michael, a six-year-old 
child p£ divorced parents, in his 
first therapy session. 

Suggested use: Teacher training 

or program advocacy. 

Available from: American Art 
^erapy Association^ Post Office 
Box 11664^ Pittsburgh^ Pennsyl- 
vania 15228. 



. EARLY EXPRESSIONISTS 

(16iiim, color, sound, 15 min.) 

Content : A recording of sppn- 
t aneous and rhythmic movements 
with two and four-year-old chil- 
dren using varying art mediae 

Suggested use: Teacher trainirtg* 

Available from: Sibdern- Talking 
Picture Service^ Inc. 1212 Ave- 
nue of the Americas, New Ybrk^ 
New York 1DD22. 



. finger^a: 

TECHNIQUE 
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ART FXLiiS/ISbiA (cont'd.) 



(16nim, color, sound, 21 min.) 

Content : beraonstratioi^ and 

discussion of a technique for 
teaching fingerpainting to 
patients . Does not attempt to 
teach interpretation of finger- 
painting. 

Suggested use: Teacher train- 
ing. 

Available from: Audio Visual 
Service^ Pennsylvania State 
University^ University Park^ 
Pennsylvania 16802 . 



FIRST STEPS IN CLAY MODELING 
(16nun, color, sound, 18 mlnT) 

Content: Demonstrating the use 
of clay as a medium through 
which a child may express his 
1 eac t ions to perceptimts and ^ 
the teacher may become more in 
tune ^ith what the child's 
reality is. 

Suggested use: Teacher train- 
ing. 

Available from: American 
Foundation for the Blind, Inc. ^ 
15 West 16th Street, New York^ 
New York 10010. 



FREE EXPRESSION PAINTING IN 
CKILD PSYCHIATRY 
(lemm, color, sounds 30 min.) 

Content: DescribeiS painting 
experiences with emotionally 
disturbed children. 

Suggested use: Teacher train- 
ing or general audience. 

Available from: Geigy Phar-^ 



maceuticali, o/o Association 
Films , Inc ^ , 660 Grand Avenue , 
Ridgefield, New Jersey 07657^ 



. GESTALT ART EXPERIENCE WITH 
J^IE RHYgE _ 
(16mm^ color , sound -9 27 min . ) 

Cbhteht: Janie Rhyhe presents 
the_ principal concepts i:>f ge- 
stalt art thera|:^ and leads a 
group through three therapeutic 
experiences: "Finding Your Own 
Rhythm vocabulary" 1 "Creating 
Your World in Clay"r_and "Build- 
ing a world Tc5ge ther " . Designed 
to encourage natural express ion r 
self-orientation, and self- 
recognition. 

Suggested use: Teacher train- 
ing. 

Available from; Extension. 
Media Center^ University of 
California, Berkeley, California 
94720. 



. GRj^ITY jg MY ENEMY 
(Film, 26 min.) 

Content: A sensitive accbuht of 

the life of artist Hark Hicks 

whb^ because of ah accident, has 
only the use of the muscles in 
his face and neck. An Academy 
Award winning film for best short 
documentary. 



Suggested uses. General audiences 

Available from: Churchill Films ^ 
Los fmgeies^ California 



HELLO UP THERE 
. C16mm7 color, sound, 7 min.) 



ART FXXiNS/IIEDZft (cont * d . ) 



Content: |iiu8trate8 childrm's 
feelings about the adult world 
as revealed through their draw* 
Ihgs^ paintings and connttnts. 

Stiggested use: General or 
professional audience. 

Available from: Learning. Cor- 
poration of finer ica^ 711 5th 
Avenue, New Tdtk, Hew York 16622. 



HOW^^CQME WHEN IT'S THUNDERING 
YOU DON'T ^EE THE HOON? " " 
(lemrn, color, sound, 13 min.) 

Content: A teacher in a Harlem 
junior high school tries to help 
children release their feelings 
through drawing and painting, 
guiding children through the 
transition between their pre- 
sent life and their potential 
future i 

Suggested use: Teacher training, 
general ihf brxnatibh ^ 

Available from Syracuse Film 
Library, 1455 East Cplvih Street^ 
Syracuse, New York 13210. 



( 1 6iinn V ' color , sound , iO min.) 

Content: Children cogent on 

their view of the %r6rld through 
their drawings depicting life- 
influencing events • This film 
invokes varied respbhBes from 
boys and girls about being Ibved^ 
afraid, haf^y and sad. 

Suggested use: Motivation for 
arts experience « 

Available froni Visual Aid8_ 
Service, University of Illinois 



ChaiiQ>aign, Illinois 61820. 



liKONARDO s 
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(*16mm, colors sounds 28 min.) 

Content: Leonardo de Vinci, 
between 6 and 16, his dual fam- 
ily constellation as shown in 

his earliest drawings and actions , 
along with his efforts to over- 
come recorded handicaps through 
his art and science. 

Suggested use: General, audience 
or for use with older handicapped 
children. 

Available from: S. Paul Klein ^ 
Post Office. Box 42, Garrett Park^ 
Maryland 20766 . 



^^^^^RAPIT AND SELF 

(16mm, color, sound, 32 min.) 

Content: mie film story of^an 
emotionally disturbed 15-year- 
old girl and her stziaggle to 
emerge from her private world 
into a growing individual in _ 
touch with herself and the world 
around her. Her progresoibh is 
revealed through art psycho- 
therapy sessions with Helen 
£andgarten, ftTR. 



Suggested use : 
ing; parents. 



Teacher train- 



Available from: ^e Film 

Company of America^ 7524 Woodley 
Avenue^ Van Huys^ California 
91406. 



THE MAGIC HIRROR OF ALOYSE 
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ART FIUtS/MBDIA (cont'd.) 



(ieitim^ color, sound, 27 inin.) 

Content: Examines the fiork of 
Aloyse, a chronic schizophrenic, 
who has fascinated the medical 
world for over 40 years. Her 
rare, creative drawings are of 

interest from a symbolic, 

psychiatric and artistic point 
of view. 

Suggested use: Professional 
audience. 

Available from: Hew York. _ 
University Film Library, 26 
Washing tbh_ Place, New York, 
New York 10 00 a. 



METHODS OF TEA CHING ART 4gO 

(16inm, color, soimd, 33 min.) 

Content: This six- step plan- 
ning and teaching method for 
art lessons is based on the 
premise that art contributes _ 
to the personal development of 
the child as well as having 
therapeutic value for the 
mentally retarded.. This teacher 
training film reaffirms that art 
with the mentally retarded child 
is aimed at personal develop- 
ment rather than artistic merit. 

Suggested use: Teacher training i 

Available from: Indiana Univer- 
sity, Audio Visual Center t_ 
Blddmihgtbh, Indiana 47401. 



MIMX 

(16min, color sounds 18 min.) 

Content: Mimi# a young para- 
plegic, comments oh her 
not to see herself as others mighty 



her efforts to become a pro- 
fMiionml artist, _wd her per- 
sonal philosophy of life. 

Suggested use: _ ^propriate 
for professional^ general or 
handicapped audience. 

j^ti able from: Billy Budd 
Piims, 235 East 57th Street^ 
New Yozic, New York 10022 « 



QBE DAY IN THE LIFE OF BONNIE 
CgHSOLO 

(Film, 16^ min.) 

Content: A |>prtrayal_of a 
wMiian born without ^a^ who , 
learns to leada normal life by 
raintaining a positive attitude 
and a stxong personal drive to 
succeed, and by developing her 
arcistic skills in the visual 
arts. 

Suggested use: General audiences. 

Available from: Barr Produc- 
tions , Pasadena, California 



(Film, 20 min.) 

Content^ A TOvihg portrayal of 
how iMhtally retarded teenagers 
^come more confident and self- 
reliant through their painting 
experiehce8_at the Exceptional 
Children \ i_ Foundation , Los 
Angeles, California. 

Suggested use t General and 
professional audiences. 

Available from: Charles E^ _ 
Conrad Studio^ Surbahk, California 
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JffiT FZZJIS/lBDZft (cont'd.) 



(29 min.) 

ebhtent^ A dxscaision a groap 

of retarded children on how the tr 
academic work relate§ to their 
art experiences in painting^ 
s t i t Cher y -9 weaving ^ bat iking ^ 
ceramics^ mask making and puppetry « 

Suggested use: General audiences # 
teachers, administrators, artists. 

Available from: CampbellFllms, 
Saxtons River, Vermont 05154. 
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Anderson, Frances E, Calchado, JOse D. , McAnallyi Pat. Art for . 
the Handicapped . Illinois State Oniveraity, Normal* Illinois 
1979, ^p. 149. 

Baimgarther, Bemice, B. and Schultz, Joyce B. Reaching OiildreH 
Through Art . Hafex Associates, inc., Johnstown, Pehhsylvanla ^ 

(1969) . ; 

Campbell, m ^ yj"?^ g"^ Rbbsohi Habel. Learning ' 

Through Art . Teaching Resources Corporation, Boston, Massa- 
chusetts (1975) . > : 

_ - - - - - f 

Cherry, Clare, Creative Art for the Develo ping Child; A^each-c 
eris^Handboo jc— f or Eatriy Childhood Education, gearon Publishers 
Education Division of Lear Sleglcr, Inc., Belaont, California 
(1972) . 

Cohen, Elaine Pear and Gainer. Ruth. Art, Another Langnege for 
Learning . Citation Press, New York, Hew YorK (1976) 

Cohen, Felice W. "Introducing tet Therapy into a School Sys 
Sbirie Problems." tet Psychotherapy (1975)* 2(21 * 121-135. 

Di Led, Joseph H. Y o ung Ch i l dren^d Their Srawihgs . Brianner/ - 
Hazel Publishers, 19 Union Square West* New YOrk, New York 
10003 (1970) . ' 

Edwards , Betty^ Drawing on the Right Side Of t he Brai n . J.P^ ^ ,^ 
Tarcher, inci * 9110 Sunset Bdalevard, LOs Angeles, California i 
90069. 

_ - _■ 

Fukurii* Shiro. How Can I H a ke What I Cannot See? ^ Litton Edu- 
cational Publishing, inc., 7625 Empire prive* Florence* S 
Kentucky 41042 (1974), i\ 

Gaitsicell and Hurwitz. Cfail dyen^ ^d Their Art . HarcOurt Brace' \, 

jovanovich, 757 Third Avenuer New York, New York 10017. 

Gantt, L. and Schmal* H. * compilers . Art Therapy i A Biblio- 
graph. DHEW Publication Ho. (ADH) 74-51^ National institute 
ofMentai Health* Rbckville* Maryland (1974). 

Gantt, Li* Porrent^ G. , Silverman, 0*, mdShoenaker* R.,_(eds.). 
Art Therapy; Expanding Borizons proceedings of the Ninth ?• 
Annual Conference of the American Art Therapy Association 
.11978). The American Art Theraj^ Association* Baltimore, 
Haryland (1979) . 'I 
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VISOAi. JUtTS POBLICAYIONS (contlfiUea) 

Gould, Elaine ana iio Arts Crafts iTdr physically ginci 

Mentally Digabled I TOie"^cm^ IWiat agg Who of-jfe *- Charles C> 
Thomas Publications, Sprinffisld, Illinois ^5717. 

Junge Is, Georgians • _ "Bs^anditig tot Bsiperi^n in_Schools to 
- Include All Children • " Creativity and the Art -Pierapist^ s 
Identify , ed. by^loberta Hastlngs-'^hpeiiiaker and Susan E. 
Gonick-Borris. The Proceedings of the Seventh Annual Con- 
ference of tht J^^^ricah Art Therapy Association^ October 28- 
31, 1976), 31-32:* American Art Therapy Association^ Baltimore^ 
Maryland. 

Kramer, E. ^t A s T herapy With Children , Schbckeh Books, Ihc.^ 
N^w York, New York {l97i) . 

Krbhe^ Ann. A rt instruc t ion jo3^ handicapped Oiiidreh > Love 

Publishing Company, 6635 E. Villanovi Place, Denver, Colorado 
80222. 

Lainbert, Carroll. Whafc A C h ild Can Jto. Pruett Publishing Company. 
3535 Prairie Avenue^ Boulder^ Colorado, ±964. 



- Zaidee. Art and the Handicapped Child > Van Nostrand 

Reinhold Company, New York^ Hew xork (1972). ^ 

Lisenco, Yasha^ Art Not By Eye . American Foundation For The 
Blind, 15 West l6th Street, New York, New York 10911 C1972) . 

tovano-Kerr, Jessie and Savage, Steven. "Incremental Art 

Curriculum Model for the Mentally Retarded." Exceptional Chil- 
dren (November 1972), 39(3), 193-199. 

Lowehfeld and Brittain. Creative and Mental (Srowth. HacHillan 
Company, 866 Third Avenue^ New York! New York 10022 (1964). 

Ludins , Florehce and Katz , Slias . Creative Art^ o? the Develop- 
mentally Disabled . jHacHillah Cbn^ny^ 866 ^ird Avenue^ 
New York , New York 10022 . 

Mandei, B^K., Shoemaker, R.H. ^ and Hays, R. ^ (edsO* The 
Dynamics^ of Cre a tivity . Proceedings of the Eighth Annual 
Conference of the American Art Thera{:^^As80ciatioh (19771. 
The_ American Art ^erapy Association, Baltimore, Maryi&nd 
(1978) . 

Mississippi State Department of Education. A Handbook on the 
Theory and^ Practice of Arts and Crafts f or Educable " 
Mentally Children and Ifouth . Mississippi State Department 
of Education, Jackson,^ Mississippi 39205 « 



VSiOMi jars POBLZCATXONS (eontin««a) 



Packard, Sandra, "teaming Bi««l>illti«»r IdBntlttcation and^ 
" Remediation Through Creative Art fetivity." Crgattvtty ^d 
the Art The rapist ' i^flenti^y , by Roberta Haiting§-_ _-, 
Shoemaker and iaaan fe ^ ^jnTclc-BarriM . The Proceeding* of 
the Seventh ftnnaai Conference of the Aaerican^ftrt Therapy 
Association, inc., Pittebtirgh^ Penney ivania , 57-60. 

Petterson, Barbara t* and Knight, Connie H. 

ftcttvitieiit for Ihtrbductioh to Jtart. 



lor An-croqMPii»q« v-o ******* j i 

scc mides for 'Ihtroduction to teawing . Modei seconaary gchool 
for the Deaf^ Box 104, Division of Research Qallaudet College, 
Was'hihgtbh^ D.C. 

Pettersbh, Barbara L. and Fulton, Jean. Introdueti bh to^Artf 

In troduction to Dra%ang . I ntroduct i on to Painting. The Tool* , 

Mater ials and TechnJiues^ a crylic P ainting . The ToolSx 

Mat erll ls and Technique s of W atercolor ^alntihg^ Hoaex Secon- 
dary School £or the Deaf ^ Box 104^ Division of Research, 
Gallaudet College, Washington^ D.C. 

Raihey, Ernestine W. fbr Yoana^^Children , Er ic^pgcuaent 

Rfcgroduct ion Service, P.O. Box Idu, Arlington, Virginia 22210, 
(1974). 

Rdbbins, A. and Sibley > L.B. Creat^ive Art Therapy . Bruhher/ 
Maze!, New YorJc> New York (1976) . 

Roth, Ellen. Persplstives on Axt Therapy .^ Pittsburgh C/ild 
Guidance Center, Pittsburgh, Pennsylvania {1978). 

Rubin, Judith Aron. Child Art Therapy. Van^N«>Jtr|nd jeinhold 
ebmpahy, 7625 Empirw Drive j Florence, Kentucky 41042. 

Schattner, Regina, to^^Earls^^rr iculum ^'^'^J^^^^^?^-r -^r^ 
Children. The John Day Company, New York, New Yorx (1973 



Shectman, Angel E., (ed.). Insights t -»^^f»^°^t„^?''°t^^°" " 
^^^g^.:.^^^«.Ho H^nateap ped Through^ . Art eaucators ot 

New Jersey, Milburn, New dersey (1976) . 

tih^rriii C ted ). Creativ e^ Arts for the Severely Hand icapped, 
ihlrles c: T^U P ublications. a6i-3S7 E^st Law knce Strlltr 
Springfield, Illinois 62717. 

Shoemaker, R. H. and GornicJc Barris, S.B. , Jeds. ) i 01m?? E. and 
Dachinger^ p., (eds.). Art Therapy in Theory and Practice . 
Schocken Books, New York, New Yoric ix975) . 

Silver, Rawley A. Shout in Silence: Vi8"»l ^^^^f 

cImpurBookstore, College or New Kochelle, New Rocneixe, New 



York 10801 (1976) i 
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VISUAL ARTS PDBLICATIcmS (continued) 



Uhlih^ Dohaia M. Art for Exceptional Children . Second Edition^ 
W.G. Brown ^ Dubuque^ loira (1979). 

Ulmah Elinor • Art Therapy; In Theory ahd^ Practice » Schpcken 
BbbkSi- Ihc.^ 20D Hadisbh Avenue t He^ Ybrk^ Hew Tbrk 10016. 

Upton, Graham.: Physical and Creative Activities for the Hentally 
. Handicapped . C^inbridge University Press ^ New York (1979). 

Virshup, Evelyn. Right Brain People In a Left Brain^World . The 
Guide of Tutors Press, 1019 G^yley Avenue, Los Angeles, 
California 90024. 

Wachowiak and Rarosay. Eag^ha siss Art, A Quality Progr a m for 
E lement ary-SchooX . Third Edition, Harper and Row, New York, 
New York (1977) . 

Wiiiians^ 6. H. and Wood, M.M. Devel6pTOnta3^fet Therapy ^ 
University Park Press ^ Baltimore^ ^taryland ^(i977) T 

vSilsoh, Jbaurie. "Theory and Practice of A^t Therapy With ^ the _ 
Mentally Retarded." Itoiericah Journal of Art Therapy . (April 
1977), 16(3)^ 87-97. 
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JlMirlcah Art Tli«rai^Jlssdciatl6n 
i28 £ait Prlitoii Strsst 
Balti»ors, lUxylliid 21202 
(301) 528-4147 



AoBQricM AsBOciation of Mossuin 
1055 Thomas Jafforson Sitraat, MW 
Naahington,' D.C. 20007 
(202) 338-5300 



National Art Education Aaabeiatioh 
1916 AasQciatibh Driva 
Hestbh^ Virginia 22091 
(703) 860-8000 



National Association of Schools 

of Art 
il250jE(O9«r Bacon Driva 
Reston, Virginia 22090 
(703) 437-0700 

National iducational ebuneil for 
Craativa fhar apias -, f nc 

20 Rip Road 

Hanbvar ^ Hew Banpshira 03755 
(603) 643-2651 
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DJWCE FILMS/MEDIA 



MJD ft T3 

( 1 6min , black/white sound 
10 ihih;) 

Cohteht: Shows the use of 
creative nibveineht with two 
groups of retarded children: 
in ah ihstitutibh and in a 
coittmuhxty nursery. 

Suggested use: Teacher train- 
ing, general audience. 

ftyailable from: Cdiomdnweaith 
Mental Health Foundation, 4 
Marlboro Road, Lexington, 
Massachusetts 02173. 



AND SO 

(l(>nun, color, sound, 17 min.) 

Cohteht r Excellent film on 
mbvemeht educatioh with phys- 
ically handicapped elementary 
school children ^ Many practi- 
cal and meaningful activities 
on fundamental mbvemeht ex{>er- 
iences are presented with 
accoitipanying theoretical _ 
narration on the value of the 
activities. 

Suggested use^ Helpful to 
phy s ica 1 education teachers 
and special educators. 

Available from: Michigan 
State University, East l^ahsing, 
Michigan 48823 • 



CHILDREN DANCE 

^lertm, ^lack/white , sound , 

14 min.) 

Content: Children explore 
space , time and force throu'i^h 
dance ijiproyisations . De- 
signed for dancers and teachers 
who want to introduce ^ 



the classrbbm. 

Suggested use: 
iiig. 



Teacher train- 



Available frbro: University of 
California, £ktensidh Media 
Center, Berkeley, Calif orhia 
9472b. 



JN^CCWFI^ICT AND 

(i/2 inch videotape, 20 min.) 

Cohteht r ^veront specialist , 
Alice Martin DeJtand, explains 
creative awvement and demon- 
strates its value with two 
children who have severe devel- 



Teacher train- 



Suggested use: 
iiig. 



Available from: Alice Martin 
OaHondj Institute for Mbvemeht 
Exploration, Inc., 15 Lewis 
Street, Hartford, Connecticut 
66103. 



CREATIVE ART CREATIl 

Aj> ^SNTEGRATED^ APPROACH 

il/2 inch or 3/4 inch videotape , 

30 min.) 

Content: A group of six train- 
able mentally retarded children^ 
led by Crystal Kinda, demonstrate 
avariety ofv^reative movement 
activities.^ The classroom 
teacher wili find many practical 
suggestions; aome teachers may 
find the studio setting too 
"ideal". Excellent tape. 



use: Teacher train- 



ing. 
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KgVIN 
3/4 inch videotape 



Available fromi* Crystal Kinda, 

Creative Arts Departmnti 

eantaiician Center for tearn- 
ing, 3233 Main Street, Buffalo, 
New York 14214. 



(videotape) 

Available from: New ^tgland 
Regional Center for Services 
for Deaf Blind r 175 North Beacon 
Street^ Watertbwh^ Haiiachuietti 

02172. 



CRYSTAL an : 
(1/2 inch 

cassette, 30 min.) 

Content: CxyBtalKinda conduct 
a dance/moveioent aeesion vitit a 
prof oxindiy retarded 9-year-oid 
boy. For brief momenta^ they 
enter each other's world by 
establishing eye contact and _ 
sharing sight, sounds and feel- 
ings. ^ 

Suggested use: Teacher train- 
ing^ general audience r 

Av^ailable fromi Crystal Kinda, 

Creative Arts Department, 

Cantalician Center for Learn- 
ing, 3233 Main Street, Buffalo 
New York 1421*. 



DANCE IS 
(15 min. ) 

Content: An introduction to the 
ways in which meuiingful dance 
experiences contribute to the 
edtacatiohs, growth and joy of 
children^ youth and adults. 
The program presents a ^^uio^ 

A-14 



rasK of dance^in its many format 
snilti^cuitured, world-wide and 
ageless. 

iuggested uses General and pro- 
fessional audiences. 

Available from: ^e American 
Alliance for Bealth^ Fhysieal 
Education and Recreation^ 
Washington^ D.C^ 



BAHCa WITH JOY 

ClGnm^ color ^ sound, 11 miii.) 

Content: illustrates the longi- 
tudinal effectiveness of mpye- 
ment and dance. The philosophy, 
activities ^ methods , and ap- 
prpaches_are appropriate for 

youngsters with various handi- 

cappiqg conditions including the 
mentally retarded ^ emotionally 
disturi>ed, and physically in- 
volved. 

Suggested use x i^>pr6priate 
for prof assibhal or general 
audience. 



Available. from: 
Films, 3217 Trout Gulch Rc^r^^ 
l^tos, California 95003. 



(16mm, color, souad, 20 min.) 

Content 1 A doc^entary film of 

the perceptual SMtcr develop- 
mental curriculum developed at 
the Bethime School in Minneapolis 
Han^icap^di retrrded children 
learn through ah integrated pro- 
gram of dance ^ mbvefiMht^ <?rt, 
aiusie^ draiik^^ poetry. / 



Suggested use: 
ihg. 



Teach«!r traia- 
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DANCE FIlitS/MEDIA (Cdnt*d.) 



Available froms Chris Robson, 
680 Beach Street, Suite 360, 
San Francisco, California 
94109. 



Available from: University of 
California, Berkeley, Extension 
Media Center, Berkeley, 
California. 



IN TOUCH 

il6 nun ^ black/white , sound } 
25 mih. ) ^ 

Cpriteht: A two-part film oh 
the use of nibvemeht ih_ re- 
habilitation of severely re- 
tarded children. Section I 
shows the training of teach- 
ers of exceptional children 
in a movement class, based bii 
the Laban principles of 

dance . Section II shows 

teachers applying their 
lesson in their work with 7 
to lO-year-o'-'s. 

Suggested u^ Teacher train- 
ing and ger -3 "audience 
oresehtatic... ' 

Available from: New ibrk__ 
University Film Libr&ry, 26 
Washington Place, New York 
10003 



. MOV£XE 8CT JN^^AEIi lNG ; A DANC ER 

(16s:«n, color r^hand , 35 min . ) 

Content : A description of the 

work of dancer tou Tupier with 
learning disabled students from 
t*e Kihg^b^sry tab School. Film 
portrays etiaracteristics of 
learning disabled child and . 
shows iiidveineht and dance tech- 
niques tbprbgrs^ for success. 
Lab school teachers talk about 
learning disabilities arid how 
moyeoient strategies can develop 
audience readiness skills. 

Suggested use: Appropriate for 
teacher training and speech 
education regular classroom 
teachers^ parents, and physical 
the api^'hs^ 

Available from: The Kingsbury 
Lab School^ 1809 Phelps Place, N 
Washington , D.e. 20008. 



(iornm, black/white^ voico- 
bver BLatration, music, 29 
min. 

Content sNyDbciimehta^ 6h the 
work of aSmce/mbvemeh thera* 
pist Janet Adler. Sessions 
with disturbed children over 

period of weeks clearly 
shows growth. # 

Suggested use: Teacher jrain-* 
ing or as informati«5n on the 
value of dance as thera- 
peutic tool. 
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. MQVING/HAKING/f^ 

U6mm, biach/whi>e, 2u mi*i.) 

Content: A documentary film of 

13 prin»a3ry educ able mentally 
retarded children in dance and 

art sesisicns that were part of 

a Creative Arte Therapy research 
program, fhrotighout the f iiir: 
the art th^r^pist^ €eorgiana 
Juhgels^ and dance therapist^ 
Carole Heiher, discuss art and 
mdvemeht styles of each child. 

Suggested use: Teacher train- 



isj 
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&mm FZuiL/^ffiXft (cont'd*) 



ing and general audience. 

ftvaiiabie from: Realist Phof.o^ 
graphers, c/b Jiingela* 745 
Delavah Avenue^ Bu££alby New 
York 14226. 



. SHOW ME _ 

U6inm^ black/white, 30 mine.) 

Cdritent: This film_ is de- 
signed to promote the teaching 
of movement Md rhythms to the 
mentally retarded and provides 
a channel through irtiichpBy- 



cific needs of the mentally 

retarded^ 

Suggested use: _ Teacher train- 
ing, special educators. 

Available f :bm: United W5rld 

Fiinis, Ihc.^ 221 Park Avenue # 

South, New York, Hew York 

10003. 



. A VERY SP ECIAL DAMCE 
(15 itiin.) 

Content: A deroonstratibh b£ 
the work of Ann Ribrdahr a _ 
professional dance artist and 
educator , revealing the abili - _ 
ties of handicapped indiviuaals 
to be creative and to conimini* 
cate with others through dance. 

Sugqested use: General and 
professibhal audiences i 

Available from: toerican 

Alliance for Healthy Physical 
Education and Recreation, 
Wa&..ihgton, D.C. ft- 16 
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American Dance ^wrapy A«»oci«tion r Wo ne^apht il« 2,^ ah<l 3 ed. 
"Hritlhg on Body MovtOMint snd CoBiu Oicatidhi ** Celunbia^ 
Maryland, 3?971-74. 

American Dance Therapy AiioeiAtion^.^iyiiSrican Journal of Dance 

Therapy." Vol. 1-1^ 1^2, 2^1, 2^2, Odliinbia, Haryland 21044. 

Ash, S. ana Weitief 9 C, In^ga^nridB Training In Creative Hoveiiient/ 
Dance Finnl Report fbii' Special Prbjeot . HCM (1979?. 

Barlin, Anne and Barlin,_Paui. The lurt of Jiearning Through 
i Movement. The Ward Ritchie Preeir Loi Angeles, California 
' (1971). 



Bariin^ Anne and Greenberg,^iBarar "Move and Be Moved". 

Through Movemen t # 5757 Ranch! to, Vannuya, California 91401 



Barling Anne Llefj^ 

Guide to Movemen^t^Activlttea for Young Children. 
through The Dance Mart^ Box 48^ Somecreat St^ation^ k >dviyn. 
New Ybrlc 11229. 

Bartel, Lea ahd_Ne*emah^ Nira. HbVOTehti Awarehess and Creativity . 
Harper and Row, New Ybrk^ New York (1975} . 

Bell, Fritz. Let's Create . Creative Classrooms ^ RED f2. Box 86, 
Raymond, New Hampshire 03077 (1972). 

Bernstein^ Penny^ E ight T hec A'at i cal Approache s In Dance/Move m ent 

Therapy , i^endall Hunt Ptrl^liah^ng Cooipany, Dubuque, Iowa, 197? , 

Cahher; Norma. And A Time Dance r Reprinted by Picys, inc., 
Bbstdh^ Btassachusett r (1974) • 

Caplbw-Lihdner^_E. ^ Harpaz^ L. and ^amberg^ _S. Ther y^cutic Dance/ 
Mbvetnent - Expressivfe Abtiyitigs f br^glder j^ults . Human 

Sciences Press, Mtw ibfk. New Ybi.^ (1970n 

.1 ii 

Ccirroll, J. and iiofthouse, P. Crtetive ^tice Boys . HacDdnald 
and Evens, Ltd. , Estover, Plymouth , England PLo ?PZ (1969).,. 

Cherry . Clar^ . Creative Movy for the Develc^idn^^htid; A 

Kur s ery ..I'^hbcl Handbook_for Non-Mus :>cians i Fearcn E^blishers , 
BeTiSbr \. - Cetlifbrhla (1968) • 

Chiidrer J pjLnce o Ame^ ' cah Alliance^ fbr Health Physical E<S *catibh 
and Recreation/ 1201 ;th Street, SW, Washington, D.C. 



Cos tonis, Maureen N. Ced. j . Therapy in Motion . tJnivefsity of 
117.ipoi8 Press, Urbana, 111 Inols {J.i^ ^ 
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belaney, Wvnilie and Sherrill * ciiudine, •D«BCf fh«fa^ ffnd _ 

Adapted Dance." In aapted Ph y Micml ^^ttCf^^OPr y' ^-^gY??^*^"- 

Brown PDubuquei iowa (197^17 237-259. 



bimondstein , Geraldihe . Children Dance i n ^ 
MacMiiian Company, NeW York, New Yoric (1971}. 

baggan. Diane. -Goals and Hethods in Dance fhera^ with Multiply 
Handicapped Children," JBinerican Jo urnal of D a nce ^herapy . 

(Sprihg/Suihiher ^ 1978) . 



FeldenJcrais, M. aagare ness Through tfovfaaent . Harper and Row, 
New York, New Yorki 

Focn s on P^n^^^ . s American Alliance for Health, Physical Education 
and Recreatfbn, 1201 i6th Street, NW, Washington, b.C, 2m3E. 

flatcher, Caro C. and HUllih. Hilda. More Tha^ Jtords,. ^ . abve - 
ment Activities For Children . Available from Hi Muilin, 2353 
Duane Street, Lb§ Angeles, Calf fomta 90039 i 

Hay, D. and Rogers, D.J. Mo ving Through t he U n iverse, Ten Circle 
Dances fo r Everyone . The S%willow Press, en±cagb, Illinois 
6O6I6. 

H<-c6x, B., Levine, E. and Scott, Si "tjerice in Physical Rehabili- 
tation." Physi cal th e rapy . Voi. 56, Sib. 8 (August, 1976). 

Katz, Scephanie. Daiy ^^!faerapv and PL 94-142 . Available from 

American Dance"ThKrapy Association {AOTA} , 2000 Century Plaza, 
Coliintbia, Maryland 21644 i 

kinda. Crystal. ^'biscbverv" Mbvemeht for Mobi4@ - and^Nbn^' Mobile 

Geriatrics. Available from author, 3233 Main Street, Buffalo, 
New York. 

kinda. Crystal. Foot Perty -^Social^ 

Activities for Handicapped Teens^B-- 

author, 3i33 Main Street, Buffalo, New Yorx. 

Kinda, Crystal. He. . . Body Awarenes s for Excep t ibhal Children ? 



^d bance/Mbyeiheht 

AiVailabJe from 



Space ^ 



Spatd 



■..r.-^-^ptlbnal Ghiidreh : Colors 
>nal Children j 3 separate books) 



POK Publish ing"companyT"7i*^^clifie Roafl, Buffalo, Mew York 
14214 



Sf'.J-e University, 1966, (avaiiah:^e through .^ruce King 
Fou idation, 160 W. 73rd Street, N€sw Ybrk, New Ybrk 10023). 
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kcikaska, Sharor Met7^. Creative Mbveinent 1 >r ggecial Fducation . 
jFearon-Pitman Publishers, 6 Davids Drive, Belmont California 
9406? n 574) . 
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DMICE PtIBtlGATIONS (cbntinuefl) 

Kratz, i.e. Movement Wxthottt^ Sight * Peek Publications^ Palo 
Alto^ California (1973) . 

Labah^ Rudolph^ revised By Ullmah^ Lisa* Modern Educational gance . 
MacDdhald and Evans ^ i-td.^ Estovers Plymouth^ England PLSVPZ 
U963) . 



Lowndes^ Betty. Movemeht and Creative Drama for Children * Plays ^ 
Inc. ^ Boston^ Massachusetts (1971}. 

Mason ^ Kathleen Griddle (ed.). Dance Therapy; Focus orv^ance Vl^I . 
American Assbciatibh for Healthy Physical Education and 

Recreation^ Washington, D.C. (1974) • 

Polk, Elizabeth. "Notes on the DeiQbnstratibh of Dance Technigue 
and Creative Dance as Taught to Deaf Children, Ages_7-ll." 
Journal of the American Dance Therapy Asgociationr Inc^^ , 
1 (Fall 1968) , 4-5. 



Pnder, Mimi j unpublished MA Theses) . 

glly Distt3rt?gd Hnd Neurologxcgilly TTnpHxred Chxxd ^ Wr.* '^e to : 
18 Beverly Road, West Orange, New Jersey 07052 • 



Riordan, A. and Fih, S. (edsi). _ 

National Dar^ce Association, Monograph Series , 1900 Associa- 
tibh Drive, i^estdh^ Virginia 22091 (to be published 1980)* 



Riordan, Anne. '*Working with the Handicapped , _ 

in^Educa^^'on, Washington, D.C,, March-April (1981) • 



Ric'-d^i^^ Ani.^, "A Cbhceptual Framework for Teaching Dance to the 

./rlicappad"^ Foc us on Dance IX > AAHFERD^ Restbh^ Virginia (1980) 
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Russell i Joan. Creative Mbvernent itnd ^emce for ChiJ^ dren^. Playe, 
Ire, Boston, Mvassachusetts (1975) . 

Russell, Joan. Modern Dance in Edixcatioh . Plrys, inc;, Boston, 
Massachusetts_(jS73);_(pr see Ms. Russell's book: Creative 
Dance in the Prjitary School, HacDbhald and Ev^rie, 'L^.TTV 
Estcvtr, Plymouth, England PL67P2 (1368) . j 

Schin?iis, Claire. * "Dance for the Disabled**, xmis^ h ria^azitie . Vol. 
2, No. 10, Brooklyn: Brr/oklyn School f or" ti: . Special Child, 
1979, pp. ?-ll, ^ 

Schniderinan, Craig M. and Volkinin, J^nn* "Music and Movement 
^n^/6^ve the Whole Child." Teaching: Exceptional Childrer , 
7 (Winter 1975^, ^8-60, 

Schbpp , Trud i • Vbh't You Come Jbir ^ Dance? A Dancer *s Essay 
Into Tiifi / ^ reatineht of Psychosis ^ ^-Ib Alto: Ka<:ibhal Press 
Books, IS/-^. 
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PUBLZCftTZORS CcontiniMd) 



Sperp, Riith and Welner^ c«rqle.__"er0ative ftrt» Therapy^ Its 
Application in Special Education Pro9ram8^" Children Today 
2:4 (July/August 1973), 



Stein, Julian (ed.l, Materiala^^KS-Crea tive Arts, era ffcai^ance ^ 
• Draina^y-Jtusic, Bibll^Ma ierapy Fcr Per s on s W i ih Hand i ca pping 
Condi^^ns. Aiserican Association ror Bealth, Physical Edu- 



cation and Recreation, Washington, DiC. (revised 1977) i 



Weiner , Carols _ 

State kospitali Helinuth, New 



Gowanda 



Dance^HoveK^ant TO|erapy_ Bibliography , 

Iterk U573). Available from: 



IRUC/Ainerican Association for Healthy Physical Education and 
Recreation, Publications Sales, 1201 16th Street, NW, 
WashingtOii, b.C. 20036. 



We ine r , ^ack and tids tone , John • Cre^ 



Company, New York, New York (i967> . 



Fpi* Ch ilclren i 
V9n Nostrand Reiniiolt " 



wisher, Peter R. "Dance and the beaf^" 

^sicai- Education - an^ftecre^fctpny 40 (1969) / 81< 



Wethered, Audrey ^ Movement and Br g" 
Use bf^ Hbvejnehtj^Drama^ anca Mu ^ 
Hassachusetts U973} « 



erapy : The f harapeut?-c 
/s, Xncc ^ Bos-fion^ 
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DAIgj:^ OP OmiZATIOHS 



American Dance Uuild 
it33 Broadway, #1427 
New York, New York lOOlO 
(212) 691-7773 



American Dance Therapy Association 
2000 Century Plaza 
Suite 230 

Columbilj^ Haryland 21044 
(301) 997^4040 



Committee on Research in Damce 
35 West Fourth Street 
Room 675b 

New York University 
Department of D. hce Education 
New Ybrki New Yb>3c 16003 
(212) 598-3459 



institute for Movement 
Exploration ,Inc . 

15 Lewis Street 

Hartford, Connecticut 06103 
(203) 549-5527 



National Dance Association 
1900 AssbcJrtibh Drive 
Reston, Virginia 22091 
(703) 476-3436 
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DO^IT! 

(1 emit. J color, sound, 20 min. ) 

Content : Demonstrating the 
development of a. drama pro- 
greim, this film series shows 
games designed to lead handi- 
capped learnerstqwards the 
realization of social skiiisi 
The Mentally Handicapped 
Series . 

Suggested use: For class- 
room or teacher training, 

Available from: _ Halihark 
Films and Recording^ Ihc.i_ 
Educational Division, 51-53 
New Plant Court, Owings 
Mills ^ Maryland 21117. 



DRAMATIC PIA¥ 

(16mm, color, sound, 32 minw) 

Content? Through dr2anatic 
play, chxidren are encour- 
aged to explore the multi- 
face ted educatibhal prbce&Zi^s 
available through this art .form. 
Also deals with the teacher • s 
rbzB in evaluating the child* s 
level of cbhceptv^ai i ?i5.tioil. 

Suggest;^d use: Teacher 
training or classroom use< 

Available from: Indiana Uni- 
yersits^ Audio-Visual Cencer, 
Blooirlngton , Indiana 474G1, 



EREE f Q BE 1^ 
{30 minfl 

r^nteht: A deccript ion of s 
drr^^a/theatre experi?inc(i in 
which the Fa<nA\h Tree_Plax%i:r8, 
a gro*:o of iuentaXly retarled 
ihdivitVaGls, v^evalop and ^cro- 



duce a touring show. 

Suggested use: General aiid 
professional audiences. 

Availitbie from: Delaware _ 
County ftssociatibh of Retarded ? 
Citizens^ ihci , Huhcie* Indiana.: 



GESTUIffiS : ' " ; 

(10 min.) \^ 

Content: A reading by deaf 
poet Dorothy Hi les in whicti she 
eldguehtly signs and recites her 
poetry demonstrating that the 
various aspects of poetry can J^e 
communicated in a variety of ways, 

Suggested use^ General audiences 
and persons interested in sigh 
language w ^ 

Available from: Joyce Media 
8573 Shirley Avenue > Nbrthridge/ 
California 91328. 



. THE GREEN CREATUR E WITHIN; r ^,RT 



AND DRAMA WITH ADOIiESCEr ^ 
GROUP PSYCHOTHERAPY 



Available from: P3t:tsburghr- 
Cha Id Guidance Center, 201 
DeSoto Street, Pittsburgh^ 
Pennsylvania 15213 . 



INTOLERAgLE ^ 
(I6mm^ black/white, sound, 10 * 
mi^i . ) ; : 

Content : This e:xperiraGntai film 
uses classic silent nwDvie tech- 
nigues of siapstJ.ck comedy. 
National Theatre of thi- 
rctoro perform v?ic? the ihtenf 
of educational en* ftr a J^rtrrti^ ^ to 
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DRftMft FtHa/mDiA (cont'd.) 



teach basic 
children. 



vbcabulftry to deaf 



WITH w mmt 



Suggested use: Useful to par- 
ents arid children learning to 
sign. 

Availabief font: We^^l-^^t'h 
Maryland College^ i ^ J Cbxnmu'- 
nication Laboratory _*^i.^'c- 
minster^ Maryland .tJ^i^', 



( 1 6iran^ b 2 ack/white and color 
combined, sound, 25 min.) 

Gbh tent: Shows the tearo^ork 
involved in helping a group 
of physically handicapped^ 
children put oh the operetta 
"The Mikado.- 

Suggested use: Appropriate 
for general or pi^^fessiohal 
audience . 

Available from: Audio- Visual 
Center, University of Iowa, 
lOwa eity, Iowa 52240. 



M OVEMENT IN fI^5B^^£L^ACE 

Available from: Pehri State 
University Audib-Visi'^1 Services^ 
University Poirk^ Pennsylvania 

168:2. 



^ONTA- 



i\vaiiabie from: Pittsburgh Chi3 

Guid^r^ce Center^ 201 DeSoto 

Street, Pittsburgh, Pennsyivai^iii 

15213. 



Jkvafiufrv:2^ from: Pittsburgh 
Qiil^* f^ aidance Center ^ 201 E>eSoto 
Street, Pittsburgh, Pennsylvania 
15213. 



STORY ACTING IS EM 

Available from: Division b£ 
University Relatibha^Flbrida 
State U":iiyersity^ Tallahassee^ 
Florida 32306. 



THREE^[*OQMS WAITING 



Availaible from: 
Inc. , 43 W. letl: 
eity^ New York 



Time-Life Films^ 
^rtreet^ New York 
••016. 



A^TOUCH OF HANDS 
(25 rain.} 

Content: A description of the 
experiences of puppeteer^E Lilly 
with hatidicapped and hbh-bahdi-'' 
capped children in t rural sclibbl 
in Pennsylvania . Creativity , 
self -awareness, self -confidence, 
and -|oy eiEerge from t>!e i-dey 
encoimter between the »ensiti 
puppet maker /expressive therei- 
pist and the children. 

Suggested use: General and pro- 
fessional audiences, parents, 
educatbrs^ children and youths 

Available from: University bf 
Pittsburgh Center for Ihstruc- 
tiunal_ Respuices ^ Pitt Jbm *ih 
Pennsylvania . 
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DRAHA PUBLICATIONS (c:ont*d.) 



Irwin ^ E, "Piay, Fantasy and Symbols; Dr^^ ^i^^h E^aotionally Dis- 
turbed Children^- AmeriG an Journ aj^^^i ^^^^Kj^her^E^r 31^ 
No. 3 (1977) r_«26-456l Association for AdFvancement of Psyc 
therapy, 114 East 78th Street, New York, New York 10021. 

Irwin, E., Rubin, and Shapiro, "Art and Drama:. Partners 

In Therapy." Am erican Journa^of Psycho therapy ^ 24 U975) . 
Association for Advancement of Psychotherapy, ll4 East 78th 
Street, New York, New York 10021. 

Irwin, E. and Shapiro, M. "Puppetry as a Diagnostic and Thera- 
peutic Tool. *• in, Yakab, I., ted.^/ A^t and Psychiatry , VOl.4, 
Kaerger Press. 

Jennings, Sue. Reft^edial Drama . Theatre Arts Books, New York, 

New Ybr/ I?97Tn 

Journal of Group _ Psychotherapy_and Psychddrama . Published by the 
American Sobriety of Groxii) Psychotherapy and Psychodrama, 39 
East 20th Street^ New York, New York 10003. 

Lbeschke^ Marayene._ "Hime: A Movement Program for the Visually 
Handicapped.". Journal of 4H ^al Impairment aixd^^Iindness ^ 
Vol. 71, No. 8 (October 1977) . 

Martin, Sue. ^Developmental Drama for Brain-Damaged Ghildreh^*' 
Communica^i^sn ^^ tucation , Vol. 26 (Septemioer 1977)^ 208-213. 

♦•Mateiials pn_ Cr^^a tive Arts jArts, Grafts^ Dance, Dramas and 

Music) for Persons with Handicapping Conditions. •' Informa- 
tion and Research Utilization Center in Physical Education 
and Recreation for the Handicapped, Washinc;ton, D.C. (1975). 

McCasiih, Nellie. '"xi^reative Dramatics in the Classroom." 

Second Edition. D^vid HcK^y and Compamy, New York, i?ew York 
(1974). 

/'Mclhtyre, Barbara. T nf oin n ai-X^xaiaaticg ? A fcahg uagfc i\ rts Acti- 
vity for i:he ^peeia3^J ^ 5pxl . Stanwxx House, Pittfiiburghjr 

]>ennsylvania (i96Tn i 

_ _ . _ _ 

HcR^ynqlds, j?. "Use of iffi£>rdvtsatiohal Technlq^^ in Assessmant . " 
Advances in ^sycfaologi cal JUsesaj^ient , Vol . t. Jossey-Bas"! , 
433 California Street, Sdxi Frehciij'cb, Califor.iia 54104 ( t9T7) . 

Morgan^ Davids "ebmbining Orff-Schulweri. with Creative Draniarics 
■ ■ fcr thfe Retardesd." Therap e utic Recieatioa^loqmal: , 9 ;Ser:- 
• end Que. i ter 1975 J * 54-5»? / 

Shaw, A. and Stevens, C/J. , (eds.?. Drama .^^^heatre and the H andi-^ 
' capped . Aihericar Th'-atre Association, Washmgtc " , D.C. (19 »9?. 
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Behrj^ M.W., Clopton ,_A.S . r Snydiir, A.B^ "Drainii lntisgrates Basic 
Skills :_ Lesson Plsnsfor th« _ Learning Dt fabled." Charles C. 
Thomas Publications, Springfield, Zllinoie (1979). 

Biumberg, Marvin L. **Creative praxnaticst_ An Outlet for Mental 
Handicaps , J ournal of Pehab i lit a t ton . Vol. 42, No. 6 
( November/December 1976), 17-20. 

Bragg , Bernard. "The HOTian Potentiati on J fti^t 

and the Deaf." American Annals of the Deaf . Vol. 117^ No. 5 
(October 1972) . 

Carlson and Gihglehd* "Re*:;: nation for Itetarded Teenagers and 
Young Adults." Abihgdcrt Press {1968). 

Carter, Tbhi. "Creative Dr^atics fbr_LD Children." Academic 
Therapy . Vol. 9, No. - (Suinmer 1974), 411-418. 

Case, Maurice. "RecreatiCa fdrBlind Adults." Charles C. Thomas 
Publications, Springfi«ld, Illinois 62717 (1966). 

Cemrel , publi shes a nowslf ttar and Theatre Game F ilu, a handbook 
of improvisationai '^xercises^ Cemrel , Inc , Aesthetic Edu- 
cation Program, 3120 59th Street, St. touis, 
Missouri 63074. 

Chefitz, Dan^ Theatre in My h^ad ^ tittle Brown & Company, 
Bd-i^tbh, Massachusetts {i971J 

"Creative Dramatics." American Alliahc** for Healthy Physical 
Education, and Recreation, Washington, D.C. (1977) . 

Dramatics . PuL\lished_by Ihternatipnal Thespian Society, 3368 
Central Par.V^.iy, Cincinnati, Ohio 45225. 

_ '_ L 

Ferris and Robins. "Educational Rhythirtics for Mentally Handi- 
capped Children." Horizon Press, New York, New York (1965). 

Gerald^ Buchen h. "Rbleplayihg and the Educably Mentally Re- 
tarded. " Fearch Publishers^ Belmont^ Calif brhia« 

Gillies/ Emily P^ Creative Dramjtticj fbr All Children . Assb- 
ciatibh fbr Chi3 ^hbbd Educatibh Ihterhatibhal , Washington, 
D.C. (1973). 

Ginglend, David R. "The Expressive Arts for the Mentally Re- 
tarded." NatiU'.ial' Association for Retarded Children, 
New York, New York (1967) . 

Hexnig, R. and Stilxweli, L. Cre a tive Drama for ^the-^lassroom 
Teacher . " Prentice-Hal i , Inc., Englewood Cliffs, New Jersey 
07632 (5^76). 



5RAHA ORGftNIZA^TIONS 



American Society of Groups 

Piychbtheragy and Psychodrama 
39 East 20th Street 
New York, New York 10003 
(212) 831-2318 

American Theatre Association 
1029 Vermont Avenue, NiW* 

Roorr 47- > ^ 
Wa8h4x\5!:cn,'^.e. 20065 
202; "37-2017 

Jtssociation for Poetry Therapy 
799 Broadway, Suite 629 
New York, New York 1DDD3 
(212) 254-6665 

Association lhterhati^-^nale 

du Theatre Pour 

I'Ehfahce et la jeunesse 

U.S. Center for ASSITEJ 

School of Drama 

563 Elm Ayenue 

Nbrip^, Oklahoma 73019 

Black Theater Alliance - 
410 West 42nd Street 
New York, New York 10019 
(212> 564-2266 

international Thespian Society 
3368 Central Parkway 
eihcihhati, Ohio 45225 

National Association of Activi,ty 

Therapy and ^- > * ' ■ ^ "nation Programs 
St. Eliziiteth • 
27C0 Martin Lu* A^enue^ S.W. 

Washington, b e. 's- • 

National Association for Drama 

Therai^ 

Theatre Department 
William Patteirsoh College 
Wayne, New Jersey 07470 

National Occupationc~ Therapy 

Association 
251 Park Avenue South 
New York* New York 10010 



DRAHA PUBLICATIONS (cont'd.) 

S 



Shei-rill, C. tedJ. Creative Arts for the gey^rely_Hemdic^|>p^ 
Charles C, Thomas Publications^ Springfield, Illinois (1$79) • 

Siks, Geraldine Brian. ""D^ama with Children.'' Harper and Row, 
- New Yorlc, New York (13(77). 

Sini Ian sky , Sara • The gffectf of SocipdrainjLtic Play on Disad- 
vantage d Pre-School Children . John Wiley and Sons, New York, 
New York. 

Spoiin^ Viola. In^rovisation "for the Theatgg . Northwestern 

University Press, Evanston, Illinois (1963) . /f 

fhea^t re New s ; Educ a tion Theatre Jou rnaX ? Secondar y^-Schogl Jouma^l ; 
efa i l dre"n' s The a tre Review . > Published by a division or assso- 



ciation of the Jtoiericarf Theatre ftssoeiation (ATA) , 1029 
Vermont Avenue, NW, Washington, b.C. 2ddbS. - 

Walker, Brehda. "We Made a Stbryir J. Garner' Miller, Ltd., 
Ldndbh, England. 

Ward^ Winifred. __ Stories to Dramatize . Anchorage Pr<^s, Ahchbrage 
KentSRrky (1952TT 

Way, Brian. Development Through Drama . Humanities Press, New 
York, New York (1966) . 

Way, tenden^ "Development Throifgh Drama." Longman, inc., 19 West 
44th Street, New York, New York 1O036 (1967). 

Wethered, Audrey 6i Movement and Drama in Therapy . Plays, Inc., 
Botstbh Massachusetts (1972) . 
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MBSie FimS/HEDIA 



• DISCOVERING RHYTHM 

( 1 6niin , color , sound , li min«) 

Content: The fxim demonstrates 
to children that rhytfim is an 
-p outgrowth of hbrxnal activities 
such as walking^ running^ etc. 
Children- are taught basic con- 
cepts relating to rhythm. 

^ Suggested use: Teacher train- 
ing^ and With children. 

Available from: Universal 
Education and Visual Arts^ 
221 Park Avenue r New York^ 
New York 



GIVE ME 



Suggested use: 
ihg. 



Teacher train- 



(3 min.) 

Content: Ah upbeat film in 
which lively -ybuhg^people^si 
and sigh the sbhg "GIVE ME A 
SIGN." Created by I Hear 
Young Hand/ Inc. 

Suggested use: General 

audiences and persons inter- 
ested in sign language^ 

Available from: Joyce Mediae 
8573 Shirley Avenue Nbrth- 
ridge^ California 91328. 



THE I IN THE BEAT 

(leiran^ color y sound, 14 mini) 

i 

content: . This is a ^cumen- 
tary film about primary edu- 
cable mentally retarded chil- 
dreni_ Music therapy as shbvh in 
this presentation -is primarily 
concerned with affecting change 
through self-expression, re- 
lease of emotions ^ /relaxed group 
ihteractibh^ brgahizatidn and 
stiihulatibh. / 
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Available from: Greenberg May 
Productions, Inc;,_i48 Virginia 
Street, Buffalo, New York 14201. 



4T WE'RE 

GONNA ^O " 
(16mm, color^and black/white^ 
sound , 30 min i ) ' . 

t - - " - 

Content: Through images and 
sound, including children's 
voices, ah eJcplbratbry art pro- 
gram is given by_ 4 to 14-year- 
blds * These childreh exceed 
adult expectations by develop- 
ing, individually in rhythm and 
style « 

Suggested use: Teacher train- 
ing , general and par ent^ audience , 

Available from: Child Gtaidaihce 

Center , 201 beSoto Street , 

Pittsburgh, Pennsylvania 15213 



LINKING SOUND AND SYMBOL 
(IBmrn^ color, sound, 25 min ; ) 

Content: A demonstration of the 
Kingsbury Lab School *^s progres- 
sive program for learning dis- _ 
abled children i With the use bf 
musical instruments > the chil- 
dren experience sbuhd while see- 
ing the symbols^ prbmbtihg con- 
cept fbrmatibh. 

Suggested use: Teacher training, 

Available from: Kingsbury Lab 
School, 2138 Bancroft Place, NW^ 
Washington, D;e. 20008. 
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MUSIC FILMS/MEDIA (cont'd.) 



. THE MUSIC- CHIiiB * 

il6nmi, black/whi t e , sound 
48 xnin.) 

Cpnteht : ft film about the 

use of music therapy in treat- 
ment of the autistic emd mul- 
tiply handicapped chiid^ d^on- 
stratihg th^ value of an im- 
prdvisat^bhal approach through 
live sessions. (Blue Ribbon 
Award r American Film Festival^ 
1976) . 

Suggested use: For all 
teachers of handicapped^ as 
well as interested decision- 
makers at various levels of 
school systems and govern- 
ments . 

Available from: Benchmark 

Films ^ Ihc.^ 145 Scarborough 
Rbad^ Briarcliff Manor, New 
York 10510- 



. MU^IC FOR THE EXCEPTIONAL 
CHILD 

(3/4 inch videocassette^ 1/2 
inch EIA reel-to-reel, 18 mih.) 

Content: Music activities for 

the exceptional chiid^ Joy- 
ful learning is depicted 

through, musical experience 
especially designed for the 
Primary EMH child. It is con- 
cerned with the discovery of 
self-awareness and academic 
transfer possibilities through 
music. 

Suggested use: Teacher tilrain- 
ing. 

Available froin: Illinois 
Office of Edtacatibn^ TV Sec- 
tion^ 100 North First Street, 
Springfield^ Illinois 62777. 



• HUflC HMCgRS ALL 

(lemm, color, sound, 28 mih.) 

Content: Student groups. at 
different levels of development » 
from beginning rhythm groups. to 
high school concert bank, illu- 
strate this progressive system 
of instruction. 

Suggested use: Teacher train- 
ing. 

Available fromr^ J'airfieid South 
Elementary Schoof> 5460 Bibury 
Road, Fairfield, Ohio 45014. 



P.L. 94-142 CIMPLICATIONS OF 
THE LAW ? 

Available from: _ Instructibhal 
Hedia Services^ 128 East Pitts- 
burgh Street, Greensburg, 
Pennsylvania 15601 . 
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BatcHeller, J. and Monsour^ S. Masie^ in^ Recreation 
William C. Brown, Dubuque, Iowa (1972J . 

Birkenshaw^ Lois. Mus ic for Fu n , Mu aic for learning . _2nd eS. 
HOlti Rinehart and Winston Canada^ Ltd Toronto , Canada 
(1977) . 



Bitcon, C.H. 

Use of^ Orff - S c 



Alike an d Different ; The Clinical ^ d Educational 
rk. Rosha Press, 19361 Whitney Drive , 



Santa Ana, California 92705 , 

Bonny, H. and Savary, L. Music and Your Mind . I.C.M., Post 
Office Box 3027, Baltimore, Marylana -2X229 (1973). 

Carabo-ebne, Madeline. The Playgro und a s Mnatc Teacher i Harper 
Row, New York, New York (1959) . 

County School Board of Fairfax County. Project Beacon; PerCeE>- 

- — ^, i. ^- ic^ Supplement . County 



tual HbtotActivitie 



School Board, Fairfax, Virginia (1976) . 

Crews, katherine.: Mnsic^ and Perceptual Motor De velopneat. 

Center for Applied Research in Education, New York, New York 
(1975). 



bobbs^ J.P.B. The Slow Learner and Music . 
Press, London, England (1966) . 



Oxford University 

The Merriain- 



Edwards, Eleanor M^ Musi c Edu cation foi^fae^Deaf . 
• Eddy Company, South Water ford, Maine (1974) -. 

Gillespie,^ Avon, to Wbrlc s hop (record) , ^llbs^and Goodbyes ^ ^ 
isheet\music) , Zing, zTng, ^ing (sheet ImasicJ . Belwxn/Mills 
PUblijHing Corporation, Me±vii.le, New York 11746. 

Ginglend, b. and Stales, W. Music Ac t ivities f^sr Retarded Chil- 
dren. Abingdon Press, NashVille, Tennessee (1965). 

Graham, R. Music for the Exceptional ^ild. Music Educators 

National conference, 1902 Association Drive, Reston^ Virginia 
22091 (1975) . • 

Hardesty , Kay W. Music fo r Speci a l Edu ction . Silvei: Burdett 
CbmEJahy, Mbrristown, New Jersey (1979) . 

Hardy, Donna M^jgfr. Mtxttires. vblkweih Brothers, Inc., 

Pittsburgh, Pennsylvania (1977) . 

Jones, B. and Hawes, B.L. Step It^Down . Harper and Row Pub- 
lishers, New Ybrk, New York (1972). 
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Journal of BUaic_ Therapy » National Assbciatibh for Music Therapy i 
Post Office Box 610^ Lawrence, Kaiisas 66044. 

Levin, H., Levin, G.^ and Safer, N. Learning Through Husic . 

Teaching Resources Corporation, 100 Boylstdn Street, Boston, 
Massachusetts 02116 (1975) . 



^^urnal , 1902 Assdciatidn privii Center for 

Educational Associations, Reston, Virginia 22091. 



Music Educators National Conference. Music Educators Journal , 58 
(April 1972) . 



Nash, G. 



New York, New York (1974) . 

/* ___ 
Nash^ Grace, et aii BO— 

Sherman Oaks^ California. 



h Music , 

Alfred Publishing Company, Inc., 



Alfred Pul^lishing Company, Inc 



Ndcera^ Sdha D. Reaching the Special Learner Through^ Music .. 
Silver Burdett Cbmpaily^ Hdrris^bwh^ New Jersey (1979) . % 

Nordoff^ P. and Rdbbins^ C. Sdngbddks: 
I. Children's Play Songs I_g II 

Fun^for ^^ur^rumg^ 
Presser Music Company, Bryn Mawr , Pennsylvania 19010 . 



Palmer, Hap^ Records, Tapes and Songbooks, Educational Activities; 
Inc . , Preeport , Long Island, New^York 11520 - or - Kimbo Edu- 
cational^ Post Office Box 477, Long Branch, New Jersey 07740. 

Richards^ and Richards, C. Making Music ftround^Tfae Home and 
Yard and Making Music in Mbmmie's Kitchen ^ : Award >^^:;sic Com- 
pany, 136 West 46 Street^ New York^ New York 1003t: ?1974) . 

Sloff, Martha R_. MUsijg for Speqjal ^Educatidh - Handbook for 

Teachers . Harris Music Prdductidhs, Fort Worthy Texas (1979) . 

Tbmat and Krut sky . LeaCTin^ Through Music for Spegial Children 
and The i r Te a cheri" . The Merrlam-Eddy Company, Post Office 
Box 25, South Waterfo^d, Maine 04081 (1975). 

Triad . Paul E.^ Thorns (ed^^^ Fairfield City Schools, ill! Nilles 
Rbad^ Fairfield^ Ohio 45014. 

V^rnazza, Harcella. HUsig Plus . Pruett Pubiishihg Company, 

Boulder, Color add (1977) . • [ ' 

\- • 
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- American Association for 

Music Therapy 
777 Education Building 

- 35 West 4th Street 

Washington Square / 

New York^ New York 10003 
(212) 598-3491 * 



Music Educators' National 

Conference 
1992 Association Drive 
Restbhi Virginia 22091 
n03) 860M000 



American Choral Directors 

Association 
Post Officii Box. 5,310 
Lawtohi Oklahoma 73504 
(405) 355-8161 



- Association of Independent 
Conservatories of Btusic 
850 Seventh Avenue 
Suite 1005 

New iork^ New York 10019 
(212) 586-34#^- 



• College Sand Directors 
National Asiociation 

University of California - 
Berkeley 

Berkeley, California 94720 

(415) 642-3436 



Coiiege' Music Society'* 
Department of Music 
State University of New York 
• Bihghaintohi New York 13901 
(607^ 798-2433 



Music Teachers • National 
J Association 

Carew Towers, #408 

Cincinnati, Ohio 45202 
(513) 421-i420" 

V 

Natibhal Association^or Music 

Therapy^ Inc. (NAMT) 
901 Kentucky 
Suite 206 ■ 

Lawrence, Kajisas 66044 
(913) 842-1909 



National Association of College 
Wind and Percxissidh In- 
structors 

NE Missouri State Univerfity 

Kirksville* Missouri 63501 

(816) 665-5121 



Nationsil Association of Schools 

of Music 
il250 Roger Bacon Drive 
Reston, Virginia 22090 
(763) 437-0700 
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QSiSmOi FZiM/MBDZft (cont'd) 



BOARD AHD CKBE 



Content: This short story , 
focuses on the brief effort of 
two retarded teenagers to break 
^thrbtigh. tb fiieaningful reiation-* 
, ship. Winner' of a 1980 Academy 
Award for Live Action Short 
Film. 

Suggested use: Teacher train-^ 
, ing. Introduction for: general 
audience. 

Available from: Bailey Films, 
inc., 6509 DeLd^gpre Avenue, 
Hollywood^ Galifbrhia. 

THE CAiilFOmjlA STORY 

(16mm^ color ^ sounds 15 mih.) 



Content : A pre^tbuJ ihtrb^ 
duct ion of the Oakland Huse^ 
mn*s program for the deaf and 



Suggested Use : Preparatory 
experience for children . 
Teacher traiYting or in-- 
service training; 

^ . . X ... . 

Available from Docent 

Council, Oakiamd ttuseumr 1000 

^Oaklahd^ California 94604^ 



CHIUilffiN AND, THE ^TS: A 

Fiyi ABOUT^ GROWING 

(16 mm, color, sound, 22 min.) 

Content: A Hodel Cities Crea<? 
^ive Arts Program using arts 
aptivities with yo^ung chil- 
dren; Emphasizes the common 
value of ail art forms> the 

im{>ortance_of these activi^ 
ties for children^ spontan- 
eous creativity^ the need for 
practice to achieve mastery > 
and: the _ social and inter- 
personal learning which are a 
part of the arts. 

Suggested use: Advocate >use 
of arts in educational pro- 
gram. 



Avaiiabiefrom: Pittsburgh 

Child Guidance Centers Depart- 
ment of Community Services^ 
2bl_DeSoto Street ^ Pitt s- 
b\u:gh, Pennsylvania 15213 ^ 

A g^^S FOR TO^i 
(16mm^ black/i^ite^ sound 21 
min ^ ) 

Content: ^e story of a young 
boy placed in a special class 
for the educable or moderately 
retarded child. Shows the ad- 
mission procedure^ and daily 
activities of the week : ^ arts -9 
crafts^ physical education^ 
value of music I and individual 
expression. 

Suggested use : Appropriate for 
parents and teacher training. 

. • ^ . - 

Available from: University of 
Kentuckyj^ Audio Visual Services, 
Scott Street Building, Lexington 
Kentucky 50406; 



CONCEPT PEVELOPjffiNT/OUTDOOR 
PLAY 

{16mm^ color ^ sound, 17 mih.) 

Cbhteht: Focuses oh concept 
developn^nt in youhg kinder^ 
garten children* through out- 
door activities, sand and water 
play, painting, art^and music. 
Although the film depicts 
regulu kindergarten child , 
it has many good concepts of 
formal learning; 



Suggested use: 

ihg^ 



Teacher train- 



Available from : _ Lbwreh Pro- 
ductions, Inc. , Post Office 
Box 666 r Hehdociho, California 
95460. 



CPJIATIVE GROWTH _ 
(16sam, color, sound, 30 min. } 
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GENERAL f'lLHS/MEDIJ^Ccont'cf- ) 



Content: Explanation of what 
happens when quality of •living 
becbrnes ; a major consideration 
in the rehabilitation - or 
habilitatibh - of develop- 
mentally diFabled persons; 
4nd What happens when feelings 
of self-esteem and mastery 
found through a leisure ac- 
tivity generalize to all as- 
pects of a person's life. 

Suggested use : _ Teacher/pro- 
fessional training^ aware- 
ness . 

Available from: ^ James Stah- 
field Film Associates, Post 
Office Box 1983, Santa 
Monica, California 9D4D6. 



Djtfvidwas taking a leading role 
in a CBS dnm8rt:itation. 



THE CURB BETWEEN US 
(15^5 mih.J ■ 

Content: A description of the 
progress of a young man dis- 
abled as a result of an acci- 
dent, who is confronted with 
many kinds of barriers^ Terry 
shares his thoughts about 
being disabled and discusses 
attitudes and behaviors he has 
encountered ^ 

Suggested use: General audience < 

Available from: Barr Films, 
Pasadena, California. 



DAVID 

(16nim, 28 min.) 

Content : David is ah articur 
late and athletic 17-year-bld 
with Down's syndrome who talks 
freely about his successful life. 
This is a dbcuitiehtary made while 
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Suggested use: \ Motivation for 
the hsmdicapped)^ advocacy for 
arts . 

Available from: Filmaker^ 
Library, 113 East 38th Street, 
Suite 7b3A^ New York, Naw York 
10022.' 



. EXCEPTlONAfc TIMES; AS HISTOR- 
XCAli PERSPECTIVE OF SPECIAL 
EDgeg^lON 
ClSmrn^ ^ min. } 

Content: Dbcuxtientary on the 
V last 100 years in the history 
^ of special education/ 

Suggested use : Teacher train- 
ing and professional and gen- 
eral use. 

Available from: The Gbuhcil 
for Ekqeptional Children^ 1920 
Association Drive ^ Restoh^ 
Virginia 22091, 



FgELING FBEE 

(16nnn, color, sound 15 min«; 
series of six films also in 
videocassettes) 

Content: Each film is- about 
pne ehild in ••PEELING FpE* 
Television series^ Each film 
is a narrative portrait of a _ 
rap sessibSi with the child and 
peers Cdisabled/hbhdisabledJ i _ 
and games or hobbies ths child 
likes • Series is accompanied 
by print material. * ^ 

- - - 1 - ■ 

Suggested use: Third and 

fourth grade students: class* 
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GENERftL PILMS/MEDIft (cont'di) 



robin use for h^dicap awareness 
and teacher training* 

Available from: Scholastic 
Hagazinei, Inc. , 904 Sylvan 
Avenue, Englewood Cliffs, 
New Jersey 07632. 



FREE _ _ ,1 

(16inm, color, souncl^, 18 mih-J 

Content: The "Hawaii Asso- _ 
ciation for Retarded Children" 
for severely and profoundly 
handicapped ihdivi duals prb- 
greiih includes arts , crafts , 
ihusic and rbYthni activities , 
toy plsly» puppetry, as well as 
perceptual motor and ph:^sicai 
fitness activities. 



1 



Suggested use: Teacher train- 
ing or as advocacy presenta- 
tion. 

Available from: Hawaii Asso- 
ciation for Retarded; Children, 
Office bf^ Health. Education, 
Pbst Of fice Box 3378, Hbnolulu, 
Hawaii 96801. ^ 



GOOD HORNING^ MY EYE 

(16inm, color, sound , 16 min.) 

Content: Produced by schizo- 
phrenic patients b£ the Psychi- 
atric Clinic of the University 
of l^ausahhe . Humbrbus. £md sym- 
bolic portrayal bf daily. life 
in a psychiatric hospital set- 
ting. 



Suggested use: 
ing. 



Parent train- 



Available from: Embassy of 
Switzerland, Cultural and 
Information Office, 2900 



Cathedral Avenue V NW, : _ 
Washington, B.C. 20008. 



. HANDICAP ISM __ 

' (slide-tape^ 25 min-) 

^^ntent: Ah examination of the 
-^ths, prejudices and stero- 
typas that promote unjust and 
' unequal treatment of handi- 
capped persons. 

\ Suggested use: General audi- 
ence. 

Ava liable fro^ i Human Policy 
Press, Syracuse, New York. 



1 tfAVE AN EGG . 
(lemm, black/white , spuhd , ^4 
mini) ^ 

Cbhteht)^ A deihbhstratidn of 
blind children exploring the 
wonders of the egg , from the 
raw stage to the hatched chick. 
The children explore the dif- 
^rent stages by tasting, 
touching, and smelling. 

Suggested usei Motivation fOT 
arts experiences; teacher train- 
ing. - 

Available from: Indiana Uni- 
versity, Axadib-Visual Center^ 
Blbbihihgtbh^ Indiana 47401. 



KING KONG IN A BLANKET , 
( 1 6mm , black/whi te , no sound, 
9 min . ) / 

Contents A look at Spindle- 

works, a sheltered workshop for 
mentally handicapped adults in 
Brunswick, Maine . Workshop ' 
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members are shown dancing^ 
spirihihg yarn and. hooking rugs, 

Suggested use: Teacher train- 
ing arid general audience pres- 
eritatibri. 

Available ftotn: M.I.C.A,^ 
Box 4124 Station Portland^ 
Maine 04101. 



KINGSBURY ^NTER LAB SCHOOL: 
Six Education Films . . . 

Synopsis: Students filmed are 
from the Eab School, an ele* 
ihehtary and junior high day 
school for learning disabled 
children^ and from a summer 
program fbr, learning disabled 
children. 

Suggested use: Teacher train- 
ing, awareriess. 

Avaliable from: Ms.- Rebecca 
Bes^er, The Kingsbury Center- 
Lab School, 2138 Bancroft 
Place, NW, Washington, D.C. 
20008. 

Films iDne through Five — 
LEARNING , FOR A LIFETIME; THE 
ACADEMIC CLUB METHQB 

The Academic Club method was 
developed by Sally L. Smith. 
It has been Used to teach many 
studerits 9 with arid without 
learning disabilities, in public 
and private schools, and in large* 
and small groups. Any teacher 

can lead a clui5^ Any subject^can 

be taught through the club approach, 
'i'he first five films give a teacher 
the necessary tools i . . • 

PART ONE ^. . 
INTRODUCTION . 

(lemiti, color ^ sound narration^ 
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Content: in academic clubs, 
students who have failed in 
regular classrooms are able to 
learn uiBing the love of pre- 
tend arid ingenuity that are a 
riatural part of their play. 
Learning in a club involves the 
Child's body, his mind and ail 
of his senses. The knowledge 
he acquires is hot superficial; , 
it will remairi with him through- 
out his life. 

PART_TW0_.^. _ 
THg. SETTING UP OF A -CLUB 
(iSron, color, sound, riarratibri 
21h min.) 

Content: With a $10 irivestmerit 
in cloth, construction paper, 
posters and tape, a classroom 
is turned into Mount Olympus^ 
where 12 learning disabled^hiJ.- 
dreh study history^ geography - 
arid literature as members of a 
Greek Gods Club. The ciub in 
a&tibri ,is highly structured.^ 
Structure^ used to block out 
distractions^ to create order 
and to achieve a serise of belong- 
ing, is achieved by daily rituals^ 
regular seating ar^arigemerits^ 
formalized routines and appro- 
priate identities. 



PART THREE 
DEVELOPil 



[NG READ INESS 



SKILLS ~ 
TUnEtTT color , sound -, narration , 
27% miri.J 

Content: What skills does a 
child need to read? First 
academic club teachers ariswer 
this question. Theri they 
gather in "Brainstorming" 
sessions to invent and prepare 
club activities that will teach 
specific reading readiness 
skills within a particular 
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GENERAL FiiMS/tffiDfft (cont'd.) 



dramatic framework i 
PART POUR ^i.. 

TEACHING HISTORY^ GEOGRAPHY 
AND CIVICS 

(lentm^ color ^ sounds harra*^ 
tidn, ^2^ min. ) 

Content : Lab School students _ 
advance through six periods of 
history front 6-year^old Cavexneh 
to 12-year-old American, reydlu<^ 
tionaries and industrialists. 
, Knights of the Middle Ages 
become alchemists, putting all 
of their senses to work as they 
snif ff taste r feel and examine 
"powders" .Renaissance C^ 
cillors look for examples of 
perspective in art of the mas- 
ters and then look at each 
other in perspective on a city 
street. 

PART_EIVE , . , _ 
THE TEACHER AS CLUB LEADER 
(l6nim^ ^pldr^ sounds harra-^ 
tidn^ 25 min.) 

Content : A public school 
teacher turns her large third 
grade class into a Smokey the 
Bear Club. Her students dis- 
sect a chicken as part of their 
study of nature^ science and 
animals^ 

Film Six TeOLS F0R LEARN^NG^ 
AN ARTIST TEACHES ACADEMIC 
SKILLS THROUGH WOODWORK 
(16rom^ color ^ spilhd^ narration , 
27% min.) 

Content : in the Lab School • s 
woodwork shgp^ sculptor and ajct- 
ist , Bert Schmutphax^t, and his 
students measured saw^ drillr__ 
hammer and pa in^^ The students 
concentrate on the product - a 
chair ^ a table, a boat^ a musi- 
cal instruments The sculptor 
cbhcehtrates oh the learning 

- A- 37 



process-coordination of eye and 
hand spatial relationships, 
planning and orgemization, se-^ 
quencing and the relationship 
of the parts to the whole. 



LIRE YOtL LIKE- ME 

( 1 6mm -f color sound , 23 min.) 

Content: Series of 10 animated 
films is designed to help teach- 
ers as they face t^e problems of 
idehtifyihg the least restric- 
tive ehvirohmeht in which handi- 
capped children can function and 
succeed . 

Suggested use: Teacher training. 



Available from: Encyclopedia 
^ritannica Educational Services, 
425 North Michigan Avenue, 
Chicago, Illinois 60611. 

M^KK FOR ME/MASK tOKXOn 
{16inm^ colors sound, 16 min. ) 

Content: Aybuhg child^ lonely 
and rejected, discovers accept 
tance and creativity through a 
community arts center. 

Suggested use: Program advo- 
cacy with general audience. 

Available from: Syracuse Film 
Library, ±455 East Colvin 
Street^ Syractase^ * New York 
13210. ^ 



MR^ SYMBOL HAN 

( 1 6mm , color , sound , 50 min. J 

Content : Charles Bliss ex- 
plains his picture symbol Ian* 
guage called "Blissymbolics" . 
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GENERAL FILMS/MEDIA (cont'd.) 



Shows the use of Blissymbols 
with non-speaking y physi- 
cally handicapped children 
with cerebral palsy at the 
Ontario Centre for Crippled 
Children in Toronto, 



Suggested upe: Teacher trf*in- 
ing; 

Available from: Films , Inc . , 
14 5 Scarborough Road, Briar- 
cliff Manor, New York 1051O* 



. Me V J. NG/MftiC I NG/ME _ __ 

( 16mm^ black/white^ sbxiiid^ 28 
mih. } 

Content: Documentary film 
of _ 13 primary educable men- 
tally retarded chi4dren in 
dance and art sesi^ions; The 

film focuses on the chii- 

dren ' s art styles , their ori- 
ginal dances and art work. 

Suggested use: Information or 
advocacy for arts with handi- 
capped; teacher training. 

Available from:. Realist: 
Phbtbgraphers and. Film Makers, 
196 North Park, Buffalo, 
New York 14216 



. NICKY; ONE OF MY BEST FRIENDS 
(16inin, . 15 min. ) 

Content : Shows, how Nickyj _ a 
ie-year-61d blind cerebral ly 
palsied fifth-grader has been 
successfully maihstreamed into 
a Mamaroheck, New York public 
school . 

Suggested use : Teacher train- 
ing and general audience • 
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Ava liable from : CFM/McGraw- 
Hili Films, 110 ISth Street^ 
Del Mar, Calif ornia 92014. 



. SOMETHING SPECIAL 
(25 mini ) 

Content: A film by the Alliance 
for Arts Educatibh^ John F. 
Kennedy Center for the Perform- 
ing Arts which, portrays -the 
ways in Which all the arts are 
basic within education. The 
film encourages the inclusion of 

meaningful arts prograuns in 

established elementary and sec- 
ondary school programs. 

Suggested use : General and 
prof essionai^audiences , school 
administrators . 

Available from: The National 
Art Edtacatibh Association^ 
Restbh, Virginia. 



. WHY MAN CREATES 
(25 miri.) 

Content: An exploration of the 

concept and history of crea- 

tivity; A visually dynamic and 
unique film. 

Suggested use: General audi- 
ences • 

Available from: Pyr2miid Films > 
Santa Monica^ California. 




GENERAL PUBLICATIONS 



Aieiio, B. "Hey What's It like to Be Handicapped?" Education 

Hn iim ited (1979) 1 (2), 28-31. 

Almond, Pi, Rodgers, S. and Krug, D. "Hainstreaming and A HOdel 
for including Elementary students in the Severely Handicapped 
eiassroom." o Te a ching Excepti onal! 4:hildr en <i979) , 11 (4), 
135-139. 

Baker # eiiffbrd, Di and foxier ^ B.J. Handbook Teacher Training 
Activities^ to Pxepar e Gener al Educ a tor s ^to_4tork^:^h Handi- 
capped Children" Educational Services, 118 40th Avenue, 
Greeley^ Cblbradb 80631 i 

BarthOlbmews Dbhhe and Tahheh# Christina i^ Resource Guide for 
Cpgnnuriity Arts Development i Sangamon State University^ 
Illinois Arts Council^ 111 Nbrth Wabash, Chicago, Illinois 
€0602 (1979). 

. * ■ • 

Benner Bradford ^ Gibb^ and Lippitt. The Laboratory Metfibd-o£ 

Learning and Changing , Sciehc'e and Behavior Books ^ Paio Mto, 
California (1975) . 

Bradford^ Lel^nd P. Making Meetingi Work: A Guide for Leaders 

and Groi ip^embers" University Associates^ La Jblla^ California 
(1976). - 

Burke r Wi Warner and B^ckhard , Richard . Conference Planning (2d 
ed.). University Associates, La Jolla, California (1976) . 

Chaffing J. '•Will the Real •Mainstreaining' Program Please 
Stand Up! (or i i i Should Dunn Have bone It?)" Focus on 
Exceptibhal Children (1974), 6 {5), 1-18. 

CderLihdaC* The <5iltural Directory ^ American Council for the 
Arts, 570 Seventh Avenue, New Yorfc^ New York 10018 (1975) i 

Expressive Therapies, The Art8,_^ad the Exceptional Child ^ Eric 
Reproduction Service, Post Office Box 190, Arlihgtbh^ Virginia 
22210. ,^ 

Francis Dave and^ Young , Don . Improving Work Groups: A Practical 
Manual for Jea m Building ^ University Associates, La Jolla, 
California (1979) 

Glazzard>^ P. "Simulation of Handicaps as a Teaching Strategy for 
Preiervice_ and Ihservice Training • " Teaching Exce^tibnal 
Children (1979)^ 11 (3), 101^104. 

Gorman, Alfred H. Tggchers ^and Learners : The Interactive Process 
of Eaucation . Allyh and Bacon, Ihc.^ Boston ^ Massachusetts 
(1974) . - 
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Jbhnidn, G.O. and Kirk, S.A. "Are Mentally Handicapped Children 

Sigregated in the Regular Grades?" Ekcepcional Children . (1950) , 
17, 65-68. 

Johnson, G.6., i-avely, C:b. and Cline, Ri "Self -Concept of Edu- 
cable Mentally Retarded in Two Educational Settings. 
Journal of Developmental Disabilities (1975), 1 (3), 1-4. 

Kaufman, M., Semmel, M. and Aga^d, J. "Project PRIME - ^J^^f^-^^ 
view." Education gnd Ti^ainihg of the Mentally Retarded (1974), 
9, 107-112. 

Larson, E^D. "Focus: A Successful Secondary School Program 

Dealing with Disaffected Youth." liij Jordan^ J.B. (ed. ) 

Exceptional Students in Secondary Schools . The Council for 
Exceptional Children, Restoh, Vitginia (1978) ; 

tassey, William and Ferh&hdex, Richard R. ( eds . ) . Leadership _ and 
Sbcigtl Change . University Associates, La Jolla, California 
(1976) . 

Lazar, S.L., Sippelj^ H. and D'Alonzo, B^J. "Changing Attitudes 
Toward the TMR Through an Integrated Recreation Program." 
Mental Reta rdation (1977), l5 (4), 64i 

Mauer, R.A. "Young Children's Responses to a Physically Disabled 
Storybook Hero." Exceptional Children (1979), 46 (2), 326- 
330. 

McCarthy, R.M. and Stoddeii* R.A. "Hainstreaming Secondary 
Students: A Peer Tutoring Model." Teaching Ea 
Children (1979), 11 (4), 162-163. 
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Ndrthcottr W.H. (ed.)^. 

Classroom — Preschool , Ei e mei 



;faild in a Regular 
Secondary Years ^ The 



Alexander Graham Belt Jtesoctation for the E>eaf^ Inc., 
Washington^ D.C. (1973). 

brlansky^ M.D. "Active fcearhihg and Student Attitudei Toward 

Exceptional Children." Exceptional Children (1979), 46. (1) , 
49-52. 

Pfeiffer^ J. William and Jones, John E. (eds.) . , The Annual 
Handbook f of _ Grouping Facilitors 19t2^^J^73^ . University 
Associates, La Jolla, California. ~ 

Pf ei|f e r^^ J ^^Wi|^i|g_^|^ , ^^ ^^ jel alf Ins \i ^^t^ "^^f 9 - 3^ 

laii^ I "university Ass^ Jolla > Calif orniar 

Raver > Si A^ "jPreschooi Integration: Experiences from the. 

Classroom." Teaching Exceptional Children (1979) ^ 12 (1), 
22-26 i 
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Pubiicatton No. 76-7)^ American Acadenr^ for the Advancement 
of Science^ Washington, b.C. (1976)., 



Richardson^ S^A. and Etoerson^ "Race and Physical Handicap in • 
Children's Preference for Other Children." Hum a m Relation 

(1978), 23, 31-36. " 

Rosenberg, B.S.andGaier^ E.L. "The Self-Concept of the Ado- 
lescent With Learning Disabilities." Adole s cen ce (1977), 
12^ 489-498. ^ 

SchindlerrRaihroah^ Eva and Lippitt,^ Ronald. Taking Your Meetij 



Out of the Dbldriams ,^ University Associates, La Jolla, 
California (1975). I 

Sheare, J.B. "The Impact of Resource Programs Upon the Self - 
Concept and Peer Acceptauice_ of Learning Disabled Children." 
Psychology in the Schools (1978}, 15, ^406-412. 

Shears, L.M. 2uid Jensem, C.J. "Social Acceptability of Ahbihalou 
Persons." Exceptional Children (1969), 36^ 91-96. 

Siller, J. and Chipman, A. "Perceptions of the Physically Dis- 
abled by the Non- Disabled^ " A paper presented at the annual 
convention of the American Psychological Association, Los 
Angeles^ California (1964) . . 

Vaydik, Frank ahdf Gustzlaff ^ Gordon. in-Service Training 



^Management Aid 65} . Hatibhal Recreation and Park Association 
Arlington, Virginia (1966J . 






GENERAL ORGAItX2JCTION& 



Advocates for the Arts 

570 Seventh Aveiiue 

New York* NewYbrk 10018 
(212) 354^6655 



Alliance for Arts Education 
John F. Kennedy Center for 
_ the Performing ^Sts 
Education Department 
Washington r D.C* 20566 
(202) 254-3250 



Association of Coiiege# ^- 
University wid Community Arts 
Administrators 

Post Office Box 2137 

Madison, Wisconsin 53701 

fSOB) Z62-ddb4 



/ 



The Association of 

Artists inc. 
503 Brisbane 
Buffalo, New York 14203 
(716) 842-1010 



American Arts Alliance 

424 e Street^ SE 

Washihgtbh* D*C. 20002 
(202) 544-3900 



American Council for the Arts 

(ACA) 

570 Seventh Avenue 

New York, New York 10018 

(212) 354-6655 



American Council for the Arts 
__in Education 
1704 Bdltdh Street 
^ Baltimore , Maryland 21^17 
(301) 383-0948 



Arts Media Se,rvices 
25 K Street, NE 

Suite 200 _ 

V^shihgtoh^ D.C. 20002 
T?02) 789-2104 



College Arts Association 

of America 
16 East 52nd Street 
New York, New York 10022 
(212) 755-3532 



Handicapped Artists of 

America^ Inc. 
8 Sandy Lane 

Salisbury^ Massachusetts 
(617) 462-6522 



01950 



Hospital Audiences , Inc • 
1540 Broadway 
New York, New York 10036 
(212) 575-7660 

National Arts and the Handicapped 

Information Service 
Arts and Special Constituencies 

Project, National Endowment 

for "the Arts 
2401 E Street, NW 
Washington, D.C. 20506 
(202) 634-4284 
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National Assembly of Community 

Arts Agencies, 

1625 I Streets NW 
Suite 725A 

Washingtbn, D.C. 20006 
(202) 293-6818 



National Guild Comnmnity 

Schools of the Arts 
570 Seventh Avenue 
New York ^ New York 10018 
(212) 840-0808 



National Association for ' 
Creative Children and Adults 
8080 Springvalley Drive 
Cincinnati > Ohio 45236 
(513) 631-1777 



The National Center for, the 

_ Arts and Aging 

The National Council on the 

Aging Inc. 
1828 L Street, NW 
Washington, D.C. 20036 
(202) 223-6250 



National Committee, Arts for 
_ the Handicapped, 
1825 Connect icut Avenue, N.H. 
Suite 418 

Washington, DC 20009 
(202) 332-6960 



National Information Center 

_ on Vblxihteerism 

Post Office. Box 4179 

Boulder , .Colorado 80306 
(303) 447-0492 



The Network , Inc . 
290 South Main Street 
Andover , Massachusetts 
(617) 470-1080 



%1810 



U.S. Department of Education 
itetsand_ Humanities Division 
400 Maryland Avenue^ SW 

Room 3728 _ [ 

Washington^ p.C. 20202 
(202) 472-7793 



National Endowment for the Arts 
2401 E Street, NW 
Washington, Dt.C; 20506 
(202) 634-6369 
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APPENDIX B * ' 



Materials and Resources 



ART R^SOURelS 

Some resources and materials that might 
enhance your crt lessons. 



Paper 

Manila ^ 

Newsprint ^ 

Colored Construction 
Finger Paint 

dak tag 

Matt. Board 
Block_Print 
Newsprint 
Cardboard j^^^ 

Corrugated; 

Plain 
Cellophane 
Corrugated Roll 
Butcher Pai>er 
Paper Towels _ 
Chalk Boxes , for : 

Birdhous^p,; 

Containers ; 

Consi 



Cheese Boxes, for: 

Miniature furniture; 
Toys ; 

Looms ; _ _ _ 
tibrary Card Holders 
Storage of Rulers ; 
Paint Tubes; - 
Mobiles , _ 
Cigar B6xes» for: 
Looms ; _ 

Letter Containers ; 
^ Toys; ' ^ 

Sculpture; 
^Construction ' , 

\ 

\ 



paint and Colors 

Printing. Inks , water soluble 
Water Gblii^r Wash 
Crayons , Wax: 

Large; 

Small; 
_ Kindergarten 
Chalk. 
Pencils 
Erasers : 

Soft; 

Rubber; 

Kneader 



Felt Tip Pens : 
Permanent ; 
^ _ Water Color 



Finger Paint 
Water Color 
Palette Knife 
Cotton Swabs 



Steelwool 



DANCE/HOVEMENT RESOURCES 



Dance and movement activities can happen 
in big spaces and small *Bpaces^ on the 
f loor around desks ^ in tlj4 hallway, or iti 
the gym. The main resource is each student's 



Equipment 

Record Player^ with 

Pause Control 
Tape Recorder^ Reel to 

Reel or Cassette 
Movie Projector and 

Screen 
Slide Projector J 
Black Light 
Mats 



Husical Instruments ^ 
Video Tape Equipment 
Palarbid Camera 

Rolling, 
Sliding Apparatus 
Cloth. of Diffeient Weights, 
_ Colors and Textures 
Tissue Paper 
Scarves 



Music Instruments 



\ 



Haild Drums 
Clavps 

Sleigh Bells 
Triangle 
Maradas 
Rhythm Sticks 
Quirp 



Sandb locks 
Finger Cymbals 
Tambourine 
Resonator Bells 
Autpharps 
Guitars 
Xylophone s 



^ Some resources and materials which might ^ 

;^ enhance your mtxsic lessons. 

Ihstrumehts 

Ghambis Skin, 'used and Rattles 

Scraps; for: linger Cymbals 

Drum Heads _ Kazoo 

Round Oatmeal Boxes, , Wrist Bells 

For: Wind Chimes 

_ 'Driim ^ases _ _ ^ A^itb Harp 

Tuneable Harid Drum ' Washbbard , 

Chihb Dance Drum Claves _ ^ 

Steel Driim ^ Kiythm. Sticks 

Drum Mallets with Cowljell, Indian Bells 

Lainbswbbd Heads Triangles 

Felt Mallets Tanfljburihes - 

Tpmba Di^n_ • Cytnbals 

Sleigh Bells Castanets 
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^ SJimk RESeURGES 

Haterials from yoSr artj^ music rad^m^ 
ment lessons are gt^at resoiirces for 

start^ing drama activities^ Wall murals 

may _be the backg ^ound scenery for a i 
special scene frc^m history. 



Free and Inexpensive 

CardbbardBoxes , for : 

Stage Sets _ 
Cfe\>e Paper, for: 

Costumes 
Carpet Cylinders , for 

Stage Sets 
Old Material, for: 

Costumes 
Old Clothes, Shoes, 

Hat's 



Feathers 
fiagic Wand 



Play Telephone 
Day-Glo Paint 
Stage Hake-^up 
Recbrd Player ' 



Scenery \ 

ShadbwScreen 
Plaiti Screen 

Elevations^ a Large Block 

or Platform _ 
Lights^ Simple^ Free 

Standing 
Fabric I for Background 
Bulletin Boards 
Butcher Paper \ 
Corrugated Cardboard 
Tempera Paints 
Sheets 
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-r ADAPTIVE TEGHNIQUES : VlSUAt ARTS 

The following adaptive techniques are provided 
to assist yoti in adapting the visual arts activities 
in this gul>de to- the special needs of ybur-siudents . 

Suggestions ^ 

Scissor Mahipuiatibn 

1. IJse dbiible-ring (4-hbied5 scissors; tefacher, "buddy", 
or' aide can assist. ' • ^ 

2. Hold and turn paper fbr student, 

,3. Thick, dark black or bright red lines are easier fbr 
student to identify and .cut< 

4. By firmly hblding the Student's wrist with teacher's 
thumb placed..^ the student's entire palm belbw th? thumb, 
the student ' i^^nli is tSlable tb "flop" and remains 
straight i whictr ^kee^ th^e scissbrs straight. 

5. Foir students who db tibt understand the prbcess bf cutting, 
push hatxd open pull closed. 

6. For hands with little or lib muscle cbntrol,. give haiid 
exercises. Squeezing a soft; rubber ball will help 
develop muscle control. 



____ _ _ _ s 

7. For students with crippled 4 paralysed or prosthesis- 
equipped handsj who are imable to manipulate scissors^ 
some may continue to use double-ring scissors; others 
can learn to cut wit]h exacto knives. 



^/ " Insi"ebt s: fart^ in Speci a l l^ ducation . Arts ^duca tor ^ of 
New Jerae y, Milbum, New Jersey. 1976. 
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Pasting 



Patntxn& 



Some students do not know to put gaste on their 

finger and frequently put paste all over ^ their hands 
Cut a small hole at the toe of a sock, place the sock 
over the_child*s hand and have the child put forefinger 
through this hole. Child is permitted to place paste 
on this one finger^ Through repeated use of the sock, 
the child learns that past^ only goes on this one 
finger. When skill is learned, remove sock as a reward 
for a learned behavior. 

To learn where to apply the pas te^ draw a fat line 
around the outside perimeter of _ the shape and a large 
mark in the middle. This will identify specific pasting 
areas . Eventually the child learns and the lines can 

'be excluded. 

j - 

Visually ^i^aired students are sometimes ^l^able to 

identify pasting areas^ Apply white ^ 

glue around the perimeter and in the middle^^^gften it 
hardens , student can feel where the p^ areas are. 
and can apply paste to the raised surface. 



1. Initially, when introducing painting experiences to 
students, limiting the palette to one to three colors 
is sufficient. A more extensive color choice coii- 
fuses some students. As painting experiences and 

^skills increase, slowly add the_full palette. The 

' additional , stimuli will_ be easier for them to accomodate 
it is also suggested, that students just learning to 
paint be given one brush for each color. j 

2. When learning to paint , some students do not always 
understand the prbgressibh of painting routines or 
brush mahipulatibh^ Dipping brush into painty applying 
brush to paper, and mani|>ulating brush back and forth 
to cover the paper with paint may have to be repeated 
several, times in that progression before learning » 
occurs. Some students may need assistance in holding 
and manipulating the brush. 

3. To keep tempeta paints . from" drippings thick paint of 
a creamy consistency is preferred. Powdered tempera 
paints can be thickened with soap powder^ extender, 
or liquid starch and water. For blind students^ 
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tempera paint thickened with soap powder fiardensahd 
leaves a raised textured surface which can be feit by 
the student when dry^ Older blind students, wdrfcihg 
with oil§ or acrylics applied with a palette knife, 
would achieve the same 'touch" experience when paints 
dry; 

Paint Jkpplxc^tbi 

1. tong handled brushes are easier to handle. 

2: For student's with •'grip-cohtrbl" probletos, cover handles 
of brushes, drawing media and tools with cotton batting 
wrapped with masking tape to ensure a good grip. 

3; Paitit brushes , palette knives, sponges attached to 
"clip'* clothes pins, tongue depressors , Q-ttps , and 
rbll-dh deodorant bottles can be used as paint. appli- 
cators. If necessary, paint can be put into plastic 
cbntaihers that have pouring spouts . 

General 

1. Sbine students, due_ to stress placed lipbh self -care 
and cleanliness, shy away frbmmessy projects. Start 
with hbn-messy activities and lead into "messy" ones 
gradually. 

2. For some students, the teacher may need to physically 
guide the student's hand novenen a working 
rhythm is established; 'then release hand. 



3. When teaching a skilly concentrate on the skill and 
do not worry about a finished product. 

4. Group work sharing ideas, materials , and acheiving 

cornmon goals on one combined project is good for 
developing positive interpersonal relations and 
socialization skills. 
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Warm-up Activities 
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WARM-UPS 



Some activities serve as warm-ups to get your 
body and mind (and the student's as well) into 
the stage of readiness for arts activities. 



Music 

Gather together eight or ten bottles of different sizes and 
shapes. Fill each bottle with differentamoxmts of water^ 
Arrange them randomly and gently tap each one^ fry to get 
a consensus from the studen^^ ajs to which bottles make the 
c highest sounds and which make the lowest^ instruct the 
students to imitate each _^oiind as b Now have 

them go around the room and tap various objects with a 
pencil. Which objects have a clear rte thud? 
Why? dan you and the students arrange the sounds In an 
orderly fashion frpm_lpw to high? Or- vice versa? to ex- 
tension of this "waraing-up to soxmds in our 
exercise might be an attempt to dxiplicate the pentatbnic 
scale. ^ 



Dance /Mov e men t: 

?his is a basic relaxation exercise. Br^ing ah ice cube or 
a popsicle to class^ Or take advantage of a snowfall and 
bring a snowball Into the room. Instruct the students to 
"observe how it melts-^ Tell the students that you are 
going to ask them to imitate the process. It will be most 
effective if you Instruct the students to "make themselves 
as^frozen as possible » freeze _y6ur hands, feet, jaws, back, 
buttocks until you are as stiff as you can be^ Imagine now 
that you have been placed in the warm. sun. S lowly ^ slowly ^ 
slowly you begin to Soften, very slowly you s<5f ten and be- 
gin to melt. Slowly you begin to ooze down toward the floor. 
Slowly you begin to flatten out until you are sbft^ watery 
and flat as you can be. So flat and still that there is 
ho movement at all." 

This is a^reat control exercise. Have students get into a 
circle. This can be done standing or iti wheelchairs. "Bend 
over from the waist. Let the feeling come tip through your 
body and slowly raiae your body and head. When you are up- 
right, release the feeling through ypiir voice. Very softly 
say •bdbbbbhhhhhh* and in the Ibudest possible voice 
•yeeeaaahhh*. raising arms over the head. Let your voice in- 
crease in vblume in brie cbritiriubus sound. As the volutae* 
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increases , your body gets bigger, and bigger and ^lets every- . 
tbing go on the final note. _Then do it backwards yeeeaaahhK * 
with your body returning to the original position; Repeat this- 
it won't work the first time! 

Art 

This is an experience in art: A happening. Tape a large 
piece of watercolor paper on all four sides bhtb a flat working 
surface. Brush it with water .using a sponge. Drop concen- 
trated ink from a small dropper onto the wet surface and 
watch it grow. Two students can collaborate. Gblbrs can be 
combined. 

Drama ^ 

An excellent warm-up activity fbr drama is called "freeze". It 
is challenging, it fosters cohtrbl and self-discipline, the 
students never tire of it and it will prove extremely useful 
throughout the year when used as a signal fbr fbctis and atten- 
tion. 

Find or create a space large ehbugh so that the students may 
freely move about, instruct them tb find "their own space -- 
that is, a place where^ no matter hbw far they stretch in any 
direction, they wii^nbt intrude upon another ' s space . Each , 

working within his own space, is to try tb stretch in a^ 

many different ways as pbssibli while listening to the beat of 
various rhythms on the drtroi. Wheh.ybU feel certain that t^y 
understand this, instruct th^m tb mbve about the room, keeptrig 
their own space. Vary the rhythms frbffl rapid to very, very 
S-L-O-W (the students love mbVing in slow motion. No matter 
how slbwly they move^ challenge them to move each part of 
their body more slowly). Keep reminding them (if necessary) 
to maintain their "bwh space". ' 

Randomly call "freeze". Encburage the students^tb stop the 
action cbn^ietely. Sbme will have one arm raised; others 
will be leaning fbrward, etc. When you are certain this 
exercise is mastered, instruct them to imagine what else this 
"statue" might be doing. Vflid might this be a statue of? A 
marathon racer abbut tb leap a hurdle? Edison replacing an 
overhead light? A qUeen parading aroirnd in an ermine cape? 
A little child leaning over to tie a shoe lace? 

Repeat this exercise regularly. The students db nbt tire bf 
it. 0h the cbntrary, they grow more and more ejcpert. As you 
progress ihtb dramatic improvisations^ this exercise will 
prove very wbrthwhile in developing chafacterizatibh. 
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